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Term  Summer  

Possible ideas, mini themes, 
wow moments/ experiences  
  
(These may be changed or adapted 
depending on cohort and children’s 
interests.)  

  

Alice in Wonderland  - Lewis Carroll  
Croft  

Handa’s Surprise  
Africa  

Growing and planting  
Minibeasts  

Summer  
Pirates  
Deserts 

 Under the Sea  
The Seaside  

Key Stories and Books (not 
limited to) taken from EYFS 
recommended books  

Focus/ possible new vocabulary   
https://www.dunsville.doncaster.sch.uk/curriculum/english/vocabulary  

Alice in Wonderland   

Handa’s Surprise   

Jack and the Bean Stalk     

How the Elephant Got His 
Trunk 

 

One day on our blue planet 
...in the savannah 

 

The Ugly Five – Julia 
Donaldson 

 

Coming to England – Florella 
Benjamin 

 

https://www.dunsville.doncaster.sch.uk/curriculum/english/vocabulary


 

Communication and Language  

Educational 
Programme  

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early 
age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout 
the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new 
vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, 
rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity 
to thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive 
questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.  
  

Check point/intent Implementation/provision 

• Listen attentively and respond to what they hear with relevant questions, comments and actions when 
being read to and during whole class discussions and small group interactions 

• Make comments about what they have heard and ask questions to clarify their understanding 

• Hold conversation when engaged in back-and-forth exchanges with their teacher and peers 

• Participate in small group, class and one-to-one discussions, offering their own ideas, using recently 
introduced vocabulary 

•  Offer explanations for why things might happen, making use of recently introduced vocabulary from 
stories, non-fiction, rhymes and poems when appropriate 

• Express their ideas and feelings about their experiences using full sentences, including use of past, 
present and future tenses and making use of conjunctions, with modelling and support from their 
teacher. 

• Have acquired tier 3 words and topic words in VIPERS to allow children to access the KS1 curriculum  

• Circle times  

• Recommended book list – VIPERS 

• Vocabulary book 

• Daily story time – at least 20 minutes per day  

• Role-play areas  

• Daily singing  

• Quality talk and interest in continuous provision  

• Sustained shared thinking  

• Exaggerate and repeat vocabulary  

• Access to non-fiction texts  

• ‘story time’ 

• Identify new vocabulary before planning 
activities, for example, changes in materials: 
‘dissolving’, ‘drying’, and ‘evaporating’; in music: 
‘percussion’, ‘tambourine’. 

• Short term key worker planning  

• See development matters for further guidance  

 

The Big Book of Bugs – Yuval 

Zommer 

 

The Lighthouse Keepers Lunch  

Captain Beastlies Pirate Party   



Personal, Social and Emotional Development  

Educational 
Programme  

Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive 
development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive 
relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage 
emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and 
direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage 
personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts 
peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life.   

Check point/intent Implementation/provision 

• Show an understanding of their own feelings and those of others, and begin to regulate their behaviour 
accordingly; 

•  Set and work towards simple goals, being able to wait for what they want and control their immediate 
impulses when appropriate; 

• Give focused attention to what the teacher says, responding appropriately even when engaged in activity, 
and show an ability to follow instructions involving several ideas or actions 

• Confident to try new activities and show independence, resilience and perseverance in the face of 
challenge.  

• Able to explain the reasons for rules, know right from wrong and try to behave accordingly 

• Manage their own basic hygiene and personal needs, including dressing, going to the toilet and 
understanding the importance of healthy food choices 

• Work and play cooperatively and take turns with others 

• Form positive attachments to adults and friendships with peers 

• Show sensitivity to their own and to others’ needs. 

• Have a good foundation of the the three gifts of independence, respect and persevance Croft aims to give 
children in readiness for KS1  

• Jigsaw learning objectives: I can identify some of the jobs I do in my family and how I feel like I belong, I 
know how to make friends to stop myself from feeling lonely, I can think of ways to solve problems and 
stay friends, I am starting to understand the impact of unkind words, I can name parts of the body, I can 
tell you some things I can do and foods I can eat to be healthy, I understand that we all grow from babies 
to adults, I can express how I feel about moving to Year 1, I can talk about my worries and/or the things I 
am looking forward to about being in Year 1 

• PSHE, RE, and circle times  

• PSHE Jigsaw topics: Relationships, changing me  

• Conflict resolution  

• RE circle times  

• Stay and plays  

• Parents’ information sheet  

• Family photo wall in home corner  

• Short term key worker planning  

• In the moment planning  

• Routines and rules of the setting  

• Promote school themes of independence, 
resilience and emotion intelligence  

• Discussions at snack time and involving children in 
snack time  

• Weekly PE  

• Daily meditation  

• Walk to church/autumn walk – road safety  

 

 

 



 

 

 

 

 

 

Physical Development  

Educational 
Programme  

Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences 
develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional 
awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both 
indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor 
skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-
ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and 
the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.  
 

