
 

Personal, Health and Social Education (PHSE) Teaching and Learning Policy 

This teaching and learning policy is underpinned by the school’s vision and values:  

Be happy: aspire, believe, achieve 

Happiness is… the feeling you get when you help others and contribute to the world; when you work hard at something that was 

difficult to begin with; when you feel safe, cared for and respected; when you feel confident in your uniqueness and know where 

you are going. 

Philippians 4:13 

 ‘I can do all things through Christ who strengthens me.’ 

1. Introduction 
 

1.1 This teaching and learning policy is written so that staff, parents and governors are clear with regard to teaching and learning 

standards and expectations of PHSE across the school. 

1.2 The school’s PHSE subject leader is Mrs Lancaster. 

1.3 The school’s PHSE link governor is Alison Russell. 

2. Aims and objectives 

2.1 Intent 

At Croft Church of England Primary School, PSHE is at the core of what we do and enables pupils to become independent, 
confident, healthy and responsible members of society, as well as developing the “whole child” intellectually, morally, socially 
and spiritually. Through our whole-school approach to PSHE, it is our belief that excellence in these areas will lead to excellence 
across the curriculum and beyond in later life. PSHE is taught across the school from Early Years to Year 6 on a weekly basis and 
as a school, we follow the Jigsaw PSHE scheme. Our PSHE curriculum equips pupils with relevant and meaningful content, which 
is supported through a strong emphasis on respect, building resilience and nurturing mental and physical health. With an ever-
changing society, we are able to provide pupils with a strong understanding of the diverse world around them and support them 
in playing a positive role in contributing to the school and the wider community.  
 
Our core aims are to provide a PHSE curriculum that builds on pupils’ individual talents and uniqueness and empowers our 
children to be:  

• Independent 

• Perseverant 

• Respectful 
 

We believe that these are the three gifts that we would like to give our pupils help them to succeed as life-long learners and 
children of God. The ‘giving’ of these gifts are what drive the curriculum at Croft school.  
 
The development of pupils as learners of the future is at the heart of what we are trying to achieve at Croft School. We want our 
children to be happy, confident, reflective, and resilient.  
  
2.2 Implementation 
Our curriculum provides pupils with rich, deep, inter-connected curriculum contexts to develop perseverance, independence 
and respect. These key curriculum elements are woven into our coherently planned, sequenced, enquiry-led learning units. This 
is supported by an approach that highly values metacognition and self-regulated learning.  Whilst developing key PHSE skills and 
vocabulary, learning in PHSE also supports pupils to debate, learn about influential factors affecting our world, engage in social 
action projects and have a positive impact the lives of others. Teaching promotes the development of pupils’ resilience skills to 
become confident member of our school family. RSHE covers broad areas of particular relevance and concern to children and 
young people today - mental health and wellbeing, physical health (including healthy lifestyles and first aid) and learning about 



safe, healthy relationships, including understanding consent and being safe online. Mental health and well-being is a right of way 
for all pupils at Croft school; it is given high priority.  

 
2.3 Impact 
Our PHSE curriculum ensures that our children develop detailed knowledge and skills across the curriculum and, as a result, 
achieve exceptionally well and is reflected in our consistently high outcomes for our pupils.  
Our pupils will:  

• Have a sense of purpose. 

• Communicate effectively. 

• Be enthusiastic and proactive, independent learners, who want to find out about the world around them. 

• Develop into respectful individuals. 

• Know and understand what constitutes a healthy lifestyle and how to keep themselves mentally healthy. 

• Have the knowledge to keep themselves safe including online.   

• Understand what makes a good relationship with others.  

• Have respect for others regardless of religion, race, gender, mental or physical disability. 

• Be independent and responsible members of the school community and beyond.   

• Be positive and active members of a democratic society and be prepared for life in Modern Britain.   

• Develop self-confidence, resilience and self-esteem and make informed choices regarding personal and social issues. 

• Develop good relationships with other members of the school and the wider community, and support emotional 

wellbeing.   

• Be prepared for life, know and value who they truly are and understand how they relate to other people in this ever-

changing world. 

• Be active citizens within the local community  

• Explore issues related to living in a democratic society. 

 

3. Effective learning 
3.1 We acknowledge that children learn in many different ways and we recognise the need to develop strategies that allow all 
children to learn in ways that best suit them most effectively. We take into account the different ways that children learn when 
planning and teaching in order to ensure all children access a full and varied curriculum.  
 
