
 

Writing Teaching and Learning Policy 

This teaching and learning policy is underpinned by the school’s vision and values:  

Be happy: aspire, believe, achieve 

Happiness is… the feeling you get when you help others and contribute to the world; when you work hard at 

something that was difficult to begin with; when you feel safe, cared for and respected; when you feel confident in 

your uniqueness and know where you are going. 

Philippians 4:13 

 ‘I can do all things through Christ who strengthens me.’ 

1. Introduction 
 
1.1 This teaching and learning policy is written so that staff, parents and governors are clear with regard to teaching 

and learning standards and expectations of Writing across the school. 

1.2 The school’s Writing subject leader is Mrs McManus. 

1.3 The school’s Writing link governor is Alison Russell. 

2. Aims and objectives 

 

2.1 Intent 

We acknowledge and celebrate that each child is unique and that they learn in different ways. At Croft school, we 

provide a rich and varied writing learning experience that allows children to develop their skills and abilities to their 

full potential. Our Writing curriculum is ambitious and designed to meet the diverse needs of the children who 

attend Croft School. It aims to provide all pupils with the knowledge, skills and cultural capital they need to succeed 

in their lives.  

Our core aims are to provide a Writing curriculum that builds on pupils’ individual talents and uniqueness and 
empowers our children to be:  

 Resilient  

 Independent 

 Emotionally intelligent 
 

We believe that these are the three gifts that we would like to give our pupils help them to succeed as life-long 
learners and children of God. The ‘giving’ of these gifts are what drive the curriculum at Croft school.  
 
The development of pupils as learners of the future is at the heart of what we are trying to achieve at Croft School.  
 
2.2 Implementation 
Our curriculum provides pupils with rich, deep, inter-connected curriculum contexts to develop their skills of 
resilience, independence and emotional intelligence. These key curriculum elements are woven into our coherently 
planned, sequenced, topic-based learning units. This is supported by an approach that highly values metacognition 
and self-regulated learning.  Whilst developing writing key skills and vocabulary to allow pupils to develop as 
technically-able writers, learning in writing also supports pupils to debate, create, experiment and engage in social 



action projects and have a positive impact on the lives of others. Teaching promotes the development of pupils’ 
resilience skills to become confident writers.  
 
2.3 Impact 
Our Writing curriculum ensures that our children develop detailed knowledge and skills across the curriculum and, as 
a result, achieve exceptionally well and is reflected in our consistently high outcomes for our pupils.  
 
The impact on our children is clear: progress, sustained learning and transferrable skills.  With the implementation of 
the writing journey being well established and taught thoroughly our school, children are becoming more confident 
writers and by the time they are in upper Key Stage 2, most genres of writing are familiar to them and the teaching 
can focus on creativity, writer’s craft, sustained writing and manipulation of grammar and punctuation skills. 
 
As all aspects of English are an integral part of the curriculum, cross curricular writing standards have also improved 
and skills taught in the English lesson are transferred into other subjects; this shows consolidation of skills and a 
deeper understanding of how and when to use specific grammar, punctuation and grammar objectives.  We hope 
that as children move on from us to further their education and learning that their creativity, passion for English and 
high aspirations travel with them and continue to grow and develop as they do. 
 
Our pupils are continually growing as resilient, independent and emotionally intelligent learners and citizens.        
 
3. Effective learning 
3.1 We acknowledge that children learn in many different ways and we recognise the need to develop strategies 
that allow all children to learn in ways that best suit them most effectively. We take into account the different ways 
that children learn when planning and teaching in order to ensure all children access a full and varied curriculum.  
 
3.2 Pupils will work independently, in pairs, small groups and larger groups in structured and unstructured ways. Our 

Writing curriculum encourages children to take responsibility for their own learning, to be involved as far as possible 

in reviewing the way they learn, and to reflect on how, what helps and what makes it difficult for them. In addition 

to the curriculum knowledge that we deliver we also aim to develop children’s learning to learn skills; life-long skills 

that will play a major role in their learning both at school and in later life. 

These include: 

 Observation and reflections skills 

 Group work and team work skills 

 Creative thinking skills and imagination 

 Lateral thinking skills 

 Listening skills 

 Research skills (including locating and managing) 

 Resources, questioning, skimming, scanning 

 Comprehension; (summarising, note-making) 

 Personal organisation skills 

 Presentation skills 

 Peer teaching and learning skills 

 Evaluation skills 

 Personal and collaborative decision-making skills 

 Time management skills 

 Memory skills 

 Leadership skills 

 Social skills 

 Digital literacy skills 
 

 

 

 



4. Curriculum Design  

4.1 Curriculum  

We use the English Programmes of Study and Key Stage expectations to plan our curriculum. Our curriculum aims to 
ensure that all pupils develop competence in transcription (spelling and handwriting) and composition (articulating 
ideas and structuring them in speech and writing).  In addition, pupils should be taught how to plan, revise and 
evaluate their writing.  These aspects of writing have been incorporated into the programmes of study for 
composition.  Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and 
accurately through knowing the  relationship between sounds and letters (phonics) and understanding the 
morphology (word structure) and orthography (spelling structure) of words. Effective composition involves forming, 
articulating and communicating ideas, and then organising them coherently for a reader. This requires clarity, 
awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary and grammar. 
Writing also depends on fluent, legible and, eventually, speedy handwriting. 
 

4.2 Content  

In Early Years we use Development Matters ‘Literacy’ and ‘Writing’ to guide teaching and learning. By the end of 

each key stage, pupils are expected to know, apply and understand the matters, skills and processes associated with 

the following content:  

Early Years Foundation Stage 

Pupils explore and use a variety of media and materials through a combination of child initiated and adult directed 
activities. Children at the expected level of development will:  
- Write recognisable letters, most of which are correctly formed;  
- Spell words by identifying sounds in them and representing the sounds with a letter or letters;  
- Write simple phrases and sentences that can be read by others. 
 
In Key Stage 1 and Key Stage 2 we use our Long Term Writing Plans, which are based on our class topics, alongside 
our Applying Skills in Genres document.  Teaching and learning is supported by the use of the Writing Curriculum 
Toolkit and the Transcription Toolkit.   
(See appendix 1 – Writing Long Term Map, appendix 2 - Applying Skills in Genres, appendix 3 - Writing Toolkit, 
Appendix 4 - Transcription Toolkit). 
 
4.2 How does the school ensure curriculum coverage?  

The Writing subject leader is responsible for developing the school’s curriculum intent and ensuring that it is 

implemented consistently and effectively and is having an impact across the school. The Writing curriculum is split 

into topic-based genres to form a long-term map. The genres covered are:  

 Key Stage 1 – Write to inform and entertain through the following genres: descriptive writing, recount of a 

real event, retell a story, poetry, riddle me this, speech / thought bubbles, simple instructions, postcards, 

story writing, character profiles, sensory poetry, imagined recount.  

 

 Lower Key Stage 2 – Write to inform, entertain and persuade through the following genres: instructions, 

non-chronological report, recounts – letter, diary, story writing, poetry, character profiles, posters, 

newspaper articles, descriptions, letter and advert. 

 

 

 Upper Key Stage 2 – Write to inform, entertain, persuade and discuss through the following genres:  

Procedural, non-chronological report, newspaper article, historical account through recount, story writing, 

poetry, description, speech, letter, discussion, biography, recount as a diary, court room – closing argument 

and travel brochure. 

The Writing curriculum operates on a two year rolling cycle from Year 1 to Year 6 and ensures full curriculum 

coverage of writing skills and genres (see appendix 1 – Writing Long Term Map).  



 

4.3 Curriculum Organisation  

The Writing curriculum is organised so that key skills and key vocabulary are built upon sequentially to ensure that 

learning is deep and embedded. The subject leader developed an Applying Skills in Genres document covering the 

structure and organisation objectives and language and grammatical objectives, to support the Long Term Writing 

Plan.  Teaching and learning is supported by the use of the Writing Curriculum Toolkit and the Transcription Toolkit 

(see appendix 3/4) 

4.4 Planning   

Using the Writing long-term map supported by the Applying Skills in Genres document, Writing Curriculum Toolkit 

and the Transcription Toolkit.  The subject leader has produced the English Programme of Learning to support staff 

in developing a sequence of lessons.  Grammar, punctuation and language, including vocabulary and handwriting; 

WAGOLL and reading skills, including the audience and purpose; slow write (shared / modelled writing); planning 

independent writing; independent write; whole class editing; and independent / paired / group editing and 

redrafting part of independent write provide the focusses of the writing teaching sequence.  

5.0 Teaching  

English Teaching Programme 

5.1.1 The main aim of the English Teaching Programme is to ensure consistency in the approach to teaching writing 

for pupils across the school and to provide teachers with the flexibility to adapt the teaching sequence to suit the 

needs of the children so that all children can reach their full potential. The key focus of the English Teaching 

Programme is to:   

 Teach pupils to use strategies for planning and monitoring their writing 

 Promote fluent written transcription skills by encouraging extensive and effective practice and explicitly 

teaching spelling  

 Use high quality information about pupils’ current capabilities to select the best next steps for teaching 

Each learning sequence will usually last around 2-3 weeks. The following provide some strategies for developing 

writers across all year groups: 

 The long-term plan is used to ensure a broad range of genres are covered.  Writing will link to current topic. 

 The Applying Skills in Genres document is used to support planning and objective coverage. 

 The Writing and Transcription Toolkits is used to support teachers in developing the necessary grammar, 

punctuation and spelling skills. 

 WAGOLL – What a good one looks like.  Pupils will look at an age-related expected model of writing or part 

of writing. They will identify features of that genre including presentational and language features. 

 Reading skills lesson using the WAGOLL for the text. Pupils will practise specific reading skills focussed upon 

a particular area: vocabulary, inference, prediction, explanation, retrieval and summarising.  

 Pupils will develop their speaking and listening skills, with a focus of debate. 

 Pupils will develop an understanding of the audience and purpose and a toolkit for writing. 

 Pupils will develop handwriting skills. 

 Pupils will see modelled writing. 

 Pupils will practise grammar, punctuation and sentence level skills and apply them independently in their 

writing. 

 Pupils will write independently. 

 Pupils will self or peer assess writing.  

 Whole class edit session per genre. 

 Pupils will edit and improve some or all of their writing following feedback. 

 
 



(See appendix 5 - English Teaching Programme) 

 

5.1.2 Learning Unit Structure 

Using the Writing long term map supported by the Applying Skills in Genres document, Writing Curriculum Toolkit 

and the Transcription Toolkit.  Handwriting is taught as part of the build up to writing and teachers use the 

Progression in Handwriting document (appendix 8) and the Transcription toolkit to support the teaching sequence. 

The English Programme of Learning is used to support staff in developing a sequence of lessons with the following 

focuses:   Grammar, punctuation and language, including vocabulary and handwriting; WAGOLL and reading skills, 

including the audience and purpose; slow write (shared / modelled writing); planning independent writing; 

independent BIG write; whole class editing; and independent / paired / group editing and redrafting part of 

independent write provide the focusses of the writing teaching sequence. (See appendix 5 English Programme of 

Learning) 

5.2 Lessons 

Writing lessons take place every morning.  High quality teaching of writing involves drawing on a range of strategies 

that are closely matched to the learning objectives of the lesson. Teachers are supported by the Spelling, 

Composition, Grammar and Punctuation Teaching Strategies document.  This document provides teaching strategies 

to support teaching the toolkit, planning, drafting, writing, redrafting and publishing strategies.  This, in turn, will 

match the particular learning needs of the pupils in the class. Teachers plan and resource lessons with high 

expectations for all pupils including the most able. Learning objectives reflect this and are used to measure the 

outcomes of the lesson.  

