
 

Early Years Teaching and Learning Policy 

This teaching and learning policy is underpinned by the school’s vision and values:  

Be happy: aspire, believe, achieve 

Happiness is… the feeling you get when you help others and contribute to the world; when you work hard at 

something that was difficult to begin with; when you feel safe, cared for and respected; when you feel confident in 

your uniqueness and know where you are going. 

Philippians 4:13 

 ‘I can do all things through Christ who strengthens me.’ 

1.Introduction 
This policy is based on requirements set out in the statutory framework for the Early Years Foundation Stage (EYFS) 

September 2021. 

‘Every child deserves the best possible start in life and the support that enables them to fulfil their potential. 

Children develop quickly in the early years and a child’s experiences between birth and age five have a major 

impact on their future life chances. A secure, safe and happy childhood is important in its own right. Good 

parenting and high quality early learning together provide the foundation children need to make the most of their 

abilities and talents as they grow up’. (Statutory framework for the early years foundation stage September 2021). 

The Early Years Foundation Stage applies to children from birth to the end of the reception year. At Croft Church of 

England Primary School children are admitted to nursery in the term following their third birthday and reception in 

the September following their fourth birthday. Our Early Years provision offers 13 part-time places in Nursery for 3 

and 4 year olds and 15 places in Reception. There is a large purpose-built EYFS building with a separate teaching area 

and an extensive secure outdoor area. 

Early childhood is the foundation on which children build the rest of their lives. At Croft Church of England Primary 

School, we greatly value the importance that the EYFS plays in laying secure foundations for future learning and 

development.   

However, we also believe that early childhood is valid in itself as part of life. It is important to view the EYFS as 

preparation for life and not simply preparation for the next stage of education.  

1.1 This teaching and learning policy is written so that staff, parents and governors are clear with regard to teaching 

and learning standards and expectations of Early Years. 

1.2 The school’s Early Years subject leader is Miss Nicola Bleasby. 

1.3 The school’s Early Years link governor is Mrs Alison Russell. 

2. Aims and objectives 

2.1 Intent 

We support all children to become independent and collaborative learners. We will provide a broad and balanced 

curriculum that will enable each child to develop personally, socially, emotionally, spiritually, physically, creatively and 

intellectually to their full potential.   

At Croft Church of England Primary School, we will:  



• Provide a happy, safe, stimulating and challenging programme of learning and development for the children 

to experience as they begin their journey through school. 

• Provide a broad, balanced, relevant and creative curriculum that will set in place firm foundations for further 

learning and development in Key Stage 1 and beyond and enable choice and decision making, fostering 

independence and self-confidence. 

• Provide quality and consistency in teaching and learning so that every child makes good progress and no child 

gets left behind 

• Ensure children are support with the characteristics of effective learning so that they are able to become life-

long learners.  

• Use and value what each child can do, assessing their individual needs and helping each child to progress. 

• Develop excellent relationships with parents and carers to build a strong partnership in supporting their 

children. 

• Ensure children develop early reading skills quickly so that they become confident readers by the time they 

leave Reception.  

• Provide a caring and inclusive learning environment which is sensitive to the requirements of the individual 

child including those who have additional needs. Every child is included and supported through equality of 

opportunity and anti-discriminatory practice. 

Our core aims are to provide an Early Years curriculum which empowers our children to be:   

• Independent 

• Perseverant 

• Respectful 
We believe that these are the three gifts that we would like to give our pupils help them to succeed as life-long 
learners and children of God. The ‘giving’ of these gifts are what drive the curriculum at Croft school.  
 
2.2 Implementation 
We achieve the intent of our curriculum by: 
 

• Planning opportunities that build upon and extend children’s knowledge, experience and interests, and 

develop their self-esteem and confidence. 

• Using a wide range of teaching strategies based on children’s learning needs. 

• Providing a wide range of opportunities to motivate and support children and to help them learn effectively.  

• Offering a safe and supportive learning environment in which the contribution of all children is valued. 

• Employing resources which reflect diversity and are free from discrimination and stereotyping.  

• Planning challenging activities to meet the needs of both boys and girls, children with special educational 

needs, children who are more able, children with disabilities, children from all social and cultural backgrounds, 

children from different ethnic groups, and those from diverse linguistic backgrounds. 

• Monitoring children’s progress and taking action to provide support as necessary (such as referrals to speech 

therapy) as necessary. 

• Taking children’s individual interests into consideration when planning activities and units of work.  

• High quality teaching of phonics and ensuring no child is left behind by providing speedy intervention.  

• Working closely with parents, carers and other outside agencies to ensure all children’s needs are met and 

we enable them to access the curriculum and make good progress.  

2.3 Impact 
Our EYFS curriculum ensures that our children become independent and collaborative learners. It enables each child 
to develop personally, socially, emotionally, spiritually, physically, creatively and intellectually to their full potential.   
Our pupils will:  

• Learn and make good progress in a happy, safe, stimulating and challenging environment.  

• Be ready to access and the essential skills and knowledge to access the Key Stage 1 curriculum and beyond. 

• Be able to make their own choices and decisions through increased independence and self-confidence. 



• Make good progress, ensuring no child gets left behind, by providing a caring and inclusive learning 

environment which is sensitive to the requirements of the individual child, including those who have 

additional needs. Every child is included and supported through equality of opportunity and anti-

discriminatory practice. 

• Become life-long learners through the fostering of the characteristics of effective learning.  

• Develop excellent relationships with parents and carers to build a strong partnership in supporting their 

children. 

• Become confident readers by the time they leave Reception with embedded and secure phonics skills.  

• Enjoy reading and develop a love for stories, books and reading for pleasure.  

Our pupils are continually growing as resilient, independent and emotionally intelligent learners and citizens.        
 
3. Effective learning 
3.1 We acknowledge that children learn in many different ways and we recognise the need to develop strategies 
that allow all children to learn most effectively. We consider the different ways that children learn when planning 
and teaching in order to ensure all children access a full and varied curriculum.  
 
3.2 At Croft Church of England Primary School we recognise that the environment plays a key role in supporting and 

extending the children’s development, where the children feel confident, secure and challenged. The children have 

daily access to an indoor and outdoor environment that is set up in discrete areas of learning with planned 

continuous provision.  

Play-based learning is paramount and children have opportunities to direct their own learning with planned 

opportunities provided by staff.  

We plan a learning environment, both indoors and outdoors, that encourages a positive attitude to learning and 

reflects the individual’s interests, passions and abilities. We use materials and equipment that reflect both the 

community that the children come from and the wider world. We encourage the children to make their own 

selection of the activities on offer, as we believe that this encourages independent learning. We ensure that 

resources and spaces are safe to use and checked regularly. 

 

4. Curriculum Design  

4.1 Curriculum  

The early-years education we offer our children is based on the following principles:  

• It builds on what our children already know and can do. 

• It ensures that no child is excluded or disadvantaged. 

• It offers a structure for learning that has a range of starting points, content that matches the needs of young 

children, and activities that provide opportunities for learning both indoors and outdoors. 

• It provides a rich and stimulating environment. 

• It acknowledges the importance of a full working partnership with parents and carers.  

 The Early Years Foundation Stage is based on four themes:   

• A Unique Child 

• Positive Relationships  

• Enabling Environments  

• Learning and Development   

A Unique Child    

At Croft Church of England Primary School we recognise that every child is a competent learner who can be resilient, 

capable, confident and self-assured. We recognise that children develop in individual ways and at varying rates. 



Children’s attitudes and dispositions to learning are influenced by feedback from others; we use praise and 

encouragement, as well as celebration and rewards, to encourage children to develop a positive attitude to learning.   

Inclusion - We value the diversity of individuals within the school and believe that every child matters. All children at 

Croft Church of England Primary School are treated fairly regardless of race, gender, religion or abilities. All families 

are valued within our school.   