3.2 Pupils will work independently, in pairs, small groups and larger groups in structured and unstructured ways. Our PHSE 

curriculum encourages children to take responsibility for their own learning, to be involved as far as possible in reviewing the 

way they learn, and to reflect on how, what helps and what makes it difficult for them. In addition to the curriculum knowledge 

that we deliver we also aim to develop children’s learning to learn skills; life-long skills that will play a major role in their learning 

both at school and in later life. 

These include: 

• Observation and reflections skills 

• Group work and team work skills 

• Problem-finding and problem-solving skills 

• Creative thinking skills and imagination 

• Analysis, logic, reasoning and synthesis 

• Lateral thinking skills 

• Listening skills 

• Research skills (including locating and managing) 

• Resources, questioning, skimming, scanning 

• Comprehension; (summarising, note-making) 

• Personal organisation skills 

• Presentation skills 

• Peer teaching and learning skills 

• Evaluation skills 

• Personal and collaborative decision-making skills 

• Time management skills 

• Memory skills 

• Leadership skills 

• Social skills 

• Digital literacy skills 
 



 

4. Curriculum Design  

4.1 Curriculum  

We use the PHSE National Curriculum and Key Stage expectations to plan our curriculum and follow the Jigsaw PSHE scheme 
from Early Years to Year 6 to support us. Jigsaw PSHE connects the pieces of Personal, Social and Health Education, emotional 
literacy, social skills and spiritual development.  
 
4.2 Content  
In Early Years we use Development Matters ‘Personal, Social and Emotional Development” to guide teaching and learning. By 

the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes associated with 

the following content:  

Early Years Foundation Stage 

Making Relationships - Children play co-operatively, taking turns with others. They take account of one another’s ideas about 

how to organise their activity. They show sensitivity to others’ needs and feelings, and form positive relationships with adults 

and other children. 

Self-confidence and self-awareness - Children are confident to try new activities, and say why they like some activities more 

than others. They are confident to speak in a familiar group, will talk about their ideas, and will choose the resources they need 

for their chosen activities. They say when they do or don’t need help. 

Managing Feelings and Behaviour - Children talk about how they and others show feelings, talk about their own and others’ 

behaviour, and its consequences, and know that some behaviour is unacceptable. They work as part of a group or class, and 

understand and follow the rules. They adjust their behaviour to different situations, and take changes of routine in their stride. 

Key stage 1 and 2 
 

Term  Puzzle Content 

Autumn 1 Being Me in My World Includes understanding my place in the class, school and global community as 
well as devising Learning Charters. 

Autumn 2 Celebrating Difference Includes anti-bullying (cyber and homophobic bullying included) and diversity 
work. 

Spring 1 Dreams and Goals Includes goal-setting, aspirations, working together to design and organise 
fundraising events. 

Spring 2 Healthy Me Includes drugs and alcohol education, self-esteem and confidence as well as 
healthy lifestyle choices. 

Summer 1 Relationships Includes understanding friendship, family and other relationships, conflict 
resolution and communication skills. 

Summer 2  Changing Me Includes Sex and Relationship Education in the context of looking at change. 
 

 
 
4.2 How does the school ensure curriculum coverage?  

The PHSE subject leaders are responsible for developing the school’s curriculum intent and ensuring that it is implemented 

consistently and effectively and is having an impact across the school. The PHSE curriculum is split into broad ‘Learning Focuses’ 

to form a long term map. The PHSE Learning Focuses are:  

• Being Me in My World  

• Celebrating Difference  

• Dreams and Goals  

• Healthy Me  

• Relationships  

• Changing Me 
 

The subject leaders work with other subject leaders across the school to make relevant links between learning focuses and the 

co-curriculum. The PHSE curriculum operates on a two year rolling cycle from Early Years to Year 6 and ensures full curriculum 

coverage of learning focuses.  

 



4.3 Relationships, Sex Education and Health Education 
 
The Relationships, Sex Education and Health Education (RSHE) aspects of Personal, Social, Health and Economic education 
(PSHE) are now compulsory within all schools. 
RSHE covers broad areas of particular relevance and concern to children and young people today - mental health and wellbeing, 
physical health (including healthy lifestyles and first aid) and learning about safe, healthy relationships, including understanding 
consent and negotiating life online.  
 