The 8 Stage Learning Journal  
 

Writing lessons are planned using the 8 Stage Learning Journal template. Every lesson starts with the pupils writing 
the date and the title. Pupils then respond to feedback from the previous learning. Next, pupils creatively explore 
the word of the day using online definitions, examples around the school, photos, videos etc. Pupils are given a set 
amount of time to get up to this point. The class then stops and the teacher discusses prior learning that is needed 
to support their progress during that lesson and after this discussion the teacher’s lesson provides the pupils with a 
short input about the new learning for that lesson. The main work pupils do during a lesson is 
called Challenges, there are usually four but this amount can vary.  Challenges may be completed in pupils’ books or 
completed on Seesaw. Pupils are then expected to journal their work, this gives the pupils a chance to develop 
metacognition skills and reflect on what they have learnt. Finally, pupils take their learning further, pupils are given 
examples of activities that will encourage them to think about the day’s learning in different ways. Most lessons will 
follow this process however there is flexibility if a task or lesson does not allow for this system. We believe this 
system supports SEN pupils by giving every lesson a familiar structure while also having plenty of opportunities for 
pupils to independently extend their learning.  

 

Teachers will always ensure that:   

5.2.1 All tasks and activities that the children partake in are safe and appropriate risk assessments are made prior to 

learning. 

5.2.2 The leaders and experts in the classroom are the adults. Adults lead pupils decisively and confidently following 

school policies and class routines having high expectations of what pupils can achieve.  

5.2.3 Staff are always ready for pupils as soon as they enter the room with work and resources prepared.  

5.2.4 Questioning is purposeful and promotes learning. Teachers anticipate where mistakes arise and plan probing 

questions or examples ready to shape learning. Teachers provide TAs with examples of questions prior to learning.  

5.2.5 Teaching assistants and other adult helpers are deployed effectively. Sometimes they work with individual 

children or with groups.  



5.2.6 Adults consistently and overtly praise and value ‘hard work’ and ‘making mistakes’ so that pupils feel 

empowered to take risks in their learning and develop resilience.  

5.2.7 Adults promote a culture of independence and enable pupils to solve their own problems and not do this for 

them. They work hard to help pupils to ‘help themselves’.  

5.2.8 Staff do not accept poor standards of handwriting and spelling. Pupils are challenged to rectify this swiftly and 

consistently.      

 

5.3 What resources are available?  

The Writing subject leader is responsible for planning, ordering, managing, organising writing resources. The basics 

include: paper, pencils, pens, Writing and English books. There is an annual resources budget available for the 

subject leader of £1000.   

6. Assessment  

6.1 Formative assessment and feedback 

Pupils’ Writing books the main evidence for formative assessment. However, pupils are also observed when they are 

working and are assessed against learning outcomes using the school’s one page learning evaluation and feedback 

summary sheet.    

6.1.1 Sometimes teachers will assess learning using the school’s one page learning evaluation and feedback sheet. 

This form of assessment reduces teacher workload and provides opportunities for teachers to asses all pupils swiftly. 

Outcomes of one page learning and feedback sheets are shared with pupils either at the end of the lesson or the 

beginning of the next lesson.   

6.1.2 For each focus of teaching throughout the sequence of lessons, at least one marking and feedback sheet will be 

completed.  Therefore, each element of the build up to writing will contain pupil editing.  Occasionally, staff will use 

written and verbal questions to extend and consolidate pupils’ understanding. Written questions, in pupils’ books, 

are always responded to by pupils.     

6.1.3 Mini plenaries are used during learning to assess and provide consolidation opportunities for pupils at 

transition points within a lesson. Pupils are also provided with ‘live’ individual feedback as pupils work by teachers 

and teaching assistants. 

6.1.4 Peer to peer feedback and reflection is used regularly as an essential part of learning in Writing.    

6.1.5 The subject leader maintains a portfolio of examples of pupils’ work to support assessment judgements and 

moderation.      

6.1.6 Instant displays are used to share the build up to writing and will include elements of the ‘Toolkit for Writing.’  

This makes reflection and recapping prior learning easy and accessible for all.   

6.1.7 Every class has a Writing display.  It is backed in hessian, and had a double black and purple border.  The 

handwriting  progression document is displayed and letter formation rhymes to support children in KS1 and LKS2.  

Spell It Out boards should be displayed with the 15 focus words. Teachers will refer to these words and words 

containing the same patterns.  Pupils are encouraged to refer to the Spell It Out boards and add words with the 

same patterns as they work and when it is appropriate to do so.  

6.1.9 Examples of pupils Writing work displayed on the school’s Writing Journey in the hall.  

6.2 Summative assessment 

Pupils are assessed using the GAPS assessments for Grammar, Punctuation and Spelling.  Teachers make a teacher 

judgement at the end of each half term and the GAPS assessments are used at the end of each term to support the 

teacher judgement. At each point throughout the year, pupils are assessed as working towards the expected 



standard, working at the expected standard or work at greater depth.  This data is tracked using the whole school 

data tracking spreadsheet and is analysed to identify pupils not making the expected progress. ( 

Pupils in Year 2 and 6 are also assessed against the Teacher Assessment Framework outcomes.  Six pieces of 

independent work are used as evidence towards the end of year outcomes; this is also used to support moderation.  

(See appendix 6 Teacher Assessment Framework) 

 
Early Years 
The Early Year leader uses the Development Matters document to assess pupil’s attainment in the specific area of 
learning.  The early learning goal states children at the expected level of development will:  
- Write recognisable letters, most of which are correctly formed;  
- Spell words by identifying sounds in them and representing the sounds with a letter or letters;  
- Write simple phrases and sentences that can be read by others. 
 
7. The role of pupils 
7.1 Our pupils will:  

 Valuing themselves and each other as writers 

 try hard and persevere with their learning 

 value their writing book  

 respect and value writing resources and materials 

 model positive attitudes to learning  

 value and respect the therapeutic mental well-being benefits of working creatively   

 listen to others well and be respectful towards adults and each other 
 
8. The role of Staff 
8.1 Teachers and teaching assistants are responsible for the delivering high quality teaching and learning. They will:   

 Implement the school’s Writing Teaching and Learning Policy rigidly to ensure consistent practice across the 
school 

 Model an enthusiasm for Writing 

 Model thinking and talk to develop pupils’ metacognitive and cognitive skills and ensure that learning is 
sufficiently challenging to develop pupils’ self-regulation and metacognition 

 Ensure that pupils are taught how to organise and effectively manage their learning independently 

 Plan lessons that consider prior attainment, individual learning needs, different learning styles in order all 
students can access the curriculum and make at least good progress 

 Use questioning styles to stretch and challenge students 

 Keep up to date with their writing subject knowledge and pedagogical approaches to learning 

 Be acutely aware of students who are not making progress in writing and plan timely interventions to ensure 
that good progress is made 

  
8.2 The Writing subject leader is responsible for the overall leadership and management of Writing across the 
school. They will: 

 Maintain an effective Writing subject leadership file.  

 Create and implement an annual Writing action plan and monitor and evaluate progress towards targets. 

 Monitor the quality of teaching of Writing (evidence includes: Lessons, Planning, Pupils’ Work, Learning 
Walks, Class Displays, Learning Environments, Pupil Surveys, Staff Surveys, Pupil interviews) 

 Maintain Writing teaching and learning monitoring records. 

 Maintain a termly updated Writing One Page Leadership Summary. 

 Ensure that the school’s Writing Teaching and Learning Policy and subject information on the school website 
are accurate and up-to date.   

 Lead staff meetings, support staff and ensure that staff are clear about teaching and learning expectations in 
Writing. 

 Access and record Writing CPD and maintain personal subject knowledge and skills.  

 Have high expectations of themselves within the role of Writing subject leader and of others in the 
implementation of the Writing Teaching and Learning Policy. 
 



9. The role of Writing link governor.  
9.1 The Writing link governor will support, monitor and review the Writing Teaching and Learning Policy. 
In particular they will: 

 Monitor the effectiveness of the school’s Writing teaching and learning policy through the school self-review 
processes. 

 Complete two governor monitoring visits each year alongside the Writing subject leader.   
 

10. The role of parents 
Parents have a fundamental role to play in helping children to learn. We expect that parents will be supportive of the 
implementation of the school’s Writing teaching and learning policy. Information to assist parents in supporting their 
children will be provided. 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 1:  

Subject: Writing Long Term (Route A) 

 

 

 

 

 Autumn Spring Summer 

 1st Half 2nd Half 1st Half 2nd Half 1st Half 2nd Half 

EYFS  

Theme : All about me 
 

Genres:  
Labels 

 
Possible Stimulus:  

Photographs from home 
Mirrors 

Own drawings  

Theme : Autumn / 
Christmas  

 
Genres:  

Lists 
 

Possible Stimulus:  
Harvest Festival  
Christmas lists  

 

Theme : Winter / Frozen 
 

Genres:  
Instructions  

 
Possible Stimulus:  

Frozen Film  
Ice sensory play  

 
 

Theme : Spring / Plants 
 

Genres:  
Descriptive 

 
Possible Stimulus:  

Planting 
Spring time images  

 

Theme : Here and There 
 

Genres:  
Retell a story 

 
Possible Stimulus:  

Alice in Wonderland  
Handa’s Surprise 

Theme : Under the Sea / 
Pirates 

 
Genres:  
Recount 

 
Possible Stimulus:  

Saltburn / Whitby visit 
Commotion in the Ocean  

Ten little pirates 

KS1 

Theme : Toys from the 
past 

 
Genres:  

Thought / Speech bubbles 
(1) 

Descriptive Writing (1) 
Recount of a real event 

(1) 
 

Possible Stimulus:  
‘Dogger’ by Shirley 

Hughes 
‘Old Bear’ by Jane Hissey 
‘Traction Man is Here’ by 

Mini Grey 
Literacy shed - Playmate 

Literacy shed – LEGO 
story 

Pobble – Super Hero 
Treats 

Theme: Turrets and Tiaras 
 

Genres:  
Shape / Colour Poetry (1)  

Simple Instructions (1) 
A Retell of a story (1) 

 
Possible Stimulus:  

‘Zog’ – Julia Donaldson 
‘How to catch a dragon’ 

Caryl Hart 
‘The Paper Bag Princess’ 

Robert Munsch 
Pobble – A Dangerous Pet 

Theme: The Great Fire of 
London 

 
Genres:  

A Retell of a story (1) 
Imagined Recount (2) 

Sensory Poetry (2) 
 

Possible Stimulus:  
‘Toby and the Great Fire 
of London’ – Margaret 

Nash 
Literacy shed – Pudding 

Lane  
London’s Burning 

Nursery Lane 

Theme: Where in the 
world are we? Journey 
from Croft Around the 

World. 
 

Genres:  
Descriptive Writing (1) 

Thought / Speech bubbles 
(1) 

Instructions (2) 
 

Possible Stimulus:  
‘A Walk in London’ 
Salvatore Rubbino 

‘The Queen’s Hat’ Steve 
Antony  

 

Theme: Journey to 
Carroll Place – Lewis 

Carroll  
 

Genres:  
Character profiles (2) 

Recount of a real event 
(1) 

Riddle me this (1) 
 

Possible Stimulus:  
 Alice in Wonderland – 
Through The Looking 

Glass. 