We give our children every opportunity to achieve their personal best and planning is adapted to meet the needs of 

all groups and abilities. We do this by taking account of our children’s range of life experiences when we are planning 

for their learning.  

4.2 Content  

There are seven areas of learning and development that must shape educational provision in early years settings. All 

areas of learning and development are important and inter-connected. None of the areas of learning can be 

delivered in isolation from the others. Our children’s learning experiences enable them to develop competency and 

skill across a number of learning areas. We use the Early Years Framework 2021 and the non-statutory revised 

Development Matters 2021 to support us with this.  

They require a balance of adult led and child-initiated activities in order for most children to reach the levels 

required at the end of EYFS. Three areas are particularly crucial for igniting children’s curiosity and enthusiasm for 

learning, and for building their capacity to learn, form relationships and thrive.   

 The three Prime areas are: 

• Personal, Social and Emotional Development 

• Communication and Language 

• Physical Development   

 Staff will also support children in four specific areas, through which the three prime areas are strengthened and 

applied.   

Specific Areas:  

• Literacy  

• Mathematics 

• Understanding the world 

•Expressive arts and design   

Children’s development levels are assessed and as the year progresses, the balance will shift towards a more equal 

focus on all areas of learning, as children grow in confidence and ability within the three prime areas.   

However, if a child’s progress in any of the prime areas gives cause for concern, staff will discuss this with the child’s 

parents/carers and agree how to support their child.  

Children also participate in daily phonics sessions, following the guidance in the Little Wandle Letters and Sounds 

Revised document and in line with school policy. 

4.3 Characteristics of effective learning  

We ensure that our environment and delivery of the curriculum incorporates the three characteristics of effective 

teaching and learning:   

• Playing and exploring - children will have opportunities to investigate and experience things, and ‘have a 

go’.   

‘Children’s play reflects their wide ranging and varied interests and preoccupations. In their play children 

learn at their highest level. Play with peers is important for children’s development.’ 



Through play, our children explore and develop learning experiences, which help them make sense of the 

world. They practise and build up ideas, learn how to control themselves and understand the need for rules. 

They have the opportunity to think creatively alongside other children as well as on their own. They 

communicate with others as they investigate and solve problems.   

• Active learning - children will have time and space to concentrate and keep on trying if they encounter 

difficulties, and enjoy their achievements.   

‘Children learn best through physical and mental challenges. Active learning involves other people, objects, 

ideas and events that engage and involve children for sustained periods.’  

Active learning occurs when children are motivated and interested. Children need some independence and 

control over their learning. As children develop their confidence, they learn to make decisions. It provides 

children with a sense of satisfaction as they take ownership of their learning.  

• Creating and thinking critically - we encourage and support children to have and develop their own ideas, 

make links between ideas, and develop strategies for doing things.   

“When children have opportunities to play with ideas in different situations and with a variety of resources, 

they discover connections and come to new and better understandings and ways of doing things. Adult 

support in this process enhances their ability to think critically and ask questions. “ 

4.3 Curriculum Organisation  

Although we do not have set topics and plan based on the children’s interests, the subject leader has created 

medium term plans (annex 1) which include possible topics, books and vocabulary and how the check points (see 

assessment) will be achieved. Alongside this, key workers also have individual key worker files which enable them to 

track and monitor the progress of their key children.  

4.4 Planning   

The EYFS handbook 2021 and the non-statutory Development Matters 2021 provide the basis for planning 

throughout the Foundation Stage. Teachers use the national schemes of work, where appropriate, to support their 

planning for individual children. The EYFS leader has created medium term planning to support this (see annex 1). This 

medium term planning has been created using EYFS handbook 2021, the non-statutory Development Matters 2021, 

Little Wandle Letters and Sounds, White Rose Maths, PSHE scheme Jigsaw, Understanding Christianity, Leeds 

Diocese RE and with the school’s key themes of independence, respect and perseverance.  The medium term plans 

also include possible key themes, however themes are planned in accordance with the children’s interests. Staff also 

meet together for an end of the day ‘huddle’ to produce weekly in the moment planning (see annex 2).  Staff also plan 

activities based on children’s individual needs in their key worker file (see annex 3).  

5.1 Teaching  

The features of effective teaching and learning in our school are defined in our policy on teaching and learning. They 

apply to teaching and learning in the Foundation Stage just as much as they do to the teaching and learning in Key 

Stage 1 or 2.  

 The more general features of good practice in our school that relate to the Foundation Stage are: 

• the partnership between teachers and parents, carers and other settings that helps our children to feel secure 

at school, and develop a sense of well-being and achievement; 

• adults use ‘sustained shared thinking’ (annex) 4 to support children’s learning within continuous provision; 

• the understanding that teachers have of how children develop and learn, and how this must be reflected in 

their teaching; 

• the range of approaches that provide first-hand experiences, give clear explanations, make appropriate 

interventions, and extend and develop the children’s play, talk or other means of communication; 



• the carefully planned curriculum that helps children achieve the Early Learning Goals by the end of the 

Foundation Stage; 

• the provision for children to take part in activities that build on and extend their interests, and develop their 

intellectual, physical, social and emotional abilities; 

• the encouragement for children to communicate and talk about their learning, and to develop independence 

and self-management;  

• the support for learning, with appropriate and accessible space, facilities and equipment, both indoors and 

outdoors; 

• the identification, through observations, of children’s progress and future learning needs, which are regularly 

shared with parents; 

• the good relationships between our school and the other educational settings in which the children have been 

learning before joining our school; 

• the clear aims of our work, and the regular monitoring of our work to evaluate and improve it; 

• the regular identification of training needs for all adults working at the Foundation Stage. 

5.2 The Learning Environment  

The Foundation Stage classroom is organised to allow children to explore and learn securely and safely. There are 

specific areas where the children can be active, be quiet, creative etc. The learning areas have been carefully planned 

and are regularly reviewed and updated depending on each particular cohort.  

Children have access to both inside and outside area across the day; this has a positive effect on the children’s 

development. Early Years has its own outdoor area. We are also a Forest School. Being outdoors offers opportunities 

for doing things in different ways and in different scales than when indoors. The children can explore, use their 

senses and be physically active and exuberant. All areas of the curriculum can be explored outside. 

5.3 What resources are available?  

The EYFS subject leader is responsible for planning, ordering, managing, organising EYFS resources.  

There is an annual resources budget available for the subject leader of £350  

5.4 Transition  

Transition to school /nursery  

Starting school can be a difficult time for young children; we therefore plan this time carefully to support children with 

the transition and to ensure it is as smooth as possible for each child and that they settle into their new class quickly 

and happily.   

Starting Reception: Parents of all children starting in the next academic year will be invited to an Induction Meeting in 

the Summer term to meet their child’s new teacher and other key staff and learn more about the Reception 

curriculum. This is an opportunity for staff to   

• To go through the school policies and procedures 

• Explain about uniform, PE kit and school dinners/ free school meals 

• Explain about holidays and absences   

• Explain the arrangements for the gradual induction into reception  

Children are given opportunities to come into school to meet their new class teacher and other children in their class. 

They will spend a morning in their new class. Parents can leave their child during this session. This means that before 

they join their new class the Reception environment is already a familiar place to them.  Arrangements are also made 

for the children’s new class teacher to visit them in their current nursery or home setting.  Where this cannot be 

arranged the class teacher will arrange a telephone call with parents/carers. 



Transition to KS1  

Throughout the Reception year, each child’s involvement in whole school life will have been built upon; many of the 

teaching and support staff will already be familiar to them. They will have taken part in Key Stage and whole school 

activities, such as Collective Worship, as well as sharing playtimes with the Key Stage 1 children.   