These new statutory requirements do not extend to sex education at KS1 and 2 (beyond the biological/reproductive aspects 
schools are already required to cover in science).  
 
Parents of UKS2 pupils will have the right to withdraw their child from sex education but not from statutory Relationships 
Education or Health Education. In developing our scheme of work, we have used the Jigsaw scheme of work to support us; 
adapting it when appropriate to suit our children.  
 
4.3.1 Sex and Relationships Education  
 
Definition of Sex and Relationships Education: 
 
 ‘SRE is lifelong learning process of acquiring information, developing skills and forming positive beliefs and attitudes about sex, 
sexuality, relationships and feelings’ (Sex Education Forum, 1999).  
 
Effective SRE can make a significant contribution to the development of the personal skills needed by pupils if they are to 
establish and maintain relationships. It also enables children and young people to make responsible and informed decisions 
about their health and well-being.  
 
SRE makes an important contribution to health and well-being by supporting children and young people's ability to learn, 
achieve and flourish.  
 
"The right to education includes the right to sexual education, which is both a human right in itself and an indispensable means 
of realising other human rights, such as the right to health, the right to information and sexual and reproductive rights." Report 
to the UN General Assembly - July 2010 | Item 69, paragraph 18 
 
4.3.2 Compulsory aspects of SRE 
 

The sex education contained in National Curriculum science (Key Stages 1–4) is compulsory in maintained schools. In maintained 

secondary schools it is also compulsory for pupils to have sex education that includes HIV and AIDS and other sexually-

transmitted infections.  

All state-funded schools must have ‘due regard’ to the Secretary of State’s guidance on SRE (DfEE, 2000). This states that:  

‘All children, including those who develop earlier than average, need to know about puberty before they experience the onset of 

physical changes’. 

Children should learn ‘how a baby is conceived and born’ before they leave primary school. 

We have a separate RSE policy.  

 
5.0 Curriculum Organisation  

The PHSE curriculum is organised so that key skills and key vocabulary are built upon sequentially to ensure that learning is deep 

and embedded. The subject leaders developed a progression in PHSE key vocabulary and key skills document to communicate 

this. 

5.1 Relationships Education  

The following tables outlines the outcomes that the DFE guidance (2019) states children should know by the time they leave 

primary school and which Jigsaw theme they are covered in:  

 Pupils should know… How Jigsaw provides the solution 

Families and 
people who 
care for me  

• that families are important for children growing up because they 
can give love, security and stability. 

All of these aspects are covered in 
lessons within the Puzzles 
 



 • the characteristics of healthy family life, commitment to each 
other, including in times of difficulty, protection and care for 
children and other family members, the importance of spending 
time together and sharing each other’s lives. 

• that others’ families, either in school or in the wider world, 
sometimes look different from their family, but that they should 
respect those differences and know that other children’s families 
are also characterised by love and care. 

• that stable, caring relationships, which may be of different types, 
are at the heart of happy families, and are important for children’s 
security as they grow up. 

• that marriage represents a formal and legally recognised 
commitment of two people to each other which is intended to be 
lifelong (Marriage in England and Wales is available to both 
opposite sex and same sex couples. The Marriage (Same Sex 
Couples) Act 2013 extended marriage to same sex couples in 
England and Wales. The ceremony through which a couple get 
married may be civil or religious). 

• how to recognise if family relationships are making them feel 
unhappy or unsafe, and how to seek help or advice from others if 
needed. 

• about different types of bullying (including cyberbullying), the 
impact of bullying, responsibilities of bystanders (primarily 
reporting bullying to an adult) and how to get help. 

• what a stereotype is, and how stereotypes can be unfair, negative 
or destructive. 

• the importance of permission-seeking and giving in relationships 
with friends, peers and adults. 

• Relationships 

• Changing Me  

• Celebrating Difference 

• Being Me in My World 
 

Online 
relationships 

• that people sometimes behave differently online, including by 
pretending to be someone they are not. 

• that the same principles apply to online relationships as to face-to-
face relationships, including the importance of respect for others 
online including when we are anonymous. 

• the rules and principles for keeping safe online, how to recognise 
risks, harmful content and contact, and how to report them. 

• how to critically consider their online friendships and sources of 
information including awareness of the risks associated with 
people they have never met. 