Theme: History of Whitby 
 

Genres:  
Recount of real event (2) 

Postcards (1) 
Story Writing (2) 

 
Possible Stimulus:  

Captain Cook 
Visit to Whitby 

The Mousehole Cat 

Low
er 

KS2 

Theme : Ancient 
Egyptians 

 
Genres:  

Character profiles (3) 
Instructions (3) 

Story Writing (3) 
 

Possible Stimulus:  
‘The Egyptian Cinderella’ 

Shirley Climo 
 ‘The Story of 

Tutankhamun’ Patricia 
Cleveland-Peck 

Pobble – The Tomb 
Pobble 365 – Ancient 

Egypt 
Literacy shed – Tadeo 

Jones 

Theme :  Ancient 
Egyptians 

 
Genres:  

Non-chronological report 
(3) 

Story Writing (4) 
Poetry (Acrostic) (3) 

 
Possible Stimulus:  

‘Secrets of a Sun King’ 
Emma Carroll 

‘Marcy and the Riddle of 
the Sphinx’ Joe Todd 

Stanton 
Literacy shed – Egyptian 

Pyramids 

Theme : United Kingdom 
Stay-cation 

 
Genres:  

Recount – diary (3) 
Persuasive poster (3) 
Poetry (Kenning) (4) 

 
Possible Stimulus:  

North Yorkshire 
brochures 

National Parks website 
 

Theme : St. Peter’s 
Church 

 
Genres:  

Advert (4) 
Non-chronological report 

(4) 
Recount – letter (3) 

 
Possible Stimulus:  

‘Martin Luther’ Paul L 
Maier 

A church near you 
website   

 

Theme : The Ancient 
Greeks 

 
Genres:  

Letter (4) 
Newspaper Article (4) 

Poster (4) 
 

Possible Stimulus:  
Pandora’s Box  

‘Percy Jackson and the 
Lightning Thief’ Rick 

Riordan 
Myths and Legends Shed 
Literacy shed – Ancient 

Athens  
 

Theme :  The Ancient 
Greeks 

 
Genres: 

Instructions (4) 
Recount – diary (4) 

 
 

Possible Stimulus:  
  Pandora’s Box  

‘Percy Jackson and the 
Lightning Thief’ Rick 

Riordan 
Myths and Legends Shed 
Literacy shed – Ancient 

Athens  
 

Upp
er 

KS2 

  Theme : The Vikings 
 

Genres:  
Story Writing (5) 

Speech (6) 
Newspaper (5) 

 
Stimulus: 

Viking Boy by Tony 
Bradman 

Literacy Shed -  Jotun 
 

  Theme : The Vikings 
 

Genres:  
Discussion (5) 

Recount – Historical Event 
(5) 

 
Stimulus: 

Viking Boy by Tony 
Bradman 

Literacy Shed – Viking 
Village  

Theme : Where has your 
water been? Broken 

Scar and the River Tees. 
 

Genres:  
Poetry – imagery (6) 
Travel Brochure (6) 

Letter (5) 
 

Possible Stimulus:  
River Tees rediscovered 

Website  
A Drop of Water – 

Walter Wick 

Theme : Where has your 
water been? Broken Scar 

and the River Tees. 
 

Genres:  
Story Writing (6) 

Recount- diary (6) 
 

Possible Stimulus:  
 

River Tees rediscovered 
Website  

A Drop of Water – Walter 
Wick 

Theme : Crime and 
Punishment 

 
Genres:  

Story Writing (6) 
Recount- diary (6) 
Courtroom closing 

argument (6)  
 

Possible Stimulus:  
‘Holes’ Louis Sachar 
‘The Highwayman’ 

Alfred Noyes & Charles 
Keeping 

Literacy shed – Beyond 
the lines  

Pobble – The Young 
Detective 

Theme : Railway 
Revolution 

 
Genres:  

Description (5) 
Biography (6) 

 
 

Possible Stimulus:  
‘The Railway Children’ E 

Nesbit  
‘Cogheart’ Peter Bunzl 
BBC - The story of the 

steam engine 
Literacy Shed - Ruckus 

Pobble – Then and now 
 

https://www.literacyshed.com/playmate.html
https://www.literacyshed.com/legostory.html
https://www.pobble365.com/superhero-treats
https://www.pobble365.com/superhero-treats
https://www.pobble365.com/a-dangerous-pet
https://www.literacyshed.com/puddinglane.html
https://www.literacyshed.com/puddinglane.html
https://www.pobble365.com/the-tomb
https://app.pobble.com/lessons/preview/be49d13f
https://app.pobble.com/lessons/preview/be49d13f
https://www.literacyshed.com/the-egyptian-pyramids.html
https://www.literacyshed.com/the-egyptian-pyramids.html
https://www.literacyshed.com/the-egyptian-pyramids.html
https://www.literacyshed.com/the-egyptian-pyramids.html
https://www.nationalparks.uk/park/north-york-moors/
https://www.achurchnearyou.com/church/3319/
https://www.literacyshed.com/the-myths-and-legends-shed.html
https://www.literacyshed.com/athens.html
https://www.literacyshed.com/athens.html
https://www.literacyshed.com/the-myths-and-legends-shed.html
https://www.literacyshed.com/athens.html
https://www.literacyshed.com/athens.html
https://www.literacyshed.com/jotun.html
https://www.literacyshed.com/vikingvillage.html
https://www.literacyshed.com/vikingvillage.html
https://www.teesvalleyarts.org.uk/projects/river-tees-re-discovered/
https://www.teesvalleyarts.org.uk/projects/river-tees-re-discovered/
https://www.literacyshed.com/beyondthelines.html
https://www.literacyshed.com/beyondthelines.html
https://www.pobble365.com/the-young-detective
https://www.pobble365.com/the-young-detective
https://www.bbc.co.uk/bitesize/clips/zky3cdm
https://www.bbc.co.uk/bitesize/clips/zky3cdm
file://///MB8153022-01/StaffShared$/Important%20Documents/CURRICULUM%20PLANNING%20AND%20ORGANISATION/TEACHING%20AND%20LEARNING%20POLICIES/Ready%20for%20website-%202021/Ruckus
https://www.pobble365.com/then-and-now


Subject: Writing Long Term (Route B) 

 

 

 

 

 

 

 

 

 

 

 Autumn Spring Summer 

 1st Half 2nd Half 1st Half 2nd Half 1st Half 2nd Half 

EYFS 
Annual 

Cycle  

Theme : All about me 
 

Genres:  
Labels 

 
Possible Stimulus:  

Photographs from home 
Mirrors 

Own drawings  

Theme : Autumn / 
Christmas  

 
Genres:  

Lists 
 

Possible Stimulus:  
Harvest Festival  
Christmas lists  

 

Theme : Winter / Frozen 
 

Genres:  
Instructions  

 
Possible Stimulus:  

Frozen Film  
Ice sensory play  

 
 

Theme : Spring / Plants 
 

Genres:  
Descriptive 

 
Possible Stimulus:  

Planting 
Spring time images  

 

Theme : Here and There 
 

Genres:  
Retell a story 

 
Possible Stimulus:  

Alice in Wonderland  
Handa’s Surprise 

Theme : Under the Sea / 
Pirates 

 
Genres:  
Recount 

 
Possible Stimulus:  

Saltburn / Whitby visit 
Commotion in the 

Ocean  
Ten little pirates 

KS1 

Theme : Schools from 
the past 

 
Genres:  

Recount of a real event 
(1) 

Simple Instructions (1) 
A Retell of a story (1) 

 
Stimulus:  

The Little Red Hen 
 

Theme: Space 
 

Genres:  
Shape / Colour Poetry 

(1)  
Descriptive Writing (1) 
A Retell of a story (1) 

 
Stimulus: Where the 

poppies now grow 
The Astronaut 

https://app.pobble.com/
lessons/preview/452764

4f  
The planets by Gustav 

Holst Man on the Moon: 
a day in the life of Bob 

(Bartram, Simon Series) 
 

Theme: Explorers 
 

Genres:  
Recount of a real event 

(1) 
Thought / Speech 

bubbles (1) 
Story Writing (2) 

 
Stimulus:  

Moon landing video 
Amelia Earhart (Little 

People, Big Dreams) by 
Isabel Sanchez Vegara 

 

Theme: Transport 
 

Genres:  
Instructions (2) 

Riddle me this (1) 
Descriptive Writing (1) 

 
Stimulus:  

Duck in the truck 
Croft Circuit 

 
 
 

Theme: Nurturing 
Nurses 

 
Genres:  

Thought / Speech 
bubbles (1)/ 

Character profiles (2) 
Imagined Recount (2) 

 
Stimulus:  

Florence Nightingale 
Film  

Mary Seacole Film 
 

Theme: The Seaside 
 

Genres:  
Recount of real event (2) 

Postcards (1) 
Sensory Poetry (2) 

 
Stimulus:  

The Mousehole Cat 
Commotion in the 

Ocean 
 

Lower 
KS2 

Theme : Stone Age to 
Iron Age 

 
Genres:  

Character profiles (3) 
Instructions (3) 

 
Stimulus: 

Stone Age Boy 
Cave Painting / man 

made tools 
 

Theme : Stone Age to 
Iron Age 

 
Genres:  

Non-chronological 
report (3) 

Story Writing (3) 
Poetry (Acrostic) (3) 

 
Stimulus: 

Stone Age Boy 
Cave Painting / man 

made tools 
 

Theme : Rainforests 
 

Genres:  
 

Recount – diary (3) 
Persuasive poster (3) 
Poetry (Kenning) (4) 

 
Stimulus: 

Pobble image 
Running Wild (Michael 

Morpurgo) 

Theme : Rainforests 
 

Genres:  
Recount – letter (3) 
Non-chronological 

report (4) 
 

Stimulus: 
The Great Kapok Tree 

(Lynne Cherry) 
Literacy Shed Ride of 

passage  

Theme : Romans 
 

Genres:  
Letter (4) 

Newspaper Article (4) 
Advert (4) 

 
Stimulus: 

Literacy shed Dum Spiro 
see notes on film 

Romans on the Rampage 
(Jeremy Strong) 

 

Theme : Romans 
 

Genres: 
Instructions (4) 

Poster (4) 
Recount – diary (4) 

 
Stimulus: 

Literacy shed Dum Spiro 
see notes on film 

Romans on the Rampage 
(Jeremy Strong) 

 

Upper 
KS2 

Theme : Why was 
Britain an easy target 
for the Anglo Saxons 

and Scots? 
 

Genres:  
Story Writing  (5) 

Discussion (5) 
Recount – Historical 

account (5)  
 

Stimulus: 
Beowulf by Michael 

Morpurgo 
 

Theme : Why was 
Britain an easy target 
for the Anglo Saxons 

and Scots? 
 

Genres:  
Newspaper (5) 

Travel Brochure (6) 
 
 

Stimulus: 
Anglo-Saxon Boy by 

Tony Bradman 

Theme : Do we pay 
enough for our 

Chocolate Bars? 
 

Genres:  
Story Writing (6) 

Recount- diary (6) 
Letter (5) 

 
Stimulus: 

The Hero Twins (Twinkl) 
Mayan image  

 

Theme : Do we pay 
enough for our 

Chocolate Bars? 
 

Genres:  
Poetry – imagery (6) 

Speech(6) 
Courtroom closing 

argument (6)  
 
 

Stimulus: 
Charlie and the 

chocolate factory 

Theme : Natural 
Disasters 

 
Genres:  

Non-chronological 
report 

Procedural (5) 
Poetry – Haiku (5)  

 
Stimulus: 

Earth shattering Events 
by Robin Jacobs 

Theme : Natural 
Disasters 

 
Genres:  

Description (5) 
Biography (6) 

 
 

Stimulus: 
Literacy Shed - Eye of 

the Storm 
 

https://app.pobble.com/lessons/preview/4527644f
https://app.pobble.com/lessons/preview/4527644f
https://app.pobble.com/lessons/preview/4527644f
https://www.youtube.com/watch?v=cwZb2mqId0A
https://www.youtube.com/watch?v=jONlz7vaMnU
https://www.youtube.com/watch?v=jONlz7vaMnU
https://www.youtube.com/watch?v=FZDfibPtBlI
https://www.pobble365.com/taking-shelter
https://www.literacyshed.com/the-other-cultures-shed.html
https://www.literacyshed.com/the-other-cultures-shed.html
https://www.literacyshed.com/dumspiro.html
https://www.literacyshed.com/dumspiro.html
https://www.westwood.leeds.sch.uk/autumn-1-adventure-the-mysterious-mayan-mystery/
https://www.dropbox.com/sh/e9fz6fdqdie2pio/AACkrTARJqq8YQAFwI1oTlgOa?dl=0&preview=Earth-Shattering+Events_FINAL.pdf
https://www.dropbox.com/sh/e9fz6fdqdie2pio/AACkrTARJqq8YQAFwI1oTlgOa?dl=0&preview=Earth-Shattering+Events_FINAL.pdf
https://www.literacyshed.com/eyeofthestorm.html
https://www.literacyshed.com/eyeofthestorm.html


Appendix 2: 

Applying Skills in Genres 

 

English Curriculum 

Applying Skills in Nursery 

Children will be encouraged to mark make and assign meanings to the marks they make in the free play areas of the Early 
Years Setting.  