Check point/intent Implementation/provision 

• Negotiate space and obstacles safely, with consideration for themselves and others 

• Demonstrate strength, balance and coordination when playing 

• Move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 

• Hold a pencil effectively in preparation for fluent writing – using the tripod grip in almost all cases; 

• Form letters starting and finsishing at the correct place using the Little Wandle handwriting script.  

• Use a range of small tools, including scissors, paint brushes and cutlery  

• Begin to show accuracy and care when drawing. 

• Complete PE objectives:  
- Pupils will explore what happens when they kick a ball using different parts of their feet 
- Pupils will begin to understand how we control a ball. 
- Pupils will learn the meaning of the word control and start to understand why it is important to 

keep the ball close to them 
- Pupils will develop their technique of dribbling the ball and understand why this is the most 

effective way to dribble, keeping control,  Pupils will learn how to collaborate and work together 
with their partner and in small groups 

• PE and dance lessons using complete PE  

• Using the outside area to create obstacle courses  

• Well stocked playdough, painting, sand and water area  

• Finger gym area  

• Correctly modelled handwriting using the school script  

• Daily handwriting lessons in a handwriting book  

• Yoga daily  

• Dance/movement breaks daily  

• Woodwork table  

• Planting and caring for plants  

• Children to cut their own food at lunch 

• Provide advice but where possible do not cut food for 
children  

• Continuously check the process of children’s 
handwriting (pencil grip and letter formation, including 
directionality). Provide extra help and guidance when 
needed. 

• Write from the start for those children struggling with 
handwriting  



Literacy  

Educational 
Programme  

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language 
comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and 
the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the 
speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves 
transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing). 

Check point/intent Implementation/provision 

• Demonstrate understanding of what has been read to them by retelling stories and narratives 
using their own words and recently introduced vocabulary 

• Anticipate – where appropriate – key events in stories 

• Use and understand recently introduced vocabulary during discussions about stories, non-fiction, 
rhymes and poems and during role-play 

• Say a sound for each letter in the alphabet and at least 10 digraphs 

• Read words consistent with their phonic knowledge by sound-blending 

• Read aloud simple sentences and books that are consistent with their phonic knowledge, including 
some common exception words 

• Write recognisable letters, most of which are correctly formed 

• Spell words by identifying sounds in them and representing the sounds with a letter or letters; 

• Write simple phrases and sentences that can be read by others. 

• Children know almost all phase 3 digraphs from Little Wandle letters and sounds 

• Children are confident with phase 4 and are ready to move onto phase 5 in Y1  

• Children are able to follow the school’s English programme of lessons to complete pieces of 
independent writing with different genres.  

• High quality daily phonics sessions  

• Phase 4 Little Wandle to be taught by the end of 
summer 2 

• Interventions for the lowest 20% and those falling 
behind the schools programme  

• Half-termly summative phonic assessments  

• Parents phonics information session  

• Weekly work via seesaw to practise sounds 

• Daily handwriting sessions  

• Strict following of the schools phonics policy 

• Story time book for parents’ to share with children  

• Daily story time and singing  

• Reading book matched to the child’s phonic stage to be 
read daily when children can confidently blend CVC 
words. Book without words to be given initially to 
children to practise turning pages of the book etc.    

• Engaging writing activities  

• Daily English sessions using the schools structure of 
lessons  

• VIPERS questions in relation to whole class story time 
sessions  

• X3 week  group reading sessions for decoding, prosody 
and compression with the same book  

• Dough disco and ‘swiggle while you wiggle’  

 

 

 



Mathematics   

Educational 
Programme  

Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be 
able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By 
providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for 
organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important 
that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and 
measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a 
go’, talk to adults and peers about what they notice and not be afraid to make mistakes.   