• how information and data is shared and used online. 

All of these aspects are covered in 
lessons within the Puzzles 
 

• Relationships 

• Changing Me  

• Celebrating Difference 
 

Being safe • what sorts of boundaries are appropriate in friendships with peers 
and others (including in a digital context). 

• about the concept of privacy and the implications of it for both 
children and adults; including that it is not always right to keep 
secrets if they relate to being safe. 

• that each person’s body belongs to them, and the differences 
between appropriate and inappropriate or unsafe physical, and 
other, contact. 

• how to respond safely and appropriately to adults they may 
encounter (in all contexts, including online) whom they do not 
know. 

• how to recognise and report feelings of being unsafe or feeling 
bad about any adult. 

• how to ask for advice or help for themselves or others, and to 
keep trying until they are heard, 

• how to report concerns or abuse, and the vocabulary and 
confidence needed to do so. 

• where to get advice e.g. family, school and/or other sources. 

All of these aspects are covered in 
lessons within the Puzzles 
 

• Relationships 

• Changing Me  

• Celebrating Difference 
 

 

 

  



5.2 Physical health and mental well-being 

 Pupils should know  
 

How Jigsaw provides the solution 

Mental wellbeing  
 

• that mental wellbeing is a normal part of daily life, in 
the same way as physical health. 

• that there is a normal range of emotions (e.g. 
happiness, sadness, anger, fear, surprise, nervousness) 
and scale of emotions that all humans experience in 
relation to different experiences and situations. 

• how to recognise and talk about their emotions, 
including having a varied vocabulary of words to use 
when talking about their own and others’ feelings. 

• how to judge whether what they are feeling and how 
they are behaving is appropriate and proportionate. 

• the benefits of physical exercise, time outdoors, 
community participation, voluntary and service-based 
activity on mental well-being and happiness. 

• simple self-care techniques, including the importance 
of rest, time spent with friends and family and the 
benefits of hobbies and interests. 

• isolation and loneliness can affect children and that it 
is very important for children to discuss their feelings 
with an adult and seek support. 

• that bullying (including cyberbullying) has a negative 
and often lasting impact on mental well-being. 

• where and how to seek support (including recognising 
the triggers for seeking support), including whom in 
school they should speak to if they are worried about 
their own or someone else’s mental well-being or 
ability to control their emotions (including issues 
arising online). 

• it is common for people to experience mental ill 
health. For many people who do, the problems can be 
resolved if the right support is made available, 
especially if accessed early enough. 

All of these aspects are covered in lessons 
within the Puzzles 
 

• Healthy Me 

• Relationships 

• Changing Me  

• Celebrating Difference 
 

Internet safety 
and harms 

• that for most people the internet is an integral part of 
life and has many benefits. 

• about the benefits of rationing time spent online, the 
risks of excessive time spent on electronic devices and 
the impact of positive and negative content online on 
their own and others’ mental and physical wellbeing. 

• how to consider the effect of their online actions on 
others and knowhow to recognise and display 
respectful behaviour online and the importance of 
keeping personal information private. 

• why social media, some computer games and online 
gaming, for example, are age restricted. 

• that the internet can also be a negative place where 
online abuse, trolling, bullying and harassment can 
take place, which can have a negative impact on 
mental health. 

• how to be a discerning consumer of information online 
including understanding that information, including 
that from search engines, is ranked, selected and 
targeted. 

• where and how to report concerns and get support 
with issues online.  

All of these aspects are covered in lessons 
within the Puzzles 
 

• Relationships 

• Healthy Me  

Physical health 
and fitness 

• the characteristics and mental and physical benefits of 
an active lifestyle. 

• the importance of building regular exercise into daily 
and weekly routines and how to achieve this; for 

All of these aspects are covered in lessons 
within the Puzzles 
 

• Healthy Me 



example, walking or cycling to school, a daily active 
mile or other forms of regular, vigorous exercise. 

• the risks associated with an inactive lifestyle (including 
obesity). 

• how and when to seek support including which adults 
to speak to in school if they are worried about their 
health. 

 

Healthy eating • what constitutes a healthy diet (including 
understanding calories and other nutritional content). 

• the principles of planning and preparing a range of 
healthy meals. 