Through Free Play provision children are encouraged to: 

Assign meaning to the marks pupils make. 
Begin to say initial sounds of familiar words 
Draw a picture 
Begin to write own labels on given pictures of pictures pupil has drawn.  
Begin to write name  
Begin to write words with meaning e.g. mummy, daddy etc.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

English Curriculum 

 

Applying Skills in Reception 

DESCRIPTIVE WRITING A RECOUNT OF AN EVENT RETELL A STORY 

This could be linked to an image from a 
book e.g. a character or setting, or topic 

related.  
 

Through modelling, children should be 
encouraged to: 

 

 Write recognisable letters, most of 
which are correctly formed; 

 Spell words by identifying sounds in 
them and representing the sounds with 
a letter or letters; 

 Write simple phrases and sentences 
that can be read by others; 
 

 Use adjectives to describe what can be 
seen; 

 Use other sensory descriptions; 

 Use subject specific language as 
appropriate; 

 

This could be linked to an educational 
visit, school visitor, or personal news. 

 
Through modelling, children should be 

encouraged to: 
 

 Write recognisable letters, most of 
which are correctly formed; 

 Spell words by identifying sounds in 
them and representing the sounds with 
a letter or letters; 

 Write simple phrases and sentences 
that can be read by others; 

 

 State how the day / event has made 
them feel; 

 Sequence events in chronological 
order; 
 

This should be a story the children are 
very familiar with and have had plenty of 

opportunities to explore. 
 

Through modelling, children should be 
encouraged to: 

 

 Write recognisable letters, most of 
which are correctly formed; 

 Spell words by identifying sounds in 
them and representing the sounds with 
a letter or letters; 

 Write simple phrases and sentences 
that can be read by others; 

 

 Sequence events within their own 
narrative;  

 Use adjectives to describe; 

 Use patterned / repetitive language 
from the story or known story 
language.  

INSTRUCTIONS  LISTS  LABELS AND CAPTIONS 

This should be an activity the children 
are very familiar with and have had 
plenty of opportunities to explore. 

 
Through modelling, children should be 

encouraged to: 
 

 Write recognisable letters, most of 
which are correctly formed; 

 Spell words by identifying sounds in 
them and representing the sounds with 
a letter or letters; 

 Write simple phrases and sentences 
that can be read by others; 

 

 Use a numbered list to sequence steps; 

 Use bossy verbs to command. 
 

This could be linked to a book, the child, 
or topic related.  

 
Through modelling, children should be 

encouraged to: 
 

 Write recognisable letters, most of 
which are correctly formed; 

 Spell words by identifying sounds in 
them and representing the sounds with 
a letter or letters; 

 Write simple phrases and sentences 
that can be read by others; 
 

 Use subject specific language as 
appropriate; 

 Use numbers or bullet points to 
organise the list. 

This could be linked to an image from a 
book e.g. a character or setting, or topic 

related.  
 

Through modelling, children should be 
encouraged to: 

 

 Write recognisable letters, most of 
which are correctly formed; 

 Spell words by identifying sounds in 
them and representing the sounds with 
a letter or letters; 

 Write simple phrases and sentences 
that can be read by others; 
 

 Use adjectives to describe what can be 
seen; 

 Use subject specific language as 
appropriate. 

 

 



 

English Curriculum 

Applying Skills in Year 1 

Children should be given opportunities to apply their sentence writing skills, phonics knowledge and sight vocabulary to 
construct short narratives.  This should be the key focus in all writing tasks. 

DESCRIPTIVE WRITING A RECOUNT OF AN EVENT RETELL A STORY POETRY 

This could be linked to an 
image from a book e.g. a 

character or setting, or topic 
related.  

 
Through modelling, children 

should be encouraged to: 
 

 Use adjectives to describe 
what can be seen; 

 Use other sensory 
descriptions; 

 Use an exclamation 
sentence; 

 Use subject specific 
language as appropriate; 

 Use the conjunction “and” 
to link ideas.  

This could be linked to an 
educational visit, school 

visitor, or personal news. 
 

Through modelling, children 
should be encouraged to: 

 

 State how the day / event 
has made them feel; 

 Sequence events in 
chronological order; 

 Use adjectives to describe; 

 Use the conjunction “and” 
to link information; 

 Use an exclamation 
sentence to sum up the 
day. 
 

This should be a story the 
children are very familiar with 

and have had plenty of 
opportunities to explore. 

 
Through modelling, children 

should be encouraged to: 
 

 Sequence events within their 
own narrative; 

 Use nouns to refer to 
important characters / 
places; 

 Use the conjunction “and” to 
link ideas.  

 Use adjectives to describe; 

 Use patterned / repetitive 
language from the story or 
known story language.  

This should be after exploring 
a range of poetry, including 

shape / colour poems. 
 

Through modelling, children 
should be encouraged to: 

 

 Explore, develop and use 
growing vocabulary; 

 Use subject specific 
language; 

 Use adjectives to describe; 

 Use simple repetitive / 
patterned structures. 

 
Children should be given 
opportunities to perform 

their poems to an audience. 

RIDDLE ME THIS 
SPEECH / THOUGHT 

BUBBLES 
SIMPLE INSTRUCTIONS POSTCARDS 

This could be linked to a 
topic, object or book 

stimulus. 
 

Through modelling, children 
should be encouraged to: 

 

 Begin with “What am I?” ; 

 Include clues which will 
incorporate adjectives to 
describe; 

 Pose a question to the 
reader and demarcate with 
a question mark; 

 Use sensory description.  
 
 

This could be linked to a 
familiar book, character or 

historical figure.  
 

Through modelling, children 
should be encouraged to: 

 

 Imagine what the character 
might say or think. 

 Include words that the 
character says in speech / 
thought bubbles. 

 Include a question with a 
question mark; 

 Include an exclamation 
mark to indicate urgency or 
surprise.  

This could be linked to 
learning in the wider 

curriculum. 
 

Through modelling, children 
should be encouraged to: 

 

 Include a list of equipment; 

 Write in sequential order 
using numbers or sequencing 
words; 

 Use present tense; 

 Use imperative verbs; 

 Use subject-specific 
language. 

This could be linked to a 
recount of a real event or to a 

story.  
 

Through modelling, children 
should be encouraged to: 

 

 Begin with a welcome 
greeting; 

 Use nouns to refer to people 
/ places; 

 Use adjectives to describe; 

 Use the conjunction “and” to 
link ideas or  information; 

 Use past tense; 

 Include a closing statement. 

 

Prior Learning New Learning 



 

English Curriculum 

Applying Skills in Year 2 

Children should be taught to write it inform and entertain effectively by selecting grammar and vocabulary appropriate to the context, 
audience and purpose.  

WRITNG TO INFORM 

INSTRUCTIONS A RECOUNT OF A REAL EVENT 

This could be linked to learning in the wider curriculum. 
 
Children should be encouraged to: 
 
Structure and Organisation  

 Include a title which outlines what the instructions are for, how 
to…”; 

 Include a list of materials / ingredients; 

 Sequence the instructions with numbered steps or sequencing 
words; 

 Close with a final statement or warning i.e. “now you will have…”   
“be careful to…” 

 
Grammatical Features 

 Use conjunctions to aid the sequence (first, next, after,, then); 

 Use mainly present tense; 
 
Language Features 

 Use imperative verbs to give clear directions; 

 Use adjectives and adverbs only for essential information; 

 Use subject-specific vocabulary.  

This could be linked to an educational visit, school visitor, or personal 
news. 

 
Children should be encouraged to: 

 
Structure and Organisation  

 State what the event / experience was; 

 Express what type of day / experience it has been; 

 Sequence events in chronological order; 

 Close by expressing final thoughts; 
 

Grammatical Features 

 Use the first person; 

 Use the past tense; 

 Use time and sequence conjunctions; 
 
Language Features 

 Include adjectives to build detailed descriptions; 

 Use adjectives to describe and convey emotions; 

 To use expanded noun phrases to aid cohesion; 

 Use pronouns to avoid repetition of nouns.  

WRITNG TO ENTERTAIN 

STORY WRITING  CHARACTER PROFILES 

This should be linked to a text that has been explored or the wider 
curriculum.  

 
Children should be encouraged to: 
 
Structure and Organisation  

 Include a title for their story; 

 Establish the setting; 

 Introduce the character/s; 

 Include a problem or special event; 

 Sequence events clearly; 
 
Grammatical Features 

 Use mainly past tense; 

 Use mainly third person; 

 Use co-ordinating conjunctions; 

 Use subordinating conjunctions; 
 
Language Features 

 To use expanded noun phrases to aid cohesion; 

 Use adverbs and adjectives to give detailed descriptions; 

 Include some speech to indicate characters’ feelings; 

 Use language drawn from knowledge of context.  

This should be linked to a familiar text or class novel or be linked to a 
historical figure. 

 
Children should be encouraged to: 
 
Structure and Organisation  

 Introduce the character to the reader; 

 Describe the characters’ appearance and personality; 

 Explain why their character is significant / important; 
 
Grammatical Features 

 Use the third person; 

 Use conjunctions to link ideas; 
 
Language Features 

 Use a range of adjectives to describe appearance and personality; 

 Use simple similes and metaphors to add detail and description; 

 Use pronouns to avoid repetition; 

 Use noun phrases to aid cohesion and add detail; 

 Use language drawn from knowledge of context.  
 



SENSORY POETRY  IMAGINED RECOUNT 

Children should explore and experience a range of poetry, including 
sensory poetry. 

 
Children should be encouraged to compose sensory poems through: 
 

 Describing a stimulus; 

 Using sensory description; 

 Using simple similes to compare; 

 Making adventurous vocabulary choices; 

 Using subject specific language; 

 Using simple repetitive / patterned structures; 

 Experimenting with alliteration, rhyme and sound effects; 

 Performing with pace and intonation. 
 
Pupils should also experience a range of poetry through the reading 
curriculum.   

This could be a recount of an imagined event or a historical event 
written from a character’s viewpoint. 

 
Children should be encouraged to: 
 
Structure and Organisation  

 State what the imagined / historical event was; 

 Express what kind of day / experience it has been; 

 Sequence events in chronological order; 

 Close by expressing final thoughts; 
 
Grammatical Features 

 Use the first person; 

 Use the past tense; 

 Use time and sequence conjunctions; 
 
Language Features 

 Include adjectives to build detailed descriptions; 

 Use an exclamatory sentence to convey emotion; 

 Use adjectives to describe and convey emotions; 7use expanded 
noun phrases to aid cohesion; 

 Use pronouns to avoid repetition of names; 

 Use language drawn from knowledge of context. 
 

 

Prior Learning New Learning 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

English Curriculum 

Applying Skills in Year 3 

Children should be taught to write it inform, entertain and persuade effectively by selecting grammar and vocabulary appropriate to the 
context, audience and purpose.  

WRITNG TO INFORM 

INSTRUCTIONS NON-CHRONOLOGICAL REPORT 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a title which outlines what the instructions are for, how to…”; 

 Organise the instructions into clear sections – opening statement, list of 
equipment, numbered steps, closing sentence; 

 Use bullet points, numbered steps and sequencing words to aid cohesion; 

 Organise steps chronologically; 

 Close with a final statement which may include warnings and / or top tips; 
 
Grammatical Features 

 Use mainly present tense; 

 Use the second person address (you will need); 

 Use conjunctions to aid  the sequence (first, next, after that); 
 
Language Features 

 Use imperative verbs to give clear directions; 

 Use adverbs to direct how the action should be completed; 

 Use technical vocabulary, specific to the purpose; 

 Avoid too much descriptive language. 