Children have the opportunity to meet their new class teacher and spend a morning in their new class during the 

summer term. Reception children will work in the class 1 classroom during the summer term and will follow some 

more structured learning. Please see the Year 1 transition policy for further details.  

6. Assessment  

6.1 Formative assessment and feedback 

Ongoing assessment is an integral part of the learning and development processes. Staff observe pupils to identify 

their level of achievement, interests and learning styles. These observations are used to shape future planning. Staff 

also take into account observations shared by parents and/or carers. These are recorded within the weekly ‘huddle’ 

sheet (annex 2) and key worker files (annex 3). Children are also given regular in the moment feedback through the 

use of sustained shared thinking. In phonics children are consistently assessed within lessons. Children who are not 

keeping up with the programme (bottom 20%) will receive same day intervention. Due to changes in the EYFS 2021 

framework and in order to reduce workload, staff now only upload *wow moments* onto each individual child’s 

Seesaw account. This allows adults to spend more time with children in the classroom supporting and assessing their 

learning.  

6.2 Summative assessment 

Within the first 6 weeks of a child starting in reception, staff will administer the Statutory Reception Baseline 

Assessment (RBA, May 2021).  

Tracking grids are updated at the end of each half-term using the whole-school assessment and tracking document. 

We record each child’s level of development  in line with the check points created by the EYFS leader (annex 5). The 

check points have been created using the EYFS handbook 2021, the non-statutory Development Matters 2021, Little 

Wandle Letters and Sounds, White Rose Maths, PSHE scheme Jigsaw, Understanding Christianity, Leeds Diocese RE 

and with the school’s key themes of independence, respect and perseverance.  Children will be assessed as ‘on track’ 

or ‘not on track’ in relation to the check points. The assessment sheet will indicate those children who are not on track 

and what support is being put in place for them.  

At the end of the EYFS, staff complete the EYFS profile for each child. Pupils are assessed against the 17 early learning 

goals, indicating whether they are:  

• Meeting expected levels of development 

• Not yet reaching expected levels (‘emerging’)  

The profile reflects ongoing observations, teacher knowledge and discussions with parents and/or carers. The results 

of the profile are shared with parents and/or carers for their child. The profile is moderated internally (referring to the 

Development Matters guidance) and in partnership with other local schools, to ensure consistent assessment 

judgements. EYFS profile data is submitted to the local authority. 

Parents receive an annual written report that offers brief comments on each child’s progress in each area of learning. 

It highlights the child’s strengths and development needs and gives details of the child’s general progress. We 

complete these in June and send them to parents in early July each year.  

 
7. The role of pupils 
7.1 Our pupils will:  

• try hard and persevere with their learning 

• respect and value the resources in the classroom  

• model positive at attitudes to learning  



• follow the school and classroom rules   

• listen to others well and be respectful towards adults and each other. 
 
8. The role of Staff 
EYFS staffing consists of 1 class teacher and 2 Advanced Teaching Assistants plus specifically appointed staff to 
support children with additional needs (cohort depending). All staff in the Foundation Stage aim to develop good 
relationships with all children, interacting positively with them and taking time to listen to them.   
 
8.1 Teachers and teaching assistants are responsible for the delivering high quality teaching and learning. They will:   

• Implement the school’s EYFS Teaching and Learning Policy rigidly to ensure consistent practice across the 
school 

• Model thinking and talk to develop pupils’ metacognitive and cognitive skills and ensure that learning is 
sufficiently challenging to develop pupils’ self-regulation and metacognition 

• Ensure that pupils are taught how to organise and effectively manage their learning independently 

• Plan lessons that consider prior attainment, individual learning needs, different learning styles so that all 
pupils can access the curriculum and make at least good progress 

• Use questioning styles to stretch and challenge pupils 

• Keep up to date with their EYFS subject knowledge and pedagogical approaches to learning 

• Be acutely aware of children who are not making progress and plan timely interventions to ensure that good 
progress is made. 

8.2 The EYFS subject leader is responsible for the overall leadership and management of EYFS across the school. They 
will: 

• Maintain an effective EYFS subject leadership file.  

• Create and implement an annual EYFS action plan and monitor and evaluate progress towards targets. 

• Ensure that adequate and appropriate resources are stocked. 

• Monitor the quality of teaching in EYFS (evidence includes: Lessons, Planning, Pupils’ Work, Learning Walks, 
Class Displays, Learning Environments, Pupil Surveys, Staff Surveys, Pupil interviews) 

• Maintain EYFS teaching and learning monitoring records. 

• Maintain a termly updated EYFS One Page Leadership Summary. 

• Ensure that the school’s EYFS Teaching and Learning Policy and subject information on the school website 
are accurate and up-to date.   

• Lead staff meetings, support staff and ensure that staff are clear about teaching and learning expectations in 
EYFS 

• Access and record EYFS CPD and maintain personal subject knowledge and skills.  

• Have high expectations of themselves within the role of EYFS subject leader and of others in the 
implementation of the EYFS Teaching and Learning Policy. 
 

9. The role of the EYFS link governor.  
9.1 The EYFS link governor will support, monitor and review the EYFS Teaching and Learning Policy. 
In particular they will: 

• Monitor the effectiveness of the school’s EYFS Teaching and Learning Policy through the school self-review 
processes. 

• Complete two governor monitoring visits each year alongside the EYFS subject leader.   
 

10. The role of parents/carers 
10.1 Parents have a fundamental role to play in helping children to learn. We expect that parents will be supportive 
of the implementation of the school’s EYFS Teaching and Learning Policy.  
At Croft Church of England Primary School, we recognise that children learn to be strong, confident and independent 
from being in secure relationships. We aim to develop caring, respectful, professional relationships with the children 
and their families.  We recognise that parents/carers are children’s first and most enduring educators and we value 
being partners with them in their child’s education through:   
 

• Talking to parents/carers before their child starts school at our open afternoons and induction 
meetings.  

• Arranging, where possible, visits by the teacher to all children in their home setting or childcare 
provision   prior to their starting school.  



• Providing a handbook of information about commencing Early Years at Croft.  
• Outlining the school’s expectations in the Home-School agreement. 
• Inviting parents/carers and children the opportunity to spend time in Early Years for three induction 

visits before starting school.   
• Providing an induction meeting for parents/carers to meet with staff to discuss school routines, 

expectations and to answer any questions parents/carers may have.   
• Holding a parent consultation early in the academic year to establish how a child is settling into the 

school environment. 
• Operating an open door policy for parents/carers with any queries or concerns. Conversely, if 

Foundation staff have concerns about the progress of a child, they will immediately approach 
parents and carers to discuss them.  

• Sharing information and achievements on Seesaw and school newsletters.  
• Publishing a Topic map detailing the areas of learning and the overarching theme of the term or half-

term as well as a class newsletter/termly overview (see appendix 6)  
• Inviting parents to attend informal meetings about areas of the curriculum, such as phonics or 

reading. 
• Sharing regularly the children’s ‘Learning Journey’ with parents/carers and valuing the on-going 

contributions to this from parents/carers.  
• Offering two parent/teacher consultation meetings per year at which their child’s progress is 

discussed. 
• Sending a written report on their child’s attainment and progress at the end of their time in 

reception. 
• Asking parents to sign a generic permission form for visits, food tasting and photographs etc.  
• Inviting parents to a range of activities throughout the school year such as ‘Stay and Play’ sessions, 

Collective Worship, workshops, Christmas productions and sports day etc.  

• •Offering opportunities for parents and carers to visit the school on a volunteer basis to assist with 
the children’s learning e.g. hearing readers. 