• the characteristics of a poor diet and risks associated 
with unhealthy eating (including, for example, obesity 
and tooth decay) and other behaviours (e.g. the 
impact of alcohol on diet or health). 

All of these aspects are covered in lessons 
within the Puzzles 
 

• Healthy Me 
 

Drugs, alcohol and 
tobacco 

• how to recognise early signs of physical illness, such as 
weight loss, or unexplained changes to the body. 

• about safe and unsafe exposure to the sun, and how to 
reduce the risk of sun damage, including skin cancer. 

• the importance of sufficient good quality sleep for 
good health and that a lack of sleep can affect weight, 
mood and ability to learn. 

• about dental health and the benefits of good oral 
hygiene and dental flossing, including regular check-
ups at the dentist. 

• about personal hygiene and germs including bacteria, 
viruses, how they are spread and treated, and the 
importance of handwashing. 

• the facts and science relating to immunisation and 
vaccination 

All of these aspects are covered in lessons 
within the Puzzles 
 

• Healthy Me 
 

Basic first aid • how to make a clear and efficient call to emergency 
services if necessary. 

• concepts of basic first-aid, for example dealing with 
common injuries, including head injuries. 

All of these aspects are covered in lessons 
within the Puzzles 
 

• Healthy Me 
 

Changing 
adolescent body 

• key facts about puberty and the changing adolescent 
body, particularly from age 9 through to age 11, 
including physical and emotional changes. 

• about menstrual wellbeing including the key facts 
about the menstrual cycle. 

All of these aspects are covered in lessons 
within the Puzzles 
 

• Changing Me 

• Healthy Me 
 

 

5.1 Planning   

Using the PHSE long term map and progression in key vocabulary and key skills documents, learning is structured into learning 

units. The subject leader produces learning unit overviews for staff that summarise key aspects of learning in PHSE. 

The school teaches PSHE discretely however uses a cross-curricular approach where applicable. 

5.2 Teaching  

5.2.1  Learning Units  

Each learning unit will usually last around 6 weeks. Learning unit overviews provide key medium term planning for teachers to 

follow. They include: key learning focus; learning theme; learning objectives; vocabulary; resources; assessment tasks; 

assessment criteria and suggested links to social action, cultural capital and opportunities to debate.   

• Key learning focus:  

• Learning theme:  

• Learning objectives: 

• Vocabulary 

• Resources:  



• Assessment tasks: 

• Social action: 

• Cultural capital: 

• Debate:  

5.2.2 Learning Unit Structure 

Each Learning Unit begins with vocabulary relating to the specific topic.  Subsequent lessons will build and deepen knowledge 

and understanding associated to the topic. 

Jigsaw consists of six half-term units of work (Puzzles), each containing six lessons (Pieces) covering each academic year. 

Every Piece has two Learning Intentions, one specific to Relationships and Health Education (PSHE) and the other designed to 
develop emotional literacy and social skills. 

5.3 Lessons  

High quality PHSE teaching involves drawing on a range of strategies that are closely matched to the learning objectives of the 

lesson. This, in turn, will match the particular learning needs of the pupils in the class. Teachers plan and resource lessons with 

high expectations for all pupils including the most able. Learning objectives reflect this and are used to measure the outcomes of 

the lesson.  

Lessons are not always the same, however teachers will always ensure that:   

5.3.1 All tasks and activities that the children partake in are safe and appropriate risk assessments are made prior to learning. 

5.3.2 The leaders and experts in the classroom are the adults. Adults lead pupils decisively and confidently following school 

policies and class routines having high expectations of what pupils can achieve.  

5.3.3 Staff are always ready for pupils as soon as they enter the room with work and resources prepared.  

5.3.4 Learning objectives and key vocabulary are visually shared and discussed with pupils at the outset of learning. Learning 

objectives are used to measure the outcomes of the lesson.  Pupils and staff know the language that they are expected to use 

and its meaning before learning begins. Technical and subject specific vocabulary is shared with Teaching Assistants prior to 

learning. 

5.3.5 Work is recorded on Seesaw. Learning objectives and the date are written and underlined (with a ruler) if recording work 

in the Big PSHE book.  

5.3.6 ‘Thinking Frames’ are the only form of worksheets that are be used to ensure that pupils remain focused on key learning 

skills. Pupils are taught to talk about the learning skills that they are developing.   

