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Term  Summer  

Possible ideas, mini themes, 
wow moments/ experiences  
  
(These may be changed or adapted 
depending on cohort and 
children’s interests.)  

  

Alice in Wonderland  - Lewis Carroll  
Croft  

Handa’s Surprise  
Africa  

Growing and planting  
Minibeasts  

Summer  
Pirates  
Deserts 

 Under the Sea  
The Seaside  

Key Stories and Books (not 
limited to) taken from EYFS 
recommended books  

Focus/ possible new vocabulary   
https://www.dunsville.doncaster.sch.uk/curriculum/english/vocabulary  

Alice in Wonderland (Lady 
bird favourite tales) 

Grinning, dormouse, Lewis Carroll, croquet, flamingo, hare, footman,  

Handa’s Surprise   

Jack and the Bean Stalk     

Dear Zoo   

One day on our blue planet 
...in the savannah 

 

The Ugly Five – Julia 
Donaldson 

 

Snail and the Whale   

https://www.dunsville.doncaster.sch.uk/curriculum/english/vocabulary


 

 

Communication and Language  

Educational 
Programme  

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early 
age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout 
the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new 
vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, 
rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity 
to thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive 
questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.  
  

Check point/intent Implementation/provision 

• Starts a conversation with adults and friends 

• Enjoys listening to longer stories and can remember what happens in them. 

• Understand a question with two parts like “Can you get your coat and wait by the door please?” 

• Uses talk to organise play e.g. “Let’s go on a bus...you sit there… I’ll be the driver” 

• Focuses on a chosen activity for at least ten minutes 

• Join in at group time by putting up hand and waiting their turn to talk 

• Be able to talk about thoughts even when they disagree and can discuss this using words and actions 

• Uses longer sentences of four to six words when talking 

• Understands when asked questions like “Why do you want to wear your boots today?” and “How can we 
mop up the juice?” 

• Sits quietly and listen for fifteen minutes 

• Able to move away from distractions when concentrating 

• Circle times  

• Recommended book list – VIPERS 

• Vocabulary book 

• Daily story time – at least 20 minutes per day  

• Role-play areas  

• Daily singing  

• Quality talk and interest in continuous provision  

• Sustained shared thinking  

• Exaggerate a repeat vocabulary  

• Access to non-fiction texts  

• ‘story time’ 

• Identify new vocabulary before planning 
activities, for example, changes in materials: 
‘dissolving’, ‘drying’, and ‘evaporating’; in music: 
‘percussion’, ‘tambourine’. 

• Short term key worker planning  

• See development matters for further guidance  

The Big Book of Bugs – Yuval 

Zommer 

 

The Hungry Caterpillar   

The Night Pirates   



 

Personal, Social and Emotional Development  

Educational 
Programme  

Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive 
development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive 
relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage 
emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and 
direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage 
personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts 
peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life.   

Check point/intent Implementation/provision 

• To be able to play in a group with friends, and make up ideas of things to do and games to play 

• To begin to manage feelings and talk about emotions 

• To understand how others might be feeling 

• Is independent in meeting my own care needs, such as brushing my teeth, using the toilet, and wiping my 
bottom, washing and drying my own hands 

• To be responsible and be confident to be part of my community 

• To be ready for new experiences like starting school 

• To learn how to be assertive 

• To be able to follow rules and know why they are important 

• To begin to find solutions to quarrels and rivalries 

• To be able to follow the rules without an adult reminding me 

• Books from the reading list e.g. happy in our skin, 
colour monster  

• Conflict resolution  

• PSHE sessions – Jigsaw  

• Stay and plays  

• Toilet training tracking/sign posting for those who 
are struggling  

• Parents’ information sheet  

• Family photo wall in home corner  

• Short term key worker planning  

• In the moment planning  

• Routines and rules of the setting  

• Promote school themes of independence, 
resilience and emotion intelligence  

• Encouraging children to be independent at luinch 
times.  

• Discussions at snack time and involving children in 
snack time  

• Daily meditation  
 

 

 

 



 

 

 

 

 

Physical Development  

Educational 
Programme  

Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences 
develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional 
awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both 
indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor 
skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-
ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and 
the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.  
 