Children should be encouraged to: 
 

Structure and Organisation  

 Organise related information into paragraphs; 

 Use a heading to introduce the topic; 

 Use sub-headings to organise sections of information and aid cohesion; 

 Write an introduction which provides an overview; 

 Include labelled diagrams, where appropriate; 
 

Grammatical Features 

 Use mainly present tense; 

 Include some use of the perfect tense; 

 Use a wider range of co-ordinating conjunctions i.e. so, or, yet; 

 Use a wider range of subordinating conjunctions i.e. when, if, which; 

 Use the third person; 
 
Language Features 

 Use subject specific / technical vocabulary; 

 Use noun phrases to clarify and  avoid repetition; 

 Use prepositions to indicate place.  
 

RECOUNT – LETTER RECOUNT - DIARY 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a sender and recipient’s address; 

 Include the date the letter was written; 

 Begin with “Dear…”; 

 Begin by informing the reader of the purpose of the letter; 

 Present the information chronologically, organising information into 
paragraphs; 

 Only include significant information; 

 Close by stating what the writers hopes will happen next or emphasising 
overall feeling about the event; 

 
Grammatical Features 

 Use mainly past tense; 

 Use first person address; 

 Some use of perfect tense; 

 Consider use of a rhetorical question; 

 Include time and sequence conjunctions; 
 

Language Features 

 Use Sir / Madam if the recipient in unknown; 

 Use “faithfully” to close if the recipient is unknown, use “sincerely when they 
are known; 

 Use emotive language to emphasise feelings; 

 Use pronouns to avoid repetition of proper nouns. 
 
 
 
 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a date the diary was written; 

 Express what type of day it has been; 

 Organise the main body into paragraphs; 

 Organise the information chronologically; 

 Only include significant / relevant information; 

 Include a closing reflection; 
 
Grammatical Features 

 Use mainly past tense; 

 Use first person address; 

 Include time and sequence conjunctions; 

 Use adverbs of time; 

 Consider the effectiveness of a rhetorical question; 
 

Language Features 

 Use emotive language to emphasise feelings and reveal thoughts; 

 Use pronouns to avoid repetition of proper nouns; 

 Include opinions as well as facts; 

 Use personal pronouns. 



WRITNG TO ENTERTAIN 

STORY WRITING  POETRY CHARACTER PROFILES 

Children should be encouraged to: 
 
Structure and Organisation  

 Create a title for their story; 

 Include a beginning which introduces a character 
or setting; 

 Include a build-up which hints at what is going to 
happen next; 

 Include a dilemma which introduces the problem; 

 Include a resolution where the problem is solved; 

 Organise writing into paragraphs; 
 
Grammatical Features 

 Use the tense consistently (past or present); 

 Use a wide range of conjunctions to express time, 
place and manner; 

 Decide if they are using first or third person and 
use consistently; 

 Use direct speech to advance the action; 
 

Language Features 

 Use pronouns to avoid repetition; 

 Use noun phrases to aid cohesion; 

 Use adverbs and adjectives to give detailed 
descriptions. 

 
 
 
 

Children should be taught to experience and 
explore a range of poetry.  Poetry should be given 

a voice and not just stay of the page.  To bring 
poetry to life, children should be taught to 

perform their poems to an audience. 
 

They should be given the opportunity to plan, 
write and perform poetry. 

 
Children should be taught to read, write and 

perform:  
 

Acrostic Poems 

 Choose a topic / themed word and arrange it 
vertically; 

 Begin each line with the next letter of that word; 

 Understand that acrostic poems do not need to 
rhyme; 

 Use poetic devices such as alliteration, similes and 
rhyme to create an effect. 

 
 

Pupils should also experience a range of 
poetry through the reading curriculum.   

Children should be encouraged to: 
 
Structure and Organisation  

 Introduce the character to the reader; 

 Describe their appearance (distinctive features), 
personality, actions, thoughts and feelings; 

 
Grammatical Features 

 Use the tense consistently (past or present); 

 Use a wide range of conjunctions to link ideas; 

 Use the third person; 
 

Language Features 

 Use adjectives to describe appearance, 
personality and feelings; 

 Use similes and metaphors to add detail and 
description; 

 Use show not tell techniques, encouraging the 
reader to make inferences; 

 Use pronouns to avoid repetition; 

 Use noun phrases to aid cohesion and add detail; 

 Use language drawn from the context. 
 

WRITING TO PERSUADE 

POSTERS 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a heading; 

 Consider how best to make the poster visually appealing (boxes, colour, bullet points, diagrams, images, font, size); 

 Focus upon the key message and ensure this is clearly written on the poster; 
 
Grammatical Features 

 Use imperative verbs to convey importance; 

 Use inverted commas for direct quotes / endorsements; 

 Use exclamatory sentences to emphasise; 
 

Language Features 

 Use subject specific vocabulary; 

 Avoid detailed descriptions; 

 Use comparisons (better than…); 

 Use alliteration for effect.  
 

 

Prior Learning New Learning 

 

 

 

 

 



 

English Curriculum 

Applying Skills in Year 4 

Children should be taught to write it inform, entertain and persuade effectively by selecting grammar and vocabulary appropriate to the 
context, audience and purpose.  

WRITNG TO INFORM 

INSTRUCTIONS NON-CHRONOLOGICAL REPORT 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a title which outlines what the instructions are for, how to…”; 

 Organise the instructions into clear sections – opening statement, list of 
equipment, numbered steps, closing sentence; 

 Keep the sentences concise so the reader can follow the steps easily; 

 Use numbered steps to give clarity; 

 Close with a final statement which may include warnings and / or top tips; 
 
Grammatical Features 

 Use mainly present tense; 

 Use the second person address (you will need); 

 Use adverbs to direct how the action should be completed; 

 Use imperative verbs to indicate importance; 

 Use conjunctions to illustrate the sequence; 
 
Language Features 

 Use determiners to give precision and quantity; 

 Use technical vocabulary, specific to the purpose for clarity 

 .use noun phrases and pronouns to avoid repetition. 

Children should be encouraged to: 
 

Structure and Organisation  

 Use a heading to introduce the topic; 

 Organise related information into paragraphs; 

 Use sub-headings to organise sections of information and aid cohesion; 

 Write an introduction to outline the topic; 

 Include labelled diagrams, where appropriate; 
 

Grammatical Features 

 Use mainly present tense; 

 Include some use of the perfect tense; 

 Use a wide range of conjunctions to aid cohesion; 

 Use the third person; 
 
Language Features 

 Use technical vocabulary to demonstrate factual knowledge; 

 Use specific names of people or places; 

 Use statistics to inform; 

 Use pronouns to refer back to the subject; 

 Use noun phrases to clarify and  avoid repetition; 

 Use prepositions, noun phrases and adverbs to provide specific, factual detail. 
 
 

NEWSPAPER ARTICLE RECOUNT - DIARY 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a short, catchy headline; 

 Include a byline with who is reporting; 

 Organise the article into two columns; 

 May include an image with a caption; 

 Begin with an introduction which summarises the report (5Ws) 

 Use paragraphs to sequence the events; 

 Close with a final comment about the article; 
 
Grammatical Features 

 Include witness statements through direct ad reported speech; 

 Use past tense; 

 Use third person; 
 

Language Features 

 Use specific names for people and places; 

 Use emotive language to convey and evoke response; 

 Use noun phrases to avoid repetition; 

 Use pronouns to refer back to the subject; 

 Avoid overly detailed descriptions. 
 
 
 
 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a date the diary was written; 

 Express what type of day it has been; 

 Organise the main body into paragraphs; 

 Organise the information chronologically; 

 Only include significant / relevant events or information; 

 Include a closing reflection; 
 
Grammatical Features 

 Use mainly past tense; 

 Use first person address; 

 Include time and sequence conjunctions; 

 Use adverbs of time; 

 Consider the effectiveness of a rhetorical question; 
 

Language Features 

 Use emotive language to emphasise feelings and reveal thoughts; 

 Use pronouns to avoid repetition of proper nouns; 

 Include opinions as well as facts; 

 Use personal pronouns. 



WRITNG TO ENTERTAIN 

STORY WRITING  POETRY DESCRIPTIONS 

Children should be encouraged to: 
 
Structure and Organisation  

 Create a title for their story; 

 Include a beginning which introduces a character 
or setting; 

 Include a build-up which hints at what is going to 
happen next; 

 Include a dilemma which introduces the problem; 

 Include a resolution where the problem is solved; 

 Include an ending which details the character’s 
feelings and what will happen next; 

 Organise writing into paragraphs which follow 
and flow; 

 
Grammatical Features 

 Use the tense consistently (past or present); 

 Use a wide range of conjunctions to express time, 
place and manner; 

 Decide if they are using first or third person and 
use consistently; 

 Use direct speech to advance the action; 
 

Language Features 

 Use pronouns to avoid repetition; 

 Use expanded noun phrases to aid cohesion; 

 Use fronted adverbials to detail where, when and 
how; 

 Use adverbs and adjectives to give detailed 
descriptions. 

 

Children should be taught to experience and 
explore a range of poetry.  Poetry should be given 

a voice and not just stay of the page.  To bring 
poetry to life, children should be taught to 

perform their poems to an audience. 
 

They should be given the opportunity to plan, 
write and perform poetry. 

 
Children should be taught to read, write and 

perform:  
 

Kenning Poems 

 Create a list of words and ideas to describe the 
object; 

 Select the most powerful vocabulary; 

 Create compound words (using the selected 
vocabulary); which will describe the object of the 
poem; 

 Avoid using the object’s name/ 
 
For example: 
The Sea 
life-giver 
whale-road 
blue-abyss 
 
 

Pupils should also experience a range of 
poetry through the reading curriculum.   

Children should be encouraged to: 
 
Structure and Organisation  

 Introduce the character, setting or object to the 
reader; 

 Describe their / its appearance (distinctive 
features), personality, actions, thoughts and 
feelings; 

 
 
Grammatical Features 

 Use the tense consistently (past or present); 

 Use a wide range of conjunctions to link ideas; 

 Use subordinate clause to add detail and context; 

 Use the third person; 
 
 

Language Features 

 Use adjectives, adverbs and prepositions to paint 
a clear picture for the reader; 

 Use figurative language to add detail and 
description; 

 Use show not tell techniques, encouraging the 
reader to make inferences; 

 Use fronted adverbials to detail where and when 
and how; 

 Use pronouns to avoid repetition; 

 Use expanded noun phrases to aid cohesion and 
add detail. 

 

WRITING TO PERSUADE 

POSTERS LETTER ADVERT 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a heading; 

 Consider how best to make the poster visually 
appealing (boxes, colour, bullet points, diagrams, 
images, font, size); 

 Focus upon the key message and ensure this is 
clearly written on the poster; 

 
Grammatical Features 

 Use imperative verbs to convey importance; 

 Use inverted commas for direct quotes / 
endorsements; 

 Use exclamatory sentences to emphasise; 
 

Language Features 

 Use subject specific vocabulary; 

 Avoid detailed descriptions; 

 Use comparisons (better than…); 

 Use alliteration for effect; 

 Use noun phrases to avoid repetition; 

 Use comparative and superlative adjectives. 
 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a sender and recipient’s address; 

 Include the date the letter was written; 

 Begin with “Dear…”; 

 Begin by informing the reader of the purpose of 
the letter and how the writer is feeling (I am 
excited to inform you / saddened to tell you / 
happy to announce); 

 Present facts and information clearly; 

 Close by stating what the writers hopes will 
happen next or emphasising overall feeling about 
the event; 

 
Grammatical Features 

 Use mainly past tense; 

 Use first person address; 

 Some use of perfect tense; 

 Add a rhetorical question to cause the reader to 
consider the writer’s point of view; 

 Use subordinating conjunctions to express cause 
and effect; 
 

Language Features 

 Use Sir / Madam if the recipient in unknown; 

 Use “faithfully” to close if the recipient is 
unknown, use “sincerely when they are known; 

 Include only relevant information; 

 Use emotive language to emphasise feelings; 

 Use pronouns to avoid repetition of proper 
nouns. 