5.3.7 Learning is differentiated. The teacher will use resources such as: word mats, visual prompts, now and next prompts, 

technology, simplified texts etc to ensure that pupils can access learning and achieve. Some pupils will require more intense, 

targeted support and may need guidance from an adult to meet their needs.   

5.3.8 Learning is pitched to meet all children’s needs. Children who are capable of more within a lesson are moved on swiftly to 

more challenging work. Pupils who are finding work challenging are quickly identified and supported. 

5.3.9 Questioning is purposeful and promotes learning. Teachers anticipate where mistakes arise and plan probing questions or 

examples ready to shape learning. Teachers provide TAs with examples of questions prior to learning.  

5.3.10 Teaching assistants and other adult helpers are deployed effectively. Sometimes they work with individual children or 

with groups.  

5.3.11 Adults consistently and overtly praise and value ‘hard work’ and ‘making mistakes’ so that pupils feel empowered to take 

risks in their learning and develop resilience.  

5.3.12 Adults promote a culture of independence and enable pupils to solve their own problems and not do this for them. They 

work hard to help pupils to ‘help themselves’.  

5.3.13 There is a school expectation that pupils work in silence when working independently and that pupils raise their hand if 

they would like to speak and not ‘shout out’ or get out of their seat to get an adult’s attention. Staff ensure that that this always 

happens. 



5.3.14 Staff do not accept poor standards of handwriting and spelling in PHSE. Pupils are challenged to rectify this swiftly and 

consistently.      

5.3.15 Lessons are concluded with a reflection activity where pupils assess their own learning and each other’s. Pupils are 

provided with an introduction to where the learning will go to next.  

6 What resources are available?  

The PHSE subject leader is responsible for planning, ordering, managing, organising PHSE resources. There is an annual 

resources budget available for the subject leader of £500 (Sports Premium)    

7 Assessment  

7.1 Formative assessment and feedback 

Each class will have a Big Book for PSHE and work will be uploaded on to Pupils’ Seesaw journal. These will provide the main 

evidence for formative assessment. However, pupils are also observed when they are working and are assessed against learning 

outcomes using the school’s one page learning evaluation and feedback summary sheets.    

7.1.1 Staff will mainly use verbal questioning to extend and consolidate pupils’ understanding throughout a lesson. Occasionally 

a written comment, question will be used to extend children's thinking on Seesaw. 

7.1.2 Sometimes teachers will assess learning using the school’s one page learning evaluation and feedback sheet. This form of 

assessment reduces teacher workload and provides opportunities for teachers to asses all pupils swiftly. Outcomes of one page 

learning and feedback sheets are shared with pupils either at the end of the lesson or the beginning of the next lesson: groups of 

children may be provided with a follow up task to extend learning or tackle misconceptions. 

7.1.3 Mini plenaries are used during learning to assess and provide consolidation opportunities for pupils at transition points 

within a lesson. Pupils are also provided with ‘live’ individual feedback as pupils work by teachers and teaching assistants. 

7.1.4 Peer to peer feedback, discussion and reflection is used as an essential part of learning in PHSE.      

7.1.7 PHSE displays are used, where possible, in classrooms to exhibit high quality work and demonstrate that pupils’ work is 

highly valued.    

7.2 Summative assessment 

Across each key stage, pupils are assessed against the following key assessment criteria.  This is then recorded on the whole 

school PHSE tracking attainment grid  

KS1 

• I can tell you some ways I am different from my friends and understand these differences make us all special and 
unique 

• I can tell you how I felt when I succeeded in a new challenge and how I celebrated it 

• I can explain some of the ways I worked cooperatively in my group to create the end product 

• I can tell you why I think my body is amazing and can identify some ways to keep it safe and healthy 

• I can recognise how being healthy helps me to feel happy 

• I can make some healthy snacks and can explain why they are good for my body 

• I can express how I feel about somebody who is special to me 

• I can identify some of the things that cause conflict between me and my friends 

• I can demonstrate how to use the positive problem solving technique to resolve conflicts with my friends 

• I know that there are different types of relationships – family, friends and others 

• I know about change and loss and the associated feelings   

• I know about the changes that have happened to my body since birth 

• I know the names for the main body parts (including external genitalia) and the similarities/differences between boys 
and girls 

• I know that individuals have rights over their own bodies, and that there are differences between good and bad 
touching 