 
11. Safeguarding & Welfare   
11.1 ‘Children learn best when they are healthy, safe and secure, when their individual needs are met, and when 
they have positive relationships with the adults caring for them’. (Statutory Framework for the Early Years 
Foundation Stage September 2021). 
At Croft Church of England Primary School, we understand that we are legally required to comply with welfare 
requirements as stated in the Statutory Framework for the Early Years Foundation Stage September 2021.  

• Provide a setting that is welcoming, safe and stimulating where children can grow in confidence; 

• Promote good health, including oral health; 
• Manage behaviour effectively in a manner appropriate for the children’s stage of development and 

individual needs; 
• Ensure that all adults who look after the children, or who have unsupervised access to them, are 

suitable to do so;  

• Ensure that the setting, furniture and equipment is safe and suitable for the purpose it was intended 
for; 

• Maintain records, policies and procedures required for the safe efficient management of the setting 
and to meet the needs of the children.  

11.2 Keeping Safe  
It is important to us that all children in the school are ‘safe’. We aim to educate children on boundaries, rules and 
limits and to help them understand why they exist. We provide children with choices to help them develop this 
important life skill. We encourage children to take risks and highlight the importance of keeping themselves safe by 
teaching them how to recognise and avoid hazards. We aim to protect the physical and psychological well-being of 
all children. (See Croft Church of England Primary School’s Child Protection Policy, Safeguarding Policy).  
11.3 Good Health  
 All children are provided with a healthy snack each day as well as being given the choice of having milk. They have 
access to water at all times.  Good oral health is also promoted within the setting.  
11.4 Intimate Care  
“Intimate” care is any care which involves washing, touching or carrying out an invasive procedure that most 
children are able to carry out themselves. However, depending on a child’s age and stage of development, they may 



need some support, for example dressing, wiping their bottom after using the toilet and changing underwear 
following an accident.  
Every child has the right to privacy, dignity and a professional approach from all staff when meeting their needs and 
it is important that staff work in partnership with parents to give the right support to an individual child. Staff must 
record where intimate care has been given and share this with parents. Please see our intimate care policy. 
 
Monitoring and Review  

It is the responsibility of those working in EYFS to follow the principles stated in this policy. The Head teacher and EYFS 

Leader will carry out monitoring on EYFS as part of the whole school monitoring schedule. The Early Years Governor 

will also be part of this process.  

Written by Miss Nicola Bleasby  

Ratified by Governors Mrs Alison Russell 

Date for Review October 2023 

Signed – Head teacher S Robson 

Signed - Chair of Governors A Russell 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Annex 1               Croft Church of England Primary School Nursery Medium Term Curriculum Plan Autumn 
 

 

 

Term  Autumn 

Possible ideas, mini themes, wow 
moments/ experiences  
  
(These may be changed or adapted depending on 
cohort and children’s interests.)  

  

Starting school/new beginnings  
Rules and routines  

All about me, families, homes, people who help us,  
Feelings and emotions  

Celebrations, parties, What’s in the Witches Kitchen?, 
Bonfire Night, Remembrance Day  
Harvest, Diwali, Hanukkah, space   

Advent, Christmas  
Seasonal changes – Autumn/Winter  Autumn Walk/forest schools 

Trip to Wynyard/ pantomime  

Key Stories and Books (not limited to) 
taken from EYFS recommended books  

Focus/ possible new vocabulary   

Oliver’s Vegetables  delicious, wonderful, helpings, supper, evening  

I am a peaceful Goldfish  Peaceful, breath, calm  

Giraffes Can’t Dance   

Happy in our skin   

We are all Welcome   

The Colour Monster   

Ferdie and the Falling Leaves  Autumn, bounded, marvellous, frenzied, clutched, den, dawn  

What’s in the Witches Kitchen?  

Owl babies   Trunk, silent, soft,  

Room on the Broom Julia Donaldson   

Winne the Witch   

Stick Man   

My Pet Star   

The Nativity Story  Mary, Jesus, God, Joseph, king, nativity, manger, stable  



 

Communication and Language  

Educational 
Programme  

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back and-forth interactions from an early 
age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout 
the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new 
vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, 
rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity 
to thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive 
questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.  
  

Check point/intent Implementation/provision 

• Understand and act on longer sentences like make teddy jump or find your coat. 

• Understands and uses simple questions about ‘who’, ‘what’ and ‘where’ (but generally not 

‘why’). 

• Listen to simple stories and understand what is happening, with the help of the pictures. 

• Enjoy listening to longer stories and can remember much of what happens. 

• Can find it difficult to pay attention to more than one thing at a time. 

• Use a wider range of vocabulary. 

• Circle times  

• Recommended book list – VIPERS 

• Vocabulary book 

• Daily story time – at least 20 minutes per day  

• Role-play areas  

• Daily singing  

• Quality talk and interest in continuous provision  

• Sustained shared thinking  

• Exaggerate a repeat vocabulary  

• Access to non-fiction texts  

• ‘story time’ 

• Identify new vocabulary before planning 
activities, for example, changes in materials: 
‘dissolving’, ‘drying’, and ‘evaporating’; in music: 
‘percussion’, ‘tambourine’. 

• Short term key worker planning  

• See development matters for further guidance  

 

 

 

 

 

 

 



Personal, Social and Emotional Development  

Educational 
Programme  

Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives and is fundamental to their cognitive 
development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive 
relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage 
emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and 
direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage 
personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts 
peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life.   

Check point/intent Implementation/provision 

• Play with increasing confidence on their own and with other children- because they know their 
key person is nearby and available. 

• Feels strong enough to express a range of emotions. 

• Feel confident when taken out around the local neighbourhood and enjoy exploring new places 
with their key person. 

• Is able to show ‘effortful control’. Able to use the toilet effectively most of the time and is dry 
during the day  

• Is learning how to put on own shoes and coat  

• Be increasingly able to talk about and manage their emotions 

• Notice and ask questions about differences, such as skin colour, types of hair, gender, special 
needs and disabilities, and so on. 

• Develop friendships with other children  

• Safely explore emotions beyond their normal range through play and stories. 
 

 

• Books from the reading list e.g. happy in our skin, 
colour monster  

• Conflict resolution  

• Stay and plays  

• Toilet training tracking/sign posting for those who 
are struggling  

• Parents’ information sheet  

• Family photo wall in home corner  

• Short term key worker planning  

• In the moment planning  

• Routines and rules of the setting  

• Promote school themes of independence, 
resilience and emotion intelligence  

• Discussions at snack time and involving children in 
snack time  

• Weekly PE  

• Daily meditation  

• Walk to church/autumn walk – road safety  

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

Physical Development  

Educational 
Programme  

Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences 
develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional 
awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both 
indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor 
skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-
ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and 
the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.  
 

Check point/intent Implementation/provision 

• Continue to develop their movement, balancing, riding (scooters, trikes and bikes) and ball 
skills. 

• Beginning to match their developing physical skills to tasks and activities in the setting.  

• Go up steps and stairs, or climb up apparatus, using alternate feet. Skip, hop, stand on one 
leg and hold a pose for a game like musical statues. 

• Use large muscle movements to wave flags and streamers, paint and make marks.  

• Increasingly able to use and remember sequences and patterns of movements which are 
related to music and rhythm. 

• Choose the right resources to carry out their own plan. For example, choosing a spade to 

enlarge a small hole they dug with a trowel. 

• Healthy Movers lessons  

• Using the outside area to create obstacle courses  

• Well stocked playdough, painting, sand and water area  

• Finger gym area  

• Correctly modelled handwriting using the school script  

• Yoga  

• Dance/movement breaks daily  

• Woodwork table  

• Planting and caring for plants  

• Provide advice but where possible do not cut food for 
children  

• Continuously check the process of children’s 
handwriting (pencil grip and letter formation, including 
directionality). Provide extra help and guidance when 
needed. 