Check point/intent Implementation/provision 

• Goes up steps and stairs, or climb up apparatus, using alternate feet 

• Uses large-muscle movements to wave flags and streamers, paint and make marks 

• Continue to develop movement, balancing, riding (scooters, trikes and bikes) and ball skills 

• Able to eat independently and use a knife and fork 

• Uses a comfortable grip with good control when holding pens and pencils 

• Is independent and helps to get dressed and undressed 

• Makes healthy choices about food, drink, activity and tooth brushing 

• Developing their small motor skills so that they can use a range of tools competently, safely and 
confidently. Suggested tools: pencils for drawing and writing, paintbrushes, scissors, knives, forks 
and spoons. 

• To have an awareness of safety and manage own risks 

• Matches developing physical skills to tasks and activities. For example, to decide whether to crawl, 
walk or run across a plank, depending on its length and width. 

• Works with others to manage large items, like moving a long plank safely and carrying large hollow 
blocks. 

• Effectively uses one-handed tools and equipment, for example, uses screwdrivers and hammers 
cuts along a line 

• Beginning to write letters or marks that can be recognised 

• Is beginning to write their name  

• Healthy Movers lessons  

• Using the outside area to create obstacle courses  

• Well stocked playdough, painting, sand and water area  

• Finger gym area  

• Correctly modelled handwriting using the school script  

• Yoga  

• Dance/movement breaks daily  

• Woodwork table  

• Planting and caring for plants  

• Provide advice but where possible do not cut food for 
children  

• Continuously check the process of children’s 
handwriting (pencil grip and letter formation, including 
directionality). Provide extra help and guidance when 
needed. 



Literacy  

Educational 
Programme  

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language 
comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and 
the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the 
speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves 
transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing). 

Check point/intent Implementation/provision 

• Uses some print and letter knowledge in early writing. For example: writing a pretend shopping list 
that starts at the top of the page; write ‘m’ for mummy 

• Says what the marks, shapes, letters and pictures that they make mean 

• Able to 'map' out a familiar story through drawing 

• Knows that stories have beginnings and endings and sometimes guess how the story will end 

• Has conversations about stories and learn new vocabulary 

• Hear and say the first sound in a word when you say the word and be able to sign the letter 

• To write some or all of my name 

• To write some letters accurately 

• To talk about the places and people in stories and the important things that are happening 

• To have an understanding of a word, to know that when writing and reading it is different letters 
all placed together that make up a word  

• To understand that different words and print have different purposes 

• Able to say lots of words that rhyme with a word like ‘cat’ 

• To be able to Orally segment and Blend CVC words  

• Phase 1 phonics activities  

• Story time book for parents’ to share with children  

• Daily story time and singing     

• VIPERS questions in relation who whole class story time 
sessions  

• Self-regisration  

• Snack name recognition  

• Reading list  

• Phase 2 phonic sound teaching  

• Planned mark making activities  

• Mark making activities in a variety of media  

 

 

 

 

 

 

 

 

 

 

 



Mathematics   

Educational 
Programme  

Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be 
able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By 
providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for 
organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important 
that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and 
measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a 
go’, talk to adults and peers about what they notice and not be afraid to make mistakes.   

Check point/intent Implementation/provision 

• Able to say numbers in order from 1 to 10 or higher. 

• Knows that the last number counted tells me how many there are in total  

• Uses counting to help solve problems that are important to them, like splitting a sandwich in half to 
share with my friend 

• Able to subitise, look at a group of objects and know how many there are 

• Number bonds to 3 

• Separates a group of three or four objects in different ways, beginning to recognise that the total is 
still the same. 

• Compares two groups of objects, saying when they have the same number. 

• Compare quantities using language: ‘more than’, ‘fewer than’ 

• Able to tell you which thing is “heavy” and which thing is “light” when given two things and say 
what is ‘full’ and ‘empty’ when filling containers  

• Make comparisons between objects relating to size, length, weight and capacity 

• Selects a particular named shape.. 

• Talk about and explore 2D and 3D shapes (for example, circles, rectangles, triangles and cuboids) 
using informal and mathematical language: ‘sides’, ‘corners’; ‘straight’, ‘flat’, ‘round’. 

• Begin to use words like “round” and “straight” when talking about the shapes. 

• *Recognises and names all common 2d shapes  and HAP some 3D shapes  

• Nursery SOL developed  

• Well stocked and organised continuous provision areas  

• Language modelled by key workers and staff in play  

• Language rich envinronment  

• Daily practical maths sessions  

• Regularly say the counting sequence, in a variety of 
playful contexts, inside and outdoors, forwards and 
backwards, sometimes going to high numbers. 