• I know who I can go to if I am worried about something 

• I know about the process of growing from young to old and how people’s needs change   
 
LKS2 

• I can give and receive compliments and know how this feels 

• I can explain why it is good to accept people for who they are 



• I can evaluate my own learning process and identify how it can be better next time 

• I know how to make a new plan and set new goals even if I have been disappointed 

• I know what it means to be resilient and to have a positive attitude 

• I can identify dangers and communicate strategies to keep myself safe 

• I can identify feelings of anxiety and fear associated with peer pressure 

• I can identify different types of relationships and show ways to maintain positive and healthy relationships 

• I understand that relationships may change over time 

• I can judge what kind of physical contact is acceptable or unacceptable and how to respond - including who I should tell 
and how to tell them 

• I understand the difference between secrets and surprises and understand not to keep adult secrets and when to 
support a friend to tell a trusted adult 

• I understand the language used to describe changes and feelings 

• I understand that my body and emotions will change as I grow older 

• I can recognise what love is 

• I know that there are different kinds of families and partnerships   
 
UKS2 

• I can explain the differences between direct and indirect types of bullying 

• I know some ways to encourage children who use bullying behaviours to make other choices and know how to support 
children who are being bullied 

• I understand the impact of social action 

• I understand how people can develop eating disorders relating to body image pressures 

• I can evaluate when alcohol is being used responsibly, antisocially or being misused 

• I can name and explain male and female body parts, relating to Sex and Relationship Education 

• I understand that civil partnerships and marriages are examples of stable, loving relationships freely entered into by 
both people 

• I know the ways in which boys and girls grow and develop in puberty – physically and emotionally 

• I know about human reproduction including conception 

• I understand the physical and emotional changes I will go through at puberty 

• I recognise what acceptable or unacceptable physical contact is 

• I know how to ask for help and have a range of strategies to resist pressure 

• I can recognise the difference between aggressive and assertive behaviour 
 
 
Pupils are assessed as either:  

Emerging  Pupil is beginning to make simple connections within the assessment focus.  

Developing  Pupil has started to develop an understanding of skills and ideas around the assessment focus. 

Confident  Pupil has reached a good level of independence.  

Competent  Pupil is skilled, independent and able.  

Fluent  Pupil is highly able and can coach others. 

 
At the end of the year, a judgement is made as to whether a pupil is ‘on track’ to complete the key stage as: working towards 
expectations, working at expectations or working above expectations. When a pupil reaches the end of a key stage a formal 
judgement is made using the same criteria.     
 
8. The role of pupils 
8.1 Our pupils will:  

• Valuing themselves and each other as active citizens and responsible members of the community. 

• Try hard and persevere with their learning. 

• Value their Big Class PHSE book and take responsibility of it.  

• Respect and value PHSE resources and materials. 

• Model positive attitudes to learning  

• Listen to others well and be respectful towards adults and each other. 
 
9. The role of Staff 
9.1 Teachers and teaching assistants are responsible for the delivering high quality teaching and learning. They will:   

• Implement the school’s PHSE Teaching and Learning Policy rigidly to ensure consistent practice across the school 

• Model an enthusiasm for PHSE 

• Model thinking and talk to develop pupils’ metacognitive and cognitive skills and ensure that learning is sufficiently 
challenging to develop pupils’ self-regulation and metacognition 

• Ensure that pupils are taught how to organise and effectively manage their learning independently 



• Plan lessons that consider prior attainment, individual learning needs, different learning styles in order all students can 
access the curriculum and make at least good progress 

• Use questioning styles to stretch and challenge students 

• Keep up to date with their PHSE  subject knowledge and pedagogical approaches to learning 

• Be acutely aware of students who are not making progress in PHSE and plan support for pupils to ensure that good 
progress is made 

 
9.2 The PHSE subject leader is responsible for the overall leadership and management of PHSE across the school. They will: 

• Maintain an effective PHSE subject leadership file.  

• Create and implement an annual PHSE action plan and monitor and evaluate progress towards targets. 

• Monitor the quality of teaching of PHSE (evidence includes: Lessons, Planning, Pupils’ Work, Learning Walks, Class 
Displays, Learning Environments, Pupil Surveys, Staff Surveys, Pupil interviews) 

• Maintain PHSE teaching and learning monitoring records. 