Literacy  

Educational 
Programme  

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language 
comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and 
the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the 
speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves 
transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing). 

Check point/intent Implementation/provision 

• Notice some print, such as the first letter of their name, a bus or door number, or a 
familiar logo. (Recognises important prints to me) 

• Sing songs and say rhymes independently, for example, singing whilst playing. 

• Repeat words and phrases from familiar stories. 

• *Add some marks to their drawings, which they give meaning to. For example: “That says 
mummy.”  

•  Make marks on their picture to stand for their name. 

•  Join in with songs and rhymes, copying sounds, rhythms, tunes and tempo. 

• Recognises their name and some taught letter sounds such as ‘ s a t p i n m p’  

• Engages with phase 1 phonics activities 

• Phase 1 phonics activities  

• Story time book for parents to share with children  

• Daily story time and singing     

• VIPERS questions in relation who whole class story time 
sessions  

• Self-registration  

• Snack name recognition  

• Reading list  

• Mark making activities in a variety of media  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Mathematics   

Educational 
Programme  

Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be 
able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By 
providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for 
organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important 
that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and 
measure. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a 
go’, talk to adults and peers about what they notice and not be afraid to make mistakes.   

Check point/intent Implementation/provision 

• Recognises numerals 1 to 5. 

• Make comparisons between objects relating to size, length, weight, and capacity 

• Develop fast recognition of up to 3 objects, without having to count them individually 

(‘subitising’). 

• Recite numbers past 5. 

• Say one number for each item in order: 1,2,3,4,5. 

• Select shapes appropriately: flat surfaces for building, a triangular prism for a roof etc. 

• Combine shapes to make new ones – an arch, a bigger triangle etc. 

• Talk about and identifies the patterns around them.  

• Compare sizes, weights etc. using gesture and language - ‘bigger/little/smaller’, ‘high/low’, 

‘tall’, ‘heavy’. 

• Selects a particular named shape.  

• Combine shapes to make new ones – an arch, a bigger triangle etc. 

• Talk about and explore 2D and 3D shapes (for example, circles, rectangles, triangles and 

cuboids) using informal and mathematical language: ‘sides’, ‘corners’; ‘straight’, ‘flat’, 

‘round’. 

• Begin to use words like “round” and “straight” when talking about the shapes. 

 

• Nursery SOL developed  

• Well stocked and organised continuous provision areas  

• Language modelled by key workers and staff in play  

• Language rich environment  

• Daily practical maths sessions  

• Regularly say the counting sequence, in a variety of 
playful contexts, inside and outdoors, forwards and 
backwards, sometimes going to high numbers. 
For example: hide and seek, rocket-launch countdowns. 

• Count things and then repeat the last number. For 
example: “1, 2, 3 – 3 cars”. Point out the number of 
things whenever possible; so, rather than just 
‘chairs’, ‘apples’ or ‘children’, say ‘two chairs’, ‘three 
apples’, ‘four children’. 

• Ask children to get you several things and emphasise 
the total number in your conversation with the child. 

• Use small numbers to manage the learning 
environment. Suggestions: have 
a pot labelled ‘5 pencils’ or a crate for ‘3 trucks’. Draw 
children’s attention to these throughout the session and 
especially at tidy-up time: “How many pencils should be 
in this pot?” or “How many have we got?” etc. 

 

 

 

 



Understanding the World   

Educational 
Programme  

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal 
experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of 
society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their 
understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity 
with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension. 

Check point/intent Implementation/provision 

• Make connections between the features of their family and other families. 

• Notice differences between people. 

• Explore and respond to different natural phenomena in their setting and on trips. 

• Explore natural materials, indoors and outside 

• Begin to make sense of their own life-story and family’s history 

• Explore how things work. 

• Plant seeds and care for growing plants. 

• Show interest in different occupations. 

• Use all their senses in hands-on exploration of natural materials. 

• Explore collections of materials with similar and/or different properties. 

• Talk about what they see beginning to use a wide vocabulary. 

• Have an understanding of Christianity, God, Jesus and the nativity story  
 

• PHSE group times  

• Family photos and discussions  

• Various books about different kinds of families  

• Work on the seasons  

• Forest schools  

• Festivals – Diwali, Bonfire (Guy Fawkes) , Remembrance, 
Christmas – ‘why do Christians perform nativities at Christmas’ 

• Looking at the local environment map – where do we live is it 
a village? Etc.  

• People who help us topic  

• Familiarise children with the name of the road, and or 
village/town/city the school is located in 

• Visit to the local church  

• Invite visitors from different religious and cultural 
communities into the classroom to share their experiences 
with children. 

• Read texts which talk about changes in the seasons e.g. Ferdie 
and the falling leaves  

 

 

 

 

 

 

 

 

 



Expressive Arts and Design 

Educational 
Programme  

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular 
opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children 
see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The 
frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and 
observe. 

Check point/intent Implementation/provision 

• Use their imagination as they consider what they can do with different materials. 

• Make simple models which express their ideas 

• Start to develop pretend play, pretending that one object represents another.  

• Make simple models which express their ideas 

• Explore different materials freely, in order to develop their ideas about how to 

use them and what to make. 

• Listen with increased attention to sounds. 

• Well stocked modelling and paint area in continuous provision  

• Role-play areas and home corner  

• Sound games, singing and music  

• Suggestions: provide a wide range of found materials (‘junk’) as 
well as blocks, clay, soft wood, card, offcuts of fabrics and 
materials with different textures. Provide appropriate tools and 
joining methods for the materials offered. 

• Encourage young children to explore materials/ resources finding 
out what they are/what they can do and decide how they want to 
use them. 

• Children generally start to develop pretend play with ‘rules’ when 
they are 3 or 4 years old.  

• Suggestion: offer pinecones in the home corner for children 
to pour into pans and stir like pasta. 

• Some rules are self-created (the pole is now a horse, or the 
pinecones are now pasta in the pot). 

• Other rules are group-created (to play in the home corner, you 
must accept the rule that one of your friends is pretending to 
be a baby). 

• Provide lots of flexible and open-ended resources for children’s 
imaginative play. 

• Help children to negotiate roles in play and sort out conflicts. 

• Notice children who are not taking part in pretend play, and help 
them to join in 

 

 

 

 



Croft Church of England Primary School Reception Medium Term Curriculum Plan Autumn 

 

 

 

Term  Autumn 

Possible ideas, mini themes, WOW  
moments/ experiences  
  
(These may be changed or adapted 
depending on cohort and children’s 
interests.)  

  

Starting school/new beginnings  
Rules and routines  

All about me, families, homes, people who help us,  
Feelings and emotions  

Celebrations, parties, What’s in the Witch’s Kitchen? 
Bonfire Night, Remembrance Day  
Harvest, Diwali, Hanukkah, space   

Advent, Christmas  
Seasonal changes – Autumn/Winter  Autumn Walk/forest schools 

Trip to Wynyard/ pantomime  

Key Stories and Books (not limited 
to) taken from EYFS recommended 
books  

Focus/ possible new vocabulary   
https://www.dunsville.doncaster.sch.uk/curriculum/english/vocabulary  

Oliver’s Vegetables  delicious, wonderful, helpings, supper, evening  

My Great Grandpa   weak, grumpy, then, now, past  

The Tiger who Came to Tea   

I am a peaceful Goldfish  Peaceful, breath, calm  

Happy in our skin   

We are all welcome  Community, Diversity  

Ferdie and the Falling Leaves  Autumn, bounded, marvellous, frenzied, clutched, den, dawn  

Peepo!  hairnet, yard, coal, past, now, then, different, change 

What’s in the Witch’s Kitchen?  