 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a heading; 

 Include sub-headings; 

 Consider how best to make the poster visually 
appealing (boxes, colour, bullet points, diagrams, 
images, font, size); 

 Create a catchy tagline to advertise the product; 

 Include the promise of a bargain / offer; 
 
Grammatical Features 

 Use imperative verbs to convey importance; 

 Use inverted commas for direct quotes / 
endorsements; 

 Use exclamatory sentences to emphasise; 

 Include a rhetorical questions; 

 Include positive statistics; 
 

Language Features 

 Use subject specific vocabulary; 

 Avoid detailed descriptions; 

 Use comparison and exaggeration (better than… ); 

 Use alliteration for effect; 

 Use noun phrases to avoid repetition; 

 Use language which appeals to the senses; 

 Use comparative and superlative adjectives. 
 

 

Prior Learning New Learning 



 

English Curriculum 

Applying Skills in Year 5 

Children should be taught to write it inform, entertain, persuade and discuss effectively by selecting grammar and vocabulary appropriate to 
the context, audience and purpose.  

WRITNG TO INFORM 

PROCEDURAL NON-CHRONOLOGICAL REPORT 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a title which outlines what the instructions are for, How to…”; 

 Include a statement which outlines the end goal / aim; 

 Keep the sentences concise so the reader can follow the steps easily; 

 Use numbered steps to give clarity; 

 Close with a final statement which may include warnings and / or top tips; 

 Include diagrams where appropriate 
 
Grammatical Features 

 Use mainly present tense; 

 Use the second person address (you will need); 

 Use adverbs to indicate time and place; 

 Use imperative verbs to indicate importance; 

 Use conjunctions to illustrate the sequence; 
 
Language Features 

 Use determiners to give precision and quantity; 

 Use technical vocabulary, specific to the purpose for clarity 

 Use noun phrases and pronouns to avoid repetition; 

 Use cautionary language to emphasise. 

Children should be encouraged to: 
 

Structure and Organisation  

 Use a heading to introduce the topic; 

 Use paragraphs to organise information; 

 Use sub-headings to organise sections of information and aid cohesion; 

 Write an introduction to outline the topic; 

 Include labelled diagrams, where appropriate; 

 Make organisational decisions about how the report should look; 
 

Grammatical Features 

 Use mainly present tense; 

 Include some use of the perfect tense; 

 Use a wide range of conjunctions, in varied positions, to aid cohesion; 

 Use the third person; 
 
Language Features 

 Use technical vocabulary to demonstrate factual knowledge; 

 Use specific names of people or places; 

 Use statistics to inform; 

 Use pronouns to refer back to the subject; 

 Use noun phrases to clarify and  avoid repetition; 

 Use prepositions, noun phrases and adverbs to provide specific, factual detail; 

 Use a range of determiners; 

 Maintain a suitably formal tone. 

NEWSPAPER ARTICLE RECOUNT – HISTORICAL ACCOUNT 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a short, catchy headline (may include pun or word play if 
appropriate); 

 Include a byline with who is reporting; 

 Organise the article into columns; 

 May include an image with a caption; 

 Begin with an introduction which summarises the report (5Ws) 

 Use paragraphs to sequence the events; 

 Close with a final comment about the article; 
 
Grammatical Features 

 Include witness statements through direct ad reported speech; 

 Include a reporting clause for direct speech; 

 Use past tense; 

 Use third person; 

 Use relative clauses to add further detail; 

 Use determiners to open paragraphs; 
 

Language Features 

 Use specific names for people and places; 

 Use emotive language to convey and evoke response; 

 Use noun phrases to avoid repetition; 

 Use pronouns to refer back to the subject; 

 Present relevant information concisely. 

Children should be encouraged to: 
 
Structure and Organisation  

 State whose viewpoint the account is written from; 

 Include significant / relevant factual information; 

 Provide a brief introductory outline of the event; 

 Follow on with chronologically ordered paragraphs detailing events; 

 Conclude with a summing up e.g. impact of the event; personal statement of 
feeling or opinion;  

 
Grammatical Features 

 Use consistent tense (past or present); 

 Use third or first person; 

 Include a wide range of conjunctions to link ideas; 

 Use subordinate clauses, in varied positions, to add detail and context; 

 Use fronted adverbials to detail the time and place; 

 Use relative clauses to provide additional, useful details; 
 

Language Features 

 Use precise adjectives, adverbs and prepositions to clarify and evoke 
response; 

 Use pronouns to avoid repetition and reference back; 

 Use expanded nouns phrases to aid cohesion and add further detail; 

 Use context specific language. 



WRITNG TO ENTERTAIN 

STORY WRITING  POETRY DESCRIPTION 

Children should be encouraged to: 
 
Structure and Organisation  

 Create a title which hints at the theme; 

 Include a beginning which introduces the 
character, setting and atmosphere; 

 Include a build-up which hints at what is going to 
happen next; 

 Include a dilemma which introduces the problem; 

 Include a resolution where the problem is solved; 

 Include an ending which details the character’s 
feelings and what will happen next; 

 Organise writing into paragraphs which follow and 
flow; 

 Use a range of cohesive devices to aid flow; 
 
Grammatical Features 

 Use the tense consistently (past or present); 

 Use a wide range of conjunctions to express time, 
place and manner; 

 Decide if they are using first or third person and 
use consistently (may use second person 
addresses to the reader); 

 Use fronted adverbials to detail time / place; 

 Use expanded noun phrases to add detail; 

 Use direct speech / reported speech to advance 
the action and  / or aid characterisation; 
 

Language Features 

 Use pronouns to avoid repetition; 

 Use fronted adverbials to detail where, when and 
how. 

Children should be taught to experience and 
explore a range of poetry.  Poetry should be given 

a voice and not just stay of the page.  To bring 
poetry to life, children should be taught to 

perform their poems to an audience. 
 

They should be given the opportunity to plan, 
write and perform poetry. 

 
Children should be taught to read, write and 

perform:  
 

Haiku 

 Contains three lines; 

 The first line has five syllables; 

 The second lines has seven syllables; 

 The third line has five syllables; 

 Choose vocabulary for effect. 
 
Haikus tend to be linked to nature and natural 
phenomena.  For example: 
 
Frozen kingdom 
Ice crystals clinging; 
Branches glimmer in the sun; 
Winter’s masterpiece. 
 
 

Pupils should also experience a range of 
poetry through the reading curriculum.   

Children should be encouraged to: 
 
Structure and Organisation  

 Introduce the character, setting or object to the 
reader; 

 Describe unusual and distinctive features; 

 Ensure features are described in a logical and 
cohesive order; 

 
 
Grammatical Features 

 Use the tense consistently (past or present); 

 Use third person; 

 Use a wide range of conjunctions to link ideas; 

 Use subordinate clauses, in varied positions, to 
add detail and context; 

 Use fronted adverbials to detail time / place; 

 Use pronouns to refer back to subject / object; 
 
 

Language Features 

 Use adjectives, adverbs and prepositions to create 
atmosphere and effect; 

 Use figurative language to add detail and 
description; 

 Use show not tell techniques, encouraging the 
reader to make inferences; 

 Use pronouns to avoid repetition; 

 Use expanded noun phrases to aid cohesion and 
add detail. 

 

WRITING TO PERSUADE WRITING TO DISCUSS 

SPEECH LETTER DISCUSSION 

Children should be encouraged to: 
 
Structure and Organisation  

 Include an opening which outlines the topic; 

 Elaborates upon points in the main body; 

 Uses examples and evidence, including statistics, 
to support the main points; 

 Include a conclusion which links back to the 
opening; 

 
Grammatical Features 

 Use mainly the present tense; 

 Add a rhetorical question to cause the reader to 
consider the write’s point of view and to draw 
them in; 

 Use subordinating conjunctions to express cause 
and effect; 

 Use modal verbs in indicate necessity; 

 Present opinions as facts; 
 

Language Features 

 Use emotive language to emphasise feelings; 

 Use technical vocabulary to convey knowledge 
and expertise; 

 Use the power of three for effect; 

 Use pronouns to avoid the repetition of proper 
nouns; 

 Use cautionary language for emphasis and to 
draw the audience in. 

 

Prior Learning New Learning 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a sender and recipient’s address; 

 Include the date the letter was written; 

 Begin with “Dear…”; 

 Begin by informing the reader of the purpose of 
the letter and how the writer is feeling (I am 
excited to inform you / saddened to tell you / 
happy to announce); 

 Present facts and information clearly within 
logically ordered paragraphs; 

 Include only relevant / significant information; 

 Close by stating what the writers hopes will 
happen next or emphasising overall feeling about 
the event; 

 
Grammatical Features 

 Use mainly past tense; 

 Use first person address; 

 Some use of perfect tense; 

 Add a rhetorical question to cause the reader to 
consider the writer’s point of view and draw them 
in; 

 Use subordinating conjunctions to express cause 
and effect; 

 Use modal verbs to indicate necessity; 
 

Language Features 

 Use Sir / Madam if the recipient in unknown; 

 Use “faithfully” to close if the recipient is 
unknown, use “sincerely when they are known; 

 Use emotive language to emphasise feelings; 

 Use pronouns to avoid repetition of proper nouns. 

 Use cautionary language for emphasis and to 
draw the audience in. 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a clear title which states the discussion 
topic (often a question); 

 Include an opening paragraph which summarises 
the discussion; 

 Use paragraphs to outline arguments for and 
against; 

 Use examples and evidence, including statistics, to 
support points made; 

 Include a conclusion which outlines the writer’s 
position; 

 
Grammatical Features 

 Use third person consistently; 

 Use mainly present tense; 

 Use subordinating conjunctions to aid cohesion 
and express cause and effect; 

 Use adverbials to link ideas / opinions; 
 

Language Features 

 Use emotive language to emphasise opinion and 
evoke response; 

 Use technical vocabulary to convey knowledge 
and expertise; 

 Use pronouns to avoid the repetition of proper 
nouns.  
 



 

English Curriculum 

Applying Skills in Year 6 

Children should be taught to write it inform, entertain, persuade and discuss effectively by selecting grammar and vocabulary appropriate to 
the context, audience and purpose.  

WRITNG TO INFORM 

PROCEDURAL NON-CHRONOLOGICAL REPORT 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a title which states the purpose; 

 Include a statement which outlines the end goal / aim; 

 Include an ingredient / resource / equipment list (may be bulleted); 

 Keep the sentences concise so the reader can follow the steps easily; 

 Use numbered or clearly logical steps to give clarity; 

 Close with a final statement which may include warnings and / or top tips; 

 Include diagrams where appropriate; 
 
Grammatical Features 

 Use present tense; 

 Use the second person; 

 Use adverbs to indicate time and place; 

 Use of prepositions to provide specific detail; 

 Use imperative verbs to indicate importance; 

 Use conjunctions to illustrate the sequence; 

 Use of causal conjunctions;  

 Use modal verbs to indicate degrees of possibility; 
 
Language Features 

 Use determiners to aid precision; 

 Use technical/ subject specific language; 

 Use noun phrases and pronouns to avoid repetition; 

 Use cautionary language to emphasise; 

 Select appropriate vocabulary, which matches the required level of formality. 

Children should be encouraged to: 
 

Structure and Organisation  

 Use a heading to introduce the topic; 

 Use paragraphs to organise information logically; 

 Use sub-headings to organise sections of information and aid cohesion; 

 Write an introduction to outline the topic; 

 Make organisational decisions about how the report should look; 
 

Grammatical Features 

 Use mainly present tense; 

 Include some use of the perfect tense; 

 Use a wide range of conjunctions, in varied positions, to aid cohesion; 

 Use the third person; 

 Use modal verbs to indicate degrees of possibility; 
 
Language Features 

 Use technical vocabulary to demonstrate factual knowledge; 

 Select appropriate vocabulary, which matches the required level of formality. 