• For example: hide and seek, rocket-launch countdowns. 

• Count things and then repeat the last number. For 
example: “1, 2, 3 – 3 cars”.  

• Point out the number of things whenever possible; so, 
rather than just ‘chairs’, ‘apples’ or ‘children’, say ‘two 
chairs’, ‘three apples’, ‘four children’. 

• Ask children to get you several things and emphasise 
the total number in your conversation with the child. 

• Use small numbers to manage the learning 
environment. Suggestions: have a pot labelled ‘5 
pencils’ or a crate for ‘3 trucks’.  

• Draw children’s attention to these throughout the 
session and especially at tidy-up time: “How many 
pencils should be in this pot?” or “How many have we 
got?” etc. 

 

 



Understanding the World   

Educational 
Programme  

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal 
experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of 
society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their 
understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity 
with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension. 

Check point/intent Implementation/provision 

• Uses all of their senses to explore natural materials.  

• Knows that we have to be careful with animals and plants and remember not to pick the 
flowers or to stroke animals gently 

• Talks about plants and animals that interest them, like next door’s dog that barks and the 
really tall tree in the park 

• Talks about people and times that are special to them and their family and friends, like 
“remember the party when we had fireworks and big bangs” 

• Joins in with routines, like going shopping, and times that are special to them and their 
family like birthdays 

• Beginning to understands the key features of the life cycle of a plant and an animal. 

• Begins to notice changes in things, when bananas turn black when they stay in the bowl for 
too long or the shoots growing from a seed 

• Begin to make sense of their own life-story and my family’s history 

• Knows that there are different countries in the world and talk about the differences they 
have experienced or seen in photos 

• Knows that their friends might do things differently to them, like eating different foods at 
home, or we might have different times that are special with our families such as Eid, Diwali, 
Easter, Passover, or Chinese New Year 

• PHSE group times  

• Family photos and discussions  

• Various books about different kinds of families  

• Work on the seasons  

• Forest schools – discuss life cycles  

• Festivals – Chinese New Year, Easter  

• People who help us topic  

• Familiarise children with the name of the road, and or 
village/town/city the school is located in 

• Visit to the local church  

• Invite visitors from different religious and cultural 
communities into the classroom to share their experiences 
with children. 

• Read texts which talk about changes in the seasons e.g. when 
will it snow? 

 

 

 

 

 

 

 

 

 



Expressive Arts and Design 

Educational 
Programme  

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular 
opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children 
see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The 
frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and 
observe. 

Check point/intent Implementation/provision 

• Sings the melodic shape (moving melody, such as up and down, down and up) of familiar 
songs. 

• Remember and sing whole class songs. 

• Mix paints together to make new colours, name the colours and begin to talk about the 
different shades such as light and dark 

• Safely uses and explores lots of different tools such as hammers, scissors and saws 

• Makes up stories when playing, like superheroes rescuing people from a building  

• Chooses the things they want to use to make something. If their ideas don’t work, they 
can choose something else or change the way they do something. 

• Can use different things like scissors, masking tape, sticky tape, hole punches and string 
to join and fix things together. 

• Draws for a purpose using detail such as a drawing a circle for a face and making marks 
for facial features 

• Beginning to show different emotions in their drawings and paintings, like happiness, 
sadness, fear etc. 

• Well stocked modelling and paint area in continuous provision  

• Role-play areas and home corner  

• Sound games, singing and music  

• Suggestions: provide a wide range of found materials (‘junk’) as 
well as blocks, clay, soft wood, card, offcuts of fabrics and 
materials with different textures. Provide appropriate tools and 
joining methods for the materials offered. 

• Encourage young children to explore materials/ resources finding 
out what they are/what they can do and decide how they want to 
use them. 

• Children generally start to develop pretend play with ‘rules’ when 
they are 3 or 4 years old. 

• Suggestion: offer pinecones in the home corner for children to 
pour into pans and stir like pasta. 

• Some rules are self-created (the pole is now a horse, or the 
pinecones are now pasta in the pot). Other rules are group-
created (to play in the home corner, you must accept the rule 
that one of your friends is pretending to be a baby). 

• Provide lots of flexible and open-ended resources for children’s 
imaginative play. 

• Help children to negotiate roles in play and sort out conflicts. 

• Notice children who are not taking part in pretend play, and help 
them to join in 

 

 

 

 

 