Pumpkin Soup   

Owl babies   Trunk, silent, soft,  

Room on the Broom Julia Donaldson   

Winne the Witch   

https://www.dunsville.doncaster.sch.uk/curriculum/english/vocabulary


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Hair   

My Pet Star   

The Nativity Story  Mary, Jesus, God, Joseph, king, nativity, manger, stable  



 

Communication and Language  

Educational 
Programme  

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back and-forth interactions from an early 
age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout 
the day in a language-rich environment is crucial. By commenting on what children are interested in or doing and echoing back what they say with new 
vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, 
rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity 
to thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive 
questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.  
  

Check point/intent Implementation/provision 

• Beginning to understand how to listen carefully and why listening is important.  
• Increasing learning a wide range of vocabulary through books, stories and songs  
• Begin to use new vocabulary throughout the day  
• Beginning to articulate their ideas and thoughts in well-formed sentences 
• Begin to connect one idea or action to another using a range of connectives. 
• Begin to describe the main events within a story  
• Beginning to use talk to help work out problems and organise thinking and activities, and to explain how things 
work and why they might happen 
• Engage in story times  
• Begin to use new vocabulary in different contexts 
• Listen carefully to rhymes and songs, paying attention to how they sound. 
• Beginning to learn rhymes, poems and songs. 
• Engage in non-fiction books  
• Listen to and talk about selected non-fiction to beginning to develop a deep familiarity with new knowledge and 
vocabulary 

• Circle times  

• Recommended book list – VIPERS 

• Vocabulary book 

• Daily story time – at least 20 minutes per day  

• Role-play areas  

• Daily singing  

• Quality talk and interest in continuous provision  

• Sustained shared thinking  

• Exaggerate a repeat vocabulary  

• Access to non-fiction texts  

• ‘story time’ 

• Identify new vocabulary before planning 
activities, for example, changes in materials: 
‘dissolving’, ‘drying’, and ‘evaporating’; in music: 
‘percussion’, ‘tambourine’. 

• Short term key worker planning  

• See Development Matters for further guidance  

 

 

 

 

 

 

 



Personal, Social and Emotional Development  

Educational 
Programme  

Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives and is fundamental to their cognitive 
development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive 
relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage 
emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and 
direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage 
personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts 
peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life.   

Check point/intent Implementation/provision 

• Children see themselves as a valuable individual 
• Children are learning to build constructive and respectful relationships – using ‘conflict resolution’  
• Express their feelings and consider the feelings of others 
• Show resilience and perseverance in the face of challenge 
• Identify and moderate their own feelings socially and emotionally. 
• Children begin to think about the perspectives of others. 
• Children begin to know and talk about the different factors that support their overall health and wellbeing: 
regular physical activity, healthy eating, tooth brushing, sensible amounts of ‘screen time’, having a good sleep 
routine, being a safe pedestrian 
• Understand how it feels to belong and that we are similar and different starting to understand children’s rights 
and this means we should all be allowed to learn and play  
• An understanding of what being responsible means 

• PSHE, RE, and circle times – being me in my world  

• Conflict resolution  

• RE circle times  

• Stay and plays  

• Parents’ information sheet  

• Family photo wall in home corner  

• Short term key worker planning  

• In the moment planning  

• Routines and rules of the setting  

• Promote school themes of independence, 
perseverance and respect  

• Discussions at snack time and involving children in 
snack time  

• Weekly PE  

• Daily meditation  

• Walk to church/autumn walk – road safety  

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

Physical Development  

Educational 
Programme  

Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences 
develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional 
awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both 
indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor 
skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-
ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and 
the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.  
 

Check point/intent Implementation/provision 

• Beginning to revise and refine the fundamental movement skills they have already 
acquired: rolling, crawling, walking, jumping. Running, hopping, skipping, climbing 

• Children develop their fine motor skills so that they can use a range of tools competently, 

safely and confidently. Suggested tools: pencils for drawing and writing, paintbrushes, 

scissors, knives, forks and spoons. 

• Beginning to confidently and safely use a range of large and small apparatus indoors and 

outside, alone and in a group. 

• Children are beginning to form letters accurately using the schools letter formation script  

• Beginning to understand and develop the skills they need to manage the school day 

successfully.  

• Children develop their agility and locomotion skills   

• Children can copy simple dance moves and develop a simple routine with a partner 

• PE and dance lessons using ‘healthy movers’ and dance 
CPD from a trained dance teacher – nativity dance, 
firework dance  

• Using the outside area to create obstacle courses  

• Well stocked playdough, painting, sand and water area  

• Finger gym area  

• Correctly modelled handwriting using the school script  

• Yoga daily  

• Dance/movement breaks daily  

• Woodwork table  

• Planting and caring for plants  

• Provide advice but where possible do not cut food for 
children  

• Continuously check the process of children’s 
handwriting (pencil grip and letter formation, including 
directionality). Provide extra help and guidance when 
needed. 



Literacy  

Educational 
Programme  

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language 
comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and 
the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the 
speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves 
transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing). 

Check point/intent Implementation/provision 

• Children can write at least 50% of phase 2 letters accurately using the school’s letter 

formation script  

• Children read individual letters by saying the sounds for them (around 80% of phase 2 and 
beginning to recall phase 3 digraphs)   

• Children are beginning to blend sounds into words, so that they can read short words 
made up of known letter – sound correspondences 

• Read some letter groups that each represent one sound and say sounds for them. 

• Read all of phase 2 and few phase 3 tricky words  

• Reading skills are sufficient to partaking in guided reading from spring 1  

• Read simple phrases 

• Children are beginning to read and re-read books to build up their confidence in word 
reading, their fluency and their understanding and enjoyment 

• Beginning to spell CVC words by segmenting the sounds and then writing the sound with 
letter/s. 

• Beginning to write short captions with support from an adult or purposefully in child 

initiated learning 

• High quality daily phonics sessions from week 2 in 
Reception  

• Phase 2 to be taught by the end of Autumn 1. Phase 3 to 
begin in Autumn 2.  

• Interventions for the lowest 20% and those falling 
behind the school’s programme  

• Half-termly summative phonic assessments  

• Parents phonics information session  

• Weekly work via seesaw to practise sounds 

• Strict following of the school’s phonics policy 

• Story time books for parents’ to share with children  

• Daily story time and singing  

• Reading book matched to the child’s phonic stage to be 
read daily when children can confidently blend CVC 
words. Book without words to be given initially to 
children to practise turning pages of the book etc.    

• Engaging writing activities  

• VIPERS questions in relation who whole class story time 
sessions  

 

 

 

 

 

 

 

 



Mathematics   

Educational 
Programme  

Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be 
able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By 
providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for 
organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important 
that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and 
measure. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a 
go’, talk to adults and peers about what they notice and not be afraid to make mistakes.   

Check point/intent Implementation/provision 

• Count objects, actions and sounds 

• Subsidise with numbers to 6 and may be beginning to recognise beyond  

• Link the number symbol (numeral) with its cardinal number value 

• Count beyond ten 

• Compare numbers (1-5)  

• Match and sort objects based on various attributes  

• Can compare size, mass, capacity  

• Can make a simple pattern 

• Represent, compare and composition of the numbers 1, 2, 3, 4, 5  

• Deep understanding of triangles and circles  

• Knowledge of spatial awareness and positional language  

• One more/less when working with numbers 1-5  

• Deep understanding of squares and rectangles  

• Understanding of time and sequence within the day including language of time 

• White rose maths ‘just like me’ ‘it’s me 1, 2, 3’ light and 
dark  

• Forest school’s maths  

• Maths opportunities in continuous provision  

• Various books and texts – e.g. pattern bugs, The button 
box  

• Key working planning and daily planning  

• Daily counting songs  

• Identify children who have had less prior experience of 
counting and provide additional opportunities for 
counting practice. 