Check point/intent Implementation/provision 

• Have a deep understanding of number to 10, including the composition of each number 

• Subitise (recognise quantities without counting) up to 5.  

• Automatically recall (without reference to rhymes, counting or other aids) number bonds up to 5 
(including subtraction facts) and some number bonds to 10, including double facts. 

• Verbally count beyond 20, recognising the pattern of the counting system 

• Compare quantities up to 10 in different contexts, recognising when one quantity is greater than, 
less than or the same as the other quantity; 

• Explore and represent patterns within numbers up to 10, including evens and odds, double facts 
and how quantities can be distributed equally 

• Understand spactial reasoning including matching, rotating, buling and mapping  

• Can recognise and continue more complex patterns  

• White Rose maths  

• Forest schools maths  

• Daily maths lessons  

• Maths opportunities in continuous provision  

• Various books and texts – e.g. pattern bugs, The button 
box  

• Key working planning and daily planning  

• Daily counting songs  

• Identify children who have had less prior experience of 
counting and provide additional opportunities for 
counting practice. 

• Five frames, number frames, dice games,  

• Shadow 2D/3D shadow shapes when tidying up  

• Water and sand areas 

 

 

 

 

 

 

 

 

 

 

 



Understanding the World   

Educational 
Programme  

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal 
experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of 
society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their 
understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity 
with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension. 

Check point/intent Implementation/provision 

• Talk about the lives of the people around them and their roles in society 

• Know some similarities and differences between things in the past and now drawing on their 
experiences and what has been read in class 

•  Understand the past through settings, characters and events encountered in books read in class 
and storytelling. 

• Describe their immediate environment using knowledge from observation, discussion, stories, 
non-fiction texts and macps 

• Know some similarities and differences between different religious and cultural communities in 
this country, drawing on their experiences and what has been read in class 

• Explain some similarities and differences between life in this country and life in other countries, 
drawing on knowledge from stories, non-fiction texts and – when appropriate – maps. 

• Explore the natural world around them, making observations and drawing pictures of animals 
and plants 

• Know some similarities and differences between the natural world around them and contrasting 
environments, drawing on their experiences and what has been read in class 

• Understand some important processes and changes in the natural world around them, including 
the seasons and changing states of matter. 

Knowledge Milestones from History, Geography and Science this term: 

• I know that a fish lives in water. I know worms live in the ground. I know camels live in hot 
places.  

• Recognise animals are different and begin to group them in their own ways e.g. birds, fish, fur, 
no fur, etc. 

• Recognise plants different and begin to group them in their own ways e.g. flowers, no flowers, 
garden, wild etc. 

• I know people did not travel abroad on holiday and took holidays to the seaside  

• I know Lewis Carol was a famous Author who lived in Croft 

• RE and PHSE group times  

• Family photos and discussions  

• Various books about different kinds of families  

• Work on the seasons  

• Forest schools  

• RE: : Which stories are special and why? Summer 2: Creation 
F1 Why is the word ‘God’ so important to Christians? 

• Knowledge milestones  

• Various books with pictures set in the past or show contrasting 
environments e.g. one day on our blue planet  

• Invite visitors from different religious and cultural 
communities into the classroom to share their experiences 
with children. 

• Read texts which talk about changes in the seasons  

 



Expressive Arts and Design 

Educational 
Programme  

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular 
opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children 
see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The 
frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and 
observe. 

Check point/intent Implementation/provision 

• Safely use and explore a variety of materials, tools and techniques, experimenting with 
colour, design, texture, form and function; 

• Share their creations, explaining the process they have used; 

• Make use of props and materials when role playing characters in narratives and stories. 

• Invent, adapt and recount narratives and stories with peers and their teacher 

• Sing a range of well-known nursery rhymes and songs 

• Perform songs, rhymes, poems and stories with others, and – when appropriate – try to 
move in time with music 

• Dance lessons beginning to put together simple routines  

• Music lessons  

• Music area  

• Music opportunities outdoors  

• Visit to the pantomime  

• Only primary colours for colour mixing  

• Modelling area with various resources  

• Opportunities for role play and adults modelling role play  

• Sing call-and-response songs, so that children can echo phrases of 
songs you sing. Introduce new songs gradually and repeat them 
regularly. Sing slowly, so that children can listen to the words and 
the melody of the song. 

 

 

 

 

 

 

 

   

   

 

  

    

 

  