 Use specific names of people or places; 

 Use statistics to inform; 

 Use pronouns to refer back to the subject; 

 Use prepositions, noun phrases and adverbs to provide specific, factual detail; 

 Use noun phrases and a range of determiners to clarify and  avoid repetition; 
 

BIOGRAPHY RECOUNT – DIARY 

Children should be encouraged to: 
 
Structure and Organisation  

 Include an opening which introduces the person and why they are significant; 

 Organise paragraphs around key events chronologically in the person’s life; 

 Include a closing paragraph which outlines what the future may hold or why 
this person will be remembered; 

 
Grammatical Features 

 Use the past tense; 

 Use third person; 

 Use adverbs to indicate time / place; 

 Use relative clauses to add further detail; 

 Use a range of conjunctions, in varied positions, to aid cohesion; 

 Use formal sentence structures to achieve an impersonal tone; 

 Use passive and active voice;  
 

Language Features 

 Use specific names or people / place; 

 Use noun phrases to avoid repetition; 

 Use pronouns to refer back to the subject; 

 Use emotive vocabulary to convey and provoke feelings about the person’s 
life; 

 Use subject-specific / context-linked vocabulary for authenticity; 

 Use formal language to achieve an impersonal tone. 

Children should be encouraged to: 
 
Structure and Organisation  

 Include an opening which provides context and details feelings about the day 
/ event; 

 Organise the main body chronologically; 

 Include only significant / relevant events and information; 

 Include a closing paragraph which reveals the writer’s feelings, hopes / fears 
for the future; 

 
Grammatical Features 

 Consistently use the past tense although the present tense may be used for 
the opening and closing; 

 Use first person consistently throughout; 

 Include a wide range of conjunctions to aid cohesion; 

 Use a full range of adverbials in varied positions; 

 Use modal verbs to indicate degrees of possibility; 

 Use the subjunctive mood to indicate hops and desires; 

 Use direct addresses such as question tags to draw the reader in; 
 

Language Features 

 Select appropriate vocabulary, which matches the required level of formality. 

 Use precise and emotive vocabulary to reveal the writer’s innermost thoughts 
and feelings; 

 Use pronouns to refer back. 



WRITNG TO ENTERTAIN 

STORY WRITING  POETRY DESCRIPTION 

Children should be encouraged to: 
 
Structure and Organisation  

 Create a title which hints at the theme; 

 Include a beginning which introduces the character, 
setting and atmosphere – this may also take the form 
of a flashback / flash forward; 

 Include a build-up which hints at what is going to 
happen next; 

 Include a dilemma which introduces the problem; 

 Include a resolution where the problem is solved; 

 Include an ending which details the character’s 
feelings and ties together the threads of detail; 

 Organise writing into paragraphs which follow and 
flow; 

 Use a range of cohesive devices to aid flow; 
 
Grammatical Features 

 Select the correct tense and apply consistently (may 
vary); 

 Use a wide range of conjunctions to express time, 
place and manner, in varied positions; 

 Consistently maintain first or third person (may use 
second person addresses to the reader); 

 Use fronted adverbials to detail time / place; 

 Use expanded noun phrases to add detail; 

 Use multi-clause sentences for detail and single 
clause for effect; 

 Use direct speech / reported speech to advance the 
action and  / or aid characterisation; 
 

Language Features 

 Use pronouns to avoid repetition; 

 Select appropriate vocabulary, which matches the 
required level of formality. 

Children should be taught to experience and explore a 
range of poetry.  Poetry should be given a voice and 

not just stay of the page.  To bring poetry to life, 
children should be taught to perform their poems to 

an audience. 
 

They should be given the opportunity to plan, write 
and perform poetry. 

 
Imagery  
 
Children should be taught to: 
 

 Use figurative language to describe the subject; 

 Draw upon all senses to create a sensory experience 
for the reader, including onomatopoeia; 

 Use precise and emotive vocabulary; 

 Choose whether to use rhyme. 
 
An example of a poem which uses imagery is William 
Wordsworth’s classic 1804 poem – I wandered lonely 
as a cloud 
 
 
Pupils should also experience a range of poetry 
through the reading curriculum.   

Children should be encouraged to: 
 
Structure and Organisation  

 Introduce the character, setting or object to the 
reader; 

 Describe unusual and distinctive features; 
 
Grammatical Features 

 Use the tense consistently (past or present); 

 Use third person; 

 Use a wide range of conjunctions to link ideas; 

 Use subordinate clauses, in varied positions, to add 
detail and context; 

 Use fronted adverbials to detail time / place; 

 Use pronouns to refer back to subject / object; 
 
 

Language Features 

 Use increasingly precise adjectives, adverbs and 
prepositions to create atmosphere and effect; 

 Use figurative language to add detail and description; 

 Use show not tell techniques, encouraging the reader 
to make inferences; 

 Use pronouns to avoid repetition; 

 Use expanded noun phrases to aid cohesion and add 
detail; 

 Use the power of three for effective repetition. 
 

WRITING TO PERSUADE WRITING TO DISCUSS 

COURT ROOM – CLOSING ARGUMENT TRAVEL BROCHURE DISCUSSION 

Children should be encouraged to: 
 
Structure and Organisation  

 Include an opening which summarises the topic; 

 Include a main body which includes logically 
organised paragraphs; 

 Provide example and evidence for each point made; 

 Include a conclusion which indicates opinion and 
directly appeals to the reader; 

 
Grammatical Features 

 Use the past and present tense appropriately; 

 Use second person to address the reader (the jury); 

 Add a rhetorical question to cause the reader to 
consider the write’s point of view and to draw them 
in; 

 Use subordinating conjunctions to express cause and 
effect; 

 Use modal verbs in indicate necessity; 

 Use subjunctive mood to express wish / desire / 
hope; 
 

Language Features 

 Use precise emotive language to emphasise feelings; 

 Use technical vocabulary to convey knowledge and 
expertise; 

 Use the power of three for effect; 

 Use pronouns to avoid the repetition of proper 
nouns; 

 Use active and passive voice; 

 Use direct appeal to the reader; 

 Use cautionary language to warn / emphasise. 

Children should be encouraged to: 
 
Structure and Organisation  

 Include an opening sentence which outlines the 
desirability of the destination; 

 Use sub-headings / fact boxes to organise 
information; 

 Select information to appeal to the audience; 

 Include images and slogans / taglines; 

 Include a conclusion which reiterates why the reader 
should visit; 

 
Grammatical Features 

 Use present tense; 

 Use of second person pronoun “you” to address the 
reader; 

 Use a rhetorical question draw the reader in; 

 Use modal verbs to emphasise importance (should, 
must, ought); 

 Use imperatives to indicate importance; 
 

Language Features 

 Maintain an appropriately informal style to connect 
to the reader; 

 Use subject specific vocabulary to convey knowledge 
/ expertise; 

 Use expanded noun phrases to add detail; 

 Use repetition to emphasise desirability; 

 Use the power of three to describe. 

Children should be encouraged to: 
 
Structure and Organisation  

 Include a clear title which states the discussion topic 
(often a question); 

 Include an opening paragraph which summarises the 
discussion; 

 Use paragraphs to outline arguments for and against; 

 Use examples and evidence, including statistics, to 
support points made; 

 Include a conclusion which outlines the writer’s 
position; 

 
Grammatical Features 

 Use third person consistently; 

 Use mainly present tense; 

 Use subordinating conjunctions to aid cohesion and 
express cause and effect; 

 Use adverbials to link ideas / opinions; 

 Use active and passive voice; 
 

Language Features 

 Use emotive language to emphasise opinion and 
evoke response; 

 Use technical vocabulary to convey knowledge and 
expertise; 

 Use pronouns to avoid the repetition of proper 
nouns; 

 Select appropriate vocabulary, which matches the 
required level of formality; 

 Use language of possibility and probability to 
speculate. 

 

 
Prior Learning New Learning 



Appendix 3: 

Writing Toolkit 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 4: 

Transcription Toolkit 

 

 

 

 

 

 

 



 

 

 

 



Appendix 5: English Teaching Programme 

Main Teaching Sessions 
Focus of Sessions: 

5. Teach pupils to use strategies for planning and monitoring their writing 
6. Promote fluent written transcription skills by encouraging extensive and effective practice and explicitly teaching spelling  

7. Use high quality information about pupils’ current capabilities to select the best next steps for teaching  

Focus: Grammar, punctuation and 
language, including vocabulary 
and handwriting (Toolkit for 
Writing) 
Expected duration: 2/3 days 
Marking and Feedback: Whole 
class marking and feedback sheets 

Focus: WAGOLL and Reading Skills, 
including the audience and 
purpose 
Expected duration: 2/3 days 
Marking and Feedback: Whole 
class marking and feedback sheets 

Focus: Slow Write (shared / 
modelled writing)  
Expected duration: 2/3 days 
Marking and Feedback: Self and 
Peer assessment 
Teacher will correct the first three 
spelling errors 

Focus: Plan independent writing  
Expected duration: 1/2 days 
Marking and Feedback: Whole 
class marking and feedback sheets 
(Spelling focus) 

Focus: BIG Write  
Expected duration: 2/3 days 
Marking and Feedback: Self and 
Peer assessment 
 

Focus: Whole Class edit 
Expected duration: 1 day 
Marking and Feedback: Self-
assessment 
 

Focus: Editing and Redrafting part 
of independent write 
Can writing be published? 
Expected duration: 1 day 
Marking and Feedback: Teacher 
feedback using highlighting 
 

Typical 2/3 weekly strategies for developing writers: 
 The long-term plan will be used to ensure a broad range of genres are covered.  Writing will link to current topic. 
 The Applying Skills in Genres document should be used to support planning and objective coverage. 
 The Writing Toolkit should support teachers in developing the necessary grammar, punctuation and spelling skills.  
 WAGOLL – What a good one looks like.  Children will look at an age-related expected model of writing or part of writing. They will identify features of that genre including presentational and language features. 
 Reading skills lesson using the WAGOLL for the text. Children will practise specific reading skills focussed upon a particular area: vocabulary, inference, prediction, explanation, retrieval and summarising.  
 Children will develop their speaking and listening skills, with a focus of debate. 
 Children will develop an understanding of the audience and purpose and a toolkit for writing. 
 Children will develop handwriting skills. 
 Children will see modelled writing. 
 Children will practise grammar, punctuation and sentence level skills to be used independently in writing. 
 Children will write independently. 
 Children will self or peer assess writing.  
 Whole class edit session per genre. 
 Children will edit and improve some or all of their writing following feedback.  

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

WAGOLL template 

This template should be used when looking at an example text.  The teacher can pre-fill the features columns and children can find the features and colour code them. Alternatively, the 

children could be asked to identify features based on what they already know, list them in the columns and then colour code them in the text.  

 

 

Structure and Organisation 

 

 
Grammatical 

Features 

 
Language 

Features 

 

      

      

      

      

      



 

 

 

 



 Appendix 6: Teacher Assessment Framework 

 

 

Teacher Assessment Framework for Writing - End of KS1 
 

TAF Criteria Genre / Dates and evidence present illustrated with a tick (✓) 

Working towards the expected standard 
      

Pupil can: 

Write sentences that are sequenced to form a short narrative (real or fictional.)       

Demarcate some sentences with capital letters and full stops.       

Segment spoken words into phonemes and represent these by graphemes, spelling some words 
correctly and making phonically-plausible attempts at others. 

      

Spell some common exception words.       

Form lower case letters in the correct direction, starting and finishing in the right place.       

Form lower-case letters of the correct size relative to one another in some of their writing.       

Use spacing between words.       

Working at the expected standard 
      

The pupil can: 

Write simple, coherent narratives about personal experiences and those of others (real or fictional.)       

Write about real events, recording these simply and clearly.       

Demarcate most sentences in their writing with capital letters and full stops, and use question 
marks correctly when required. 

      

Use present and past tense mostly correctly and consistently.       

Use coordination (eg or / and / but) and some subordination (e.g., when / if / that / because) to join 
clauses. 

      

Segment spoken words into phonemes and represent these by graphemes, spelling many of these 
words correctly and make phonetically plausible attempts at others. 

      

Spell many common exception words.       

Form capital letters and digits of the correct size, orientation and relationship to one another and to 
lower-case letters. 

      

Use spacing between words that reflects the size of the letters.       