• Maintain a termly updated PHSE One Page Leadership Summary. 

• Ensure that the school’s PHSE Teaching and Learning Policy and subject information on the school website are accurate 
and up-to date.   

• Lead staff meetings, support staff and ensure that staff are clear about teaching and learning expectations in PHSE. 

• Access and record PHSE CPD and maintain personal subject knowledge and skills.  

• Have high expectations of themselves within the role of PHSE subject leader and of others in the implementation of the 
PHSE Teaching and Learning Policy. 
 

10. The role of PSHE link governor.  
9.1 The PHSE link governor will support, monitor and review the PHSE Teaching and Learning Policy. 
In particular they will: 

• Monitor the effectiveness of the school’s PHSE teaching and learning policy through the school self-review processes. 

• Complete governor monitoring visits each year alongside the PHSE subject leader.  
  
11. The role of parents 
Parents have a fundamental role to play in helping children to learn. We expect that parents will be supportive of the 
implementation of the school’s PHSE teaching and learning policy. 
 
12.Withdrawal from SRE lessons 
Parents/carers have the right to withdraw their children from all or part of the Sex and Relationships Education provided at 
school except for those parts included in statutory National Curriculum Science. Those parents/carers wishing to exercise this 
right are invited in to see the head teacher and/or SRE Co-ordinator who will explore any concerns and discuss any impact that 
withdrawal may have on the child. Once a child has been withdrawn, they cannot take part in the SRE programme until the 
request for withdrawal 10 has been removed. Materials are available to parents/carers who wish to supplement the school SRE 
programme or who wish to deliver SRE to their children at home. 
 
13. Digital Learning 
 
13.1 The use of technology to support pupils’ learning is a high priority in school. Increasingly jobs are becoming more 
dependent on employees using technology to work more effectively with technology. At Croft we recognise the need this 
creates for us to help pupils develop technological skills. 
 
13.2 In KS2 we will allow all pupils to have access to a tablet. KS1 will have access to one between two. 
 
13.3 Tasks that can be completed on these tablets: 
 

• Research 

• Accessing websites 

• Screen sharing capabilities to support pupils work 

• Screen sharing capabilities to give children live feedback within a lesson 

• Support with spellings 

• Access to online dictionaries 

• To complete class work set on Seesaw 

• To share work with home on Seesaw easily 

• To have access to books and stories 

• To create films 

• To create posters 

• Using Augmented Reality apps 



• Educational games 

• Whole class quizzes 

• Work handouts to be available on the tablet 
 
13.4 Work produced on Ipads will be expected to be of the same quality of work produced in books. Presentation of core and 

non-core work must remain formal with no use of Emojis and drawings unless pupils have been directed to do so. 

13.5 Sometimes an activity will be done on Seesaw. This work must be placed in a folder which follows this format: Subject: Unit 

e.g. Writing: Myths. This is in order for it be found easily when monitoring. 

13.6 The ways children can respond to work digitally are: 

• Write in books and take photos of work 

• Write on whiteboards and take photos of work 

• Voice Recordings 

• Screen Recordings 

• Peer to peer interviews 

• Screenshots 

• Text 

• Peer Text (#TAG) 

• Videos 

13.7 Screen Time must be monitored carefully. Pupils should be spending no more than 30 minutes on a tablet completing a task 

without an extended break. Lessons where pupils are using tablets to look at a handout can last for up to 1 hour as pupils will 

only be referencing the tablet while writing in their books. 

13.8 Pupils will be made aware of the taking of photos on their tablets, it must be done with other people’s permission. This is 

acceptable with the direction of the teacher and can be shared on Seesaw (if we have the child’s permission) 

13.9 At times pupils may been given the opportunity to partake in discussions on Seesaw. Pupils can use an informal tone of 

writing in their comments, this will be taught to them explicitly and support their learning of different levels of formality 

depending on purpose and audience. Pupils must not use abbreviations and any post containing them will not be approved. 

Pupils will be reminded of constructive feedback before these sessions. 

13.10 Work produced on Ipads will be expected to be of the same quality of work produced in books. Presentation of core and 

non-core work must remain formal with no use of Emojis and drawings unless pupils have been directed to do so. 

13.11 During formal lessons, pupils may be asked to share their screen so the teacher can monitor their usage on the classroom 

screen at the front of class. 

 

 

 

 

 

 

 