• Five frames, number frames, dice games,  

• Shadow 2D/3D shadow shapes when tidying up  

• Water and sand areas 

 

 

 

 

 

 

 

 

 

 



Understanding the World   

Educational 
Programme  

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal 
experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of 
society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their 
understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity 
with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension. 

Check point/intent Implementation/provision 

• Talk about members of their immediate family and community 

• Name and describe people who are familiar to them. 

• Understand families and others may be different to themselves  

• Comment on images of familiar situations in the past. 

• Understand that some places are special to members of their community 

• Begin to understand and recognise that people have different beliefs and celebrate special 
times in different ways. 

• Explore the natural world around them beginning to understand the local environment and 
the changes in the seasons  

• Begin to understand British values and tolerance  

• Describe what they see, hear and feel whilst outside  

• Begin to recognise some environments that are different from the one in which they live. 

• Understand the effect of changing seasons on the natural world around them – can the 
children compare this with other countries?  

• Retell religious stories, making connections with personal experiences. 

• Recall simply what happens at a traditional Christian infant baptism. 

• Recall simply what happens when a baby is welcomed into a religion other than Christianity. 

• To learn and understand the festival Diwali 

• To understand the ways in which Diwali is celebrated 

• To understand that ‘baby’ Jesus was also an adult and the son of God. 

• To use Seesaw to share work with parents’  
 

• RE and PHSE group times  

• Family photos and discussions  

• Various books about different kinds of families  

• Work on the seasons  

• Forest schools  

• RE ‘what makes me special’ topic 

• Festivals – Diwali, Bonfire (Guy Fawkes’ , Remembrance, 
Christmas – ‘why do Christians perform nativities at Christmas’ 

• Various books with pictures set in the past – Peepo! The Tiger 
who Came to Tea  

• Looking at the local environment map – where do we live is it 
a village? etc.  

• People who help us topic  

• Familiarise children with the name of the road, and or 
village/town/city the school is located in 

• Look at aerial views of the school setting, encouraging children 
to comment on what they notice, recognising buildings, open 
space, roads and other simple features 

• Visit to the local church  

• Invite visitors from different religious and cultural 
communities into the classroom to share their experiences 
with children. 

• Read texts which talk about changes in the seasons e.g. Ferdie 
and the falling leaves  

 

 

 

 



Expressive Arts and Design 

Educational 
Programme  

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular 
opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children 
see, hear, and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The 
frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to, and 
observe. 

Check point/intent Implementation/provision 

• Explore, use and refine a variety of artistic effects to express their ideas and feelings. 

• Return to and build on their previous learning, refining ideas and developing their ability 
to represent them. 

• Create collaboratively, sharing ideas, resources and skills. 

• Listen attentively, move to, and talk about music, expressing their feelings and responses. 

• Watch and talk about dance and performance art, expressing their feelings and responses 

• Sing in a group  

• Beginning to develop storylines in their pretend play. 

• Begin to explore and engage in music making and dance, performing solo or in groups. 

• Dance lessons beginning to put together simple routines  

• Music lessons  

• Music area  

• Music opportunities outdoors  

• Visit to the pantomime  

• Only primary colours for colour mixing  

• Modelling area with various resources  

• Opportunities for role play and adults modelling role play  

• Sing call-and-response songs, so that children can echo phrases of 
songs you sing. Introduce new songs gradually and repeat them 
regularly. Sing slowly, so that children can listen to the words and 
the melody of the song. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Annex 2 ‘huddle’ sheet  

Enabling Environments:  

Continuous provision –indoor and outdoor  

What do our observations tell us about the 

children’s interests, learning and 

development?  

 
 
 
 
 
 
 

Learning and Development  

Feeding forward from last week’s phonics and 

maths  

Progress towards learning intentions/significant 

children/next steps  

 
 
 
 
 
 
 
 

Possible enhancements to continuous provision 

areas including outside:  

 
 
 
 
 

What new experiences do we want the children to 

have (focus activities) 

 

Unique child: ENGAGMENT MOTIVATION  

Target children, specific children’s 

interests/learning we need to follow/monitor this 

week 

 

Positive Relationships: 

How will we involve parents? 

e.g. newsletter, home learning sheet, Tapestry  

 

 

 

 

 



   

Annex 3 Key worker sheet  

 

     Child’s initials/date Current interests/motivations  
e.g. particular themes 
(dinosaurs), events (birthday), 
schematic behaviours   
(filling and emptying) etc 
 

Current learning needs 
What are the child’s next steps 
linked to development matters 
based on observations and 
assessments? 
What needs to be the focus 
area/s? 

Response/Planning e.g. 
Enhancement of area, 
adult deployment to support 
child initiated play, 
information sharing with 
parent, adult focused activity 
 

Reflection/Review of impact 
What did I observe from this 
response? 
How has it impacted on the 
child’s learning and 
development? 
Add date to show completion 

  
 
 
 
 
 
 

   
 
 
 

 
 

 
 
 
 
 
 
 

  
 
 
 

 
 

 
 
 

 
 
 
 
 
 
 

  
 
 
 

 

 
 
 

 
 
 
 
 
 
 

  
 
 

 



 

Annex 4 Sustained shared thinking  

 

How do we support children’s sustained shared thinking? 

 

 

• tuning in: listening carefully to what is being said, observing body language and what the child is doing 

 

• showing genuine interest: giving your whole attention, maintaining eye contact, affirming, smiling, nodding 

 

• respecting children’s own decisions and choices inviting children to elaborate: ‘I really want to know more about this’ 

 

• re-capping: ‘So you think that…’ 

 

• offering your own experience: ‘I like to listen to music when I cook supper at home’ 

 

• clarifying ideas: ‘Right Darren, so you think that this stone will melt if I boil it in water?’ 

 

• suggesting: ‘You might like to try doing it this way’ 

 

• reminding: ‘Don’t forget that you said that this stone will melt if I boil it’ 

 

• using encouragement to further thinking: ‘You have really thought hard about where to put this door in the palace but where on earth will you put the windows?’ 

 

• offering an alternative viewpoint: ‘Maybe Goldilocks wasn’t naughty when she ate the porridge’ 

 

• speculating: ‘Do you think the three bears would have liked Goldilocks to come to live with them as their friend?’ 

 

• reciprocating: ‘Thank goodness that you were wearing wellington boots when you jumped in those puddles Thomas. Look at my feet they are soaking wet’ 

 

• asking open questions: ‘How did you? Why does this..? What happens next? What do you think?’ 

 

• modelling thinking: ‘I have to think hard about what I do this evening. I need to take my dog to the vet’s because he has a sore foot, take my library books back to the   

library and buy some food for dinner tonight. But I just won’t have time to do all of these things’ 

 



 Annex 5 Check Point example  

Croft Church of England Primary School Check Point Autumn Reception 2021 
(This document is to be used only as a guide and should not restrict what children may know/learn) 

Area of 
learning  

Check Point                 Examples 

Communication 
and Language  

• Beginning to understand how to listen carefully and why 
listening is important.  

• Increasing learning a wide range of vocabulary through 
books, stories and songs  

• Begin to use new vocabulary throughout the day  

• Beginning to articulate their ideas and thoughts in well-
formed sentences 

• Begin to connect one idea or action to another using 
a range of connectives. 

• Begin to describe the main events within a story  

• Beginning to use talk to help work out problems and 
organise thinking and activities, and to explain how things 
work and why they might happen 

• Engage in story times  

• Begin to use new vocabulary in different contexts 

• Listen carefully to rhymes and songs, paying attention to 
how they sound. 

• Beginning to learn rhymes, poems and songs. 

• Engage in non-fiction books  

 “I knew it must be cold outside because he 
was putting on his coat and hat.” 
“Good morning, how are you?” 
“I searched for a pencil, but no pencil could 
be found.” 