Working at greater depth 
      

The pupil can: 

Wrote effectively and coherently for different purposes, drawing on their reading to inform 
vocabulary and grammar in their writing. 

      

Make simple additions, revisions and proof-reading corrections to their own writing.       

Use the punctuation taught at KS1 mostly correctly.       

Spell most common exception words.       

Add suffixes to spell most words correctly in their writing (eg –ment, -ness, ful, -less, -ly)        

Use the diagonal and horizontal strokes needed to join some letters.       



 

Teacher Assessment Framework for Writing - End of KS2 

TAF Criteria Dates when assessments have taken place and evidenced (✓) 
Working towards the expected standard 

      
Pupil can: 

Write for a range of purposes.       

Use paragraphs to organise ideas.       

In narratives, describe settings and characters.       

In non-narrative writing, use simple devices to structure the writing and support the reader 
(e.g. headings, sub-headings, bullet points.) 

      

Use capital letters, full stops, question marks, commas for lists and apostrophes for 
contraction mostly correctly. 

      

Spell correctly most words from the year 3 / year 4 spelling list, and some words from the 
year 5 / year 6 spelling list. 

      

Write legibly.       

Working at the expected standard 
      

The pupil can: 

Write effectively for a range of purposes and audiences, selecting language that shows good 
awareness of the reader (e.g. the use of the first person in a diary; direct address in 
instructions and persuasive writing.) 

      

In narratives, describe settings, characters and atmosphere.       

Integrate dialogue in narratives to convey character and advance the action.       

Select vocabulary and grammatical structures that reflect what the writing requires, doing 
this mostly appropriately (e.g. using contracted forms in dialogues in narrative; using passive 
verbs to affect how information is presented; using modal verbs to suggest degrees of 
possibility.) 

      

Use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place, 
pronouns, synonyms) within and across paragraphs. 

      

Use verb tenses consistently and correctly throughout their writing.       

Use the range of punctuation taught at key stage 2 mostly correctly (e.g. inverted commas 
and other punctuation to indicate direct speech.) 

      

Spell correctly most words from the year 5/year 6 spelling list and use a dictionary to check 
the spelling on uncommon or more ambitious vocabulary. 

      

Maintain legibility in joined handwriting when writing at speed.       

Working at greater depth 
      

The pupil can: 

Write effectively for a range of purposes and audiences, selecting the appropriate form and 
drawing independently on what they have read as models for their own writing (e.g. literary 
language, characterisation, structure.) 

      

Distinguish between the language of speech and writing and choose the appropriate register.       

Exercise an assured and conscious control over levels of formality, particularly through 
manipulating grammar and vocabulary to achieve this. 

      

Use the range of punctuation taught at key stage 2 correctly, (e.g. semi-colons, dashes, 
colons, hyphens) and when necessary, use such punctuation precisely to enhance meaning 
and avoid ambiguity. 

      



 

Appendix 7: Teaching Writing Strategies 

  

Spelling Teaching & Learning Strategies 

Teaching the rule 
Many spellings have set rules which need to be learned . 
When teaching these rules, teachers also show children any exceptions. 
 

Etymology & Morphology 
 
Morphology is the study of the structure of words. 
 
Morphemes are the smallest unit of meaning in a word and 
words can be broken down into these root words, prefixes 
and suffixes.  
 
 

Children identify these with different coloured pens. 
Studying morphology helps children to identify word families.  

 

These can be shown in a range of ways:

 
 

Etymology is the study of word origins. Around 70% of polysyllabic words in English have Latin and Greek origin.   Teachers explore 
the origin of words with children to help them identify patterns in language.  
For example, transmit –Latin origin–tran (across) + mittere (send)  
What other words have the ‘trans’ prefix? (transform, transport etc. 
 

Linking with phonics 
Some spelling patterns have clear links to phonics. For example the grapheme ‘ough’ can have different sounds in different words 
(through, bought, enough).  
Making links to phonics will remind children that graphemes can sound different in different words.   
Children can make these links by sorting/grouping words into similar sounding categories.  
Sounds like ‘or’–bought, brought  
Sounds like ‘oo’ (as in ‘moon’) – through  
 

Visual Representations 
Creating visual images to accompany words can aid memory. 
This strategy works particularly well with homophones, where 
teachers show children how 
To learn the difference between them pictorially.  

Mnemonics 
Some longer words can be learnt through creating a 
mnemonic to aid memory. 

 
 



 

Writing Composition Teaching Strategies 

Planning a narrative may take the following forms: 

Writing 
purpose  

Planning types  Examples  

Entertain  
(Stories) 

Plot Point Plan 
Film stills or images used 
to represent key points in the 
story.                        
 
Emotion Graph 
As above but in a graph, tracking a character’s 
highs and lows.                              
 
Story Hill 
Ensure the hill is  appropriately shaped for the 
story being written.  
 
Storyboard / Cartoon 

 

Describe  
(settings and 
character 
descriptions) 

Around an Image 
Words & phrases mapped 
around the image.  

 
Senses grid 
Words & phrases mapped around the mage. 

 
 

Text boxes  Focus on structure.  
Useful for playscripts 

 



 

Writing Composition Teaching Strategies 

Planning of non-fiction can focus on structure or ideas. Where structure of texts is an intended assessment focus, 

planning frames must not be too scaffolded. Planning frames suitable for non-fiction: 

Writing 
purpose  

Planning types  Examples  

Text boxes The focus is on the structure of the text. 
Frames for noting down ideas may look as 
follows: 

 
 

 
Mind Maps The focus is on the ideas rather than the 

structure of the text. These branching maps 
can be useful to further categories ideas. 

  
Coloured 
Paper  

The focus is on structure. 
Like the textbox approach, 
each feature has a different 
colour. This is useful for 
texts such as newspaper 
reports where children 
need to see the difference 
between the opening 
paragraph and the last 
paragraph.  

 
Non-fiction 
Shapes  

Taking a model text and turning it 
into shapes can help children to 
see what their text will look like.  
They can make their own shapes 
or be provided with some to help 
structure their ideas.  

 
Timelines Where events occur in order, 

timelines can be a useful 
planning tool.  

 

 

 



 

Redrafting and Publishing Strategies 

Double Page Spreads 
Some types of writing are suitable to be  presented across a double page–non-chronological reports, persuasive 
brochures, short stories, explanation texts or reviews. 

 
Interactive Texts 
For some texts it is appropriate to include interactive features such as 
lift flaps, attached envelopes, pop out pictures. This style of published 
writing lends itself to text types such as non-chronological reports or 
scrapbook style fiction. 
 
Word Processed 
There will be opportunities for children to print work rather than 
writing. This could include presenting a text on Word or Publisher or 
creating a PowerPoint to show a short story, set of instructions or 
information text. 

 
Writing as Art 
Art can be used to support the presentation of writing. Children can draw, paint or colour images to support a 
piece of writing, or use as a background for writing. Where art is used as a background, children can write on 
tracing paper over the top. This style of presentation is particularly suitable for stories, descriptions or poetry. 

 



Posh Paper 
Children can write on top of tea stained paper to create 
an aged effect. Bordered paper will also create different 
effects, where children are either given the borders or 
create them themselves. 

 
3D presentation 
Writing can be 3D–e.g. tunnel books, exploding books or books in a box. 
This is good for poetry, information texts, fictions and instructions.  

 
 

 

 

 

 



 

Grammar Teaching Strategies 

Here are some strategies for Word, Punctuation and Sentence objectives that can be used either as stand-alone 

activities or included as part of the in-context teaching. 

Word 

Word webs/families Create word families using boxes, spiders, flowers etc. 

Coloured prefixes & 
suffixes 

Highlighting parts of words to identify roots, prefixes and suffixes 

Sorting Suffixes Sorting words into suffix pockets. A variation of this can be prefixes. 
(Pinterest)  

Prefix Sliders A prefix base is created and then children can either create a strip of words that fit the 
prefix to make new words, or the teacher can provide the strips and children have to see 
which words are real.  
(Pinterest) 

Punctuation 

Text to Speech  Using the https://ifaketextmessage.com/ website, create a 
conversation between story characters that children can 
convert into dialogue.  

Lego apostrophes  Great for contractions. Children write the contraction on a Lego 
brick and then underneath show the two words that make up that 
word. Alternatively, the words can be given and the children need 
to pair them, writing the contracted form on the Lego brick above.  
 
(Pinterest) 

Physical sentences  Children holdup the words that make up a sentence. 
Another child (or children) hold the punctuation lollies in 
the right place to complete the sentence.  
(Pinterest) 

 

https://ifaketextmessage.com/


Sentence 

Jumbled sentences Jumbling words (and punctuation) in sentences can help children to see how to 
reconstruct them–looking out for clues as to word order. 

Sentence building 
strings 

String across the board and folded pieces of card (each containing a word or phrase) 
hung over it. Teachers can move the words around, add in punctuation or demonstrate 
how to extend sentences. 

Coloured clauses  Children write clauses on different strips of coloured paper to differentiate between 
main and subordinate clauses. Or, in books, children highlight or write in different 
colours to show this difference. 

Sentence sliders  Creating a base with as many squares as needed for 
sentence parts. Children then create the strips and play 
around with the slider. Which sentences work? Good 
for differentiating between ‘a’ and ‘an’.  
For this, 4 squares would be needed on the baseboard.   
Subject–verb–a/an–object. 
 
(Image from Pinterest) 

Making connections Children can create links between 
clauses using a strip of paper. 
(Pinterest 

 
 
 
 
 
A variation of this is with paperclips around a conjunction 
ready to be attached to clauses. 

Extend it! Use a pyramid to show the relationship between words, phrases and sentences.  This is 
particularly good for teaching expanded noun phrases.  

 
 
A variation of this is ‘Deconstruct it’–the pyramid is reversed and children have to 
deconstruct the sentence to find the expanded noun phrase etc. 

 

 

 

 

 

 



Appendix 8: Progression in Handwriting 

Handwriting 
Stage 

What does this look like in our school? 
What does this look like in our school? 

Exemplification 

Stage 1 
Emerging 

Writer 

An Emerging Writer will: 

 hold a pencil / writing implement comfortably. 

 form most lower case letters, not necessarily with 
the correct orientation and formation. 

 form most numerals (0-9), not necessarily with 
the correct orientation and formation. 

 leave some spaces between words. 

 form some capital letters, not necessarily with the 
correct orientation and formation.  

 

Stage 2 
Developing 

Writer 

A Developing Writer will: 
• sit correctly at a table, holding a pencil 

comfortably and correctly  
• begin to form lower-case letters in the correct 

direction, starting and finishing in the right place  
• form capital letters  
• form numerals 0–9  
• understand which letters belong to which 

handwriting ‘families’ (i.e. letters that are formed 
in similar ways) and to practise these.   

Stage 3 
Confident 

Writer 

A Progressing Writer will:  
• form lower-case letters of the correct size relative 

to one another  
• start using some of the diagonal and horizontal 

strokes needed to join letters and understand 
• which letters, when adjacent to one another, are 

best left un-joined  
• write capital letters and digits of the correct size, 

orientation and relationship to one another and 
to 

• lower case letters  
• use spacing between words that reflects the size 

of the letters. 

 

Stage 4 
Competent 

Writer 

A Competent Writer will:  
•     use the diagonal and horizontal strokes that 
        are needed to join letters  

 understand which letters, when adjacent to one 
another, are best left un-joined  

 increase the legibility, consistency and quality of 
their handwriting  

 ensure downstrokes of descenders are of a 
consistent size. 

 ensure that lines of writing are spaced sufficiently 
so that the ascenders and descenders of letters 
do not touch. 

 

Stage 5 
Fluent Writer 

A Fluent Writer will: 

 write legibly, fluently and with increasing speed 
with a consistent style.  

 apply their best handwriting to all writing tasks 
and across all curriculum areas. 

 choose which shape of a letter to use when given 
choices and deciding whether or not to join 
specific letters  

 choose the writing implement that is best suited 
for a task. 

 

 

 

 