 



• Listen to and talk about selected non-fiction to beginning 
to develop a deep familiarity with new knowledge and 
vocabulary 

Personal, social 
and emotional 
development  

• Children see themselves as a valuable individual 

• Children are learning to build constructive and respectful 
relationships – using ‘conflict resolution’  

• Express their feelings and consider the feelings of others 

• Show resilience and perseverance in the face of challenge 

• Identify and moderate their own feelings socially and 
emotionally. 

• Children begin to think about the perspectives of others. 

• Children begin to know and talk about the different factors 
that support their overall health and wellbeing: regular 
physical activity, healthy eating, toothbrushing, sensible 
amounts of ‘screen time’, having a good sleep routine, 
being a safe pedestrian 

• Understand how it feels to belong and that we are similar 
and different 

•  Starting to understand children’s rights and this means we 
should all be allowed to learn and play  

• An understanding what being responsible means  

Children model practices that support good 
hygiene, such as insisting on washing hands 
before snack time 

Physical 
development  

• Beginning to revise and refine the fundamental movement 
skills they have already acquired: rolling, crawling, walking, 
jumping. Running, hopping, skipping, climbing 

• Children develop their fine motor skills so that they can use 
a range of tools competently, safely and confidently. 
Suggested tools: pencils for drawing and writing, 
paintbrushes, scissors, knives, forks and spoons. 

 



• Beginning to confidently and safely use a range of large and 
small apparatus indoors and outside, alone and in a group. 

• Children are beginning to form letters accurately using the 
schools letter formation script  

• Beginning to understand and develop the skills they need 
to manage the school day successfully.  

• Children develop their agility and locomotion skills  

• Children can copy simple dance moves and develop a 
simple routine with a partner  

Children may be beginning to use the above 
grip. However, before teaching children the 
correct pencil grip and posture for writing, 
or how to use a knife and fork and cut with 
scissors, check: 
• that children have developed their upper 
arm and shoulder strength sufficiently: they 
do not need to move their shoulders as 
they move their 
hands and fingers 
• that they can move and rotate their lower 
arms and wrists independently 
 
These might include: wheeled toys, 
wheelbarrows, tumbling mats, ropes to pull 
up on, spinning cones, tunnels, tyres, 
structures to jump on/off, den-making 
materials, logs and planks to balance on, A-
frames and ladders, climbing walls, slides 
and monkey bars. 
 
 Lining up and queuing mealtimes 
 

Literacy  • Children can write at least 50% of phase 2 letters 

accurately using the schools letter formation script  

• Children read individual letters by saying the sounds for 
them (around 80% of phase 2 and beginning to recall phase 
3 digraphs)   

Some children may already be quite 
confident with blending at this stage 
depending on their previous experiences, 
age etc.  
 
See phonics policy for further guidance on 
progression  



• Children are beginning to blend sounds into words, so that 
they can read short words made up of known letter– sound 
correspondences 

• Read some letter groups that each represent one sound 
and say sounds for them. 

• Read all of phase 2 and few phase 3 tricky words  

• Reading skills are sufficient to partaking in guided reading 
from spring 1  

• Read simple phrases 

• Children are beginning to read and re-read books to build 
up their confidence in word reading, their fluency and their 
understanding and enjoyment 

• Beginning to spell CVC words by segmenting the sounds 
and then writing the sound with letter/s. 

• Beginning to write short captions with support from an 
adult or purposefully in child-initiated learning  

Mathematics  • Count objects, actions and sounds 

• Subsidise with numbers to 6 and may be beginning to 
recognise beyond  

• Link the number symbol (numeral) with its cardinal number 
value 

• Count beyond ten 

• Compare numbers (1-5)  

• Match and sort objects based on various attributes  

• Can compare size, mass, capacity  

• Can make a simple pattern 

• Represent, compare and composition of the numbers 1, 2, 
3, 4, 5  

• Deep understanding of triangles and circles  

Develop the key skills of counting objects 
including saying the numbers in order and 
matching one number name to each item. 
Say how many there are after counting – 
for example, “…6, 7, 8. There are 8 balls” – 
to help children appreciate that the last 
number of the count indicates the total 
number of the group. This is the cardinal 
counting principle. 
 
Can recognise small quantities in familiar 
patterns (for example, dice) and random 
arrangements. 
 



• Knowledge of spatial awareness and positional language  

• One more/less when working with numbers 1-5  

• Deep understanding of squares and rectangles  

• Understanding of time and sequence within the day 
including language of time  

Children understand the ‘oneness of one’ 
etc.  
 
Underpinned by White Rose Maths  

Understanding 
the world  

• Talk about members of their immediate family 
and community 

• Name and describe people who are familiar to them. 

• Understand families and others may be different to 
themselves  

• Comment on images of familiar situations in the past. 

• Understand that some places are special to members of 
their community 

• Begin to understand and recognise that people have 
different beliefs and celebrate special times in different 
ways. 

• Explore the natural world around them beginning to 
understand the local environment and the changes in the 
seasons  

• Begin to understand British values and tolerance  

• Describe what they see, hear and feel whilst outside  

• Begin to recognise some environments that are different 
from the one in which they live. 

• Understand the effect of changing seasons on the natural 
world around them – can the children compare this with 
other countries?  

• Retell religious stories, making connections with personal 
experiences. 

Some statements have been taking from 
the school RE scheme Understanding 
Christianity, Leeds and York Diocesan 
syllabus 
 
 
Children share pictures of their family and 
listen to what they say about the pictures. 
 
Interactions with the outdoors to foster 
curiosity and give children freedom to 
touch, smell and hear the natural world 
around them during hands-on experiences. 



• Recall simply what happens at a traditional Christian infant 
baptism. 

• Recall simply what happens when a baby is welcomed into 
a religion other than Christianity. 

• To learn and understand the festival Diwali 

• To understand the ways in which Diwali is celebrated 

• To understand that ‘baby’ Jesus was also an adult and the 
son of God. 

• To begin to understand the nativity story 

• To understand that Christmas is a celebration of Jesus’s 
birthday 

• Use Seesaw as a means to record their work and share with 
parents’ 

Expressive 
arts  

• Explore, use and refine a variety of artistic effects to 
express their ideas and feelings. 

• Return to and build on their previous learning, refining 
ideas and developing their ability to represent them. 

• Create collaboratively, sharing ideas, resources, and skills. 
• Listen attentively, move to, and talk about music, 

expressing their feelings and responses. 

• Watch and talk about dance and performance art, 
expressing their feelings and responses 

• Sing in a group  

• Beginning to develop storylines in their pretend play. 

• Begin to explore and engage in music making and dance, 
performing solo or in groups. 

Children construct with a range of 
materials.  Encourage them to think about 
and discuss what they want to make. 
Discuss problems and how they might be 
solved as they arise. Reflect with children 
on how they have achieved their aims. 
 

 

Schools Key 
Aims  

• Children are becoming increasing independent within their 

learning in the setting. They access resources independently 

e.g. putting on coat, packing book bag, 
cutting tape 
 



 

 
 

 

 

  

 

 

 

 

 

 

 

 

 

 

and are beginning to lead their own learning. They ask for help 

when needed but will attempt most tasks independently   

• Children are becoming increasingly resilient and do not give up 

when something does not work the first time. They keep on 

trying even when they find something difficult and have a ‘can 

do’ attitude  

• Children are becoming increasingly emotionally intelligent. They 

can manage their emotions well and can understand how their 

actions may affect the emotions of others.  

 
 
keeping on trying when their tower falls 
down  
 
 
Do not become upset when something does 
not go exactly how they had planned  



Annex 6 Parent Information Sheet example  

 

 

 

 


